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EXISTING CERTIFICATE or DEGREE OFFERED VIA DISTANCE TECHNOLOW

(Higher Learmming Commission - NCA accreditation of distance delivery programs required.)

1.
2.
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10.
11.

12.

1.

Institution submitting request: University of Arkansas, Fayetteville
Contact personftitle: Dr. Nancy E. Talburt
Vice Provost for Academic Affairs
1 University of Arkansas, ADMIN 422
Fayetteville, AR 72701-1201
Telephone number/e-mail address: 479-575-215 / nelai@uark.edu
Proposed Name of Existing Certificate or Degree:
Proposed Effective Date: June 2009
Current CIP Code: 13.0401
Current Degree Code: EDLEME

Program Summary: The program is the Master of Educational Leadership. The program will be
unchanged. This request is submitted to allow the program lo be delivered both on-campus and
through the use of distance technology.

Board of Trustees Approval Date:
Chief Academic Officer:
Date:

Definitions

Distance technology (e-leaming) - When technology is the primary mode of instruction for the
course {50% of the course content is delivered elactronically).

Distance Instruction — When a course doas not have any significant site attendance, but less
than 50% of the course Is dellvered electronically, e.g., correspondence courses.

PROGRAM DATA

List of courses (course numbertitie) in this certificate or degree currently offered by distance:

No classes are currently offered at by distance technology.

2,

Number of distance courses offered: (current year) (last year)

None,

3.

Headcount enroliment in distance courses: {current year} {last year)

None

4,

Proportion of distance courses taught by adjunct faculty: (number} (%)
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20%, Three staff members, 0cr 29 209
5. Course delivery mode (web, computer assisted, etc.): ~BEGIS [ l.m
Delivery will be predominately web-based. :
6. Class intaraction modes (check all that apply):

X Electronic bulletin boards
X E-mail
X Telephone
Fax
X Chat
X Other (specify) Computer based programs allowing synchronous, direct instruction, group work and
discussion.

PROGRAM DESCRIPTION
1. List existing on-campus programs that support the proposed distance technology program.
All classrooms and offices are equipped with the technology to deliver the program

2. Describe how the institution wili ensure that student enroliment issues will be addressed prior to the
student registering for a course/program (e.g., who is responsible for student internet access, e-mail
account, type of web browser capability needed to log on, computer specifications, eic.).

The registration for the class shall be the responsibliity of the student as it is with any on-campus class, The
student shall be responsible for interet access and have an e-mail account eithar through the University
(uark) our through their private internet provider. The student will provide their own computer which shall
intemet access capable of receiving the delivery of instruction.

Technical support will be provided by The School of Continuing Education and Acadsmic Qutreach, which
requires students to meet the following electronic specifications:

Recommended Windows Based Configuration:

CPU 2.00GHz or higher

1.00 GB of RAM or higher

Windows XP/Service Pack 2

56K Modem or higher speed network connection
Speakers

Browser Recommendations:

Internet Explorer 6 or higher
Firefox 2.0 or higher
Javascript enabled

Cookies enabled

Popup blockers disabled

Required Plugins:
Windows Media Player, Adobe FLASH Player A Acrobat R r and Java
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3. Describe program learning activities that demonstrate college-level work. REGIS]W
The students will be instructed through lecture, discussion, group projects, group discussions of case studies
and scenarios. The students shall demonstrate graduate level capacity through classroom participation,
written reports and significant activities and written examinations. The academic rigor of the technology based
classes will be the same as those delivered on-campus.

4. Discuss prerequisite courseflab requirements.

None.

STUDENT SUCCESS
1. Describe specified learning outcomes and course examination procedures.
These are the same as the current on-campus program. All EDLE students in this degree program are
required to complete courses with activities with matching rubrics to meet required ELCC SPA Standards
for NCATE accreditation. These are identified in each course syllabus
2. Include a copy of the course evaluation to ba completed by the student.

The Purdue Evaluation Core Questions will be utilized as per University of Arkansas policy.
This will be the same as the current on-campus program.

3. Provide the plan for student access to all courses necessary to complete the program.

The following classes will be offerad both by distance technology and on campus. A course rotation is in
place, with courses to be offered each fall and spring semester on campus over a two-year period; the
web-based courses will be offered in a summer rotation over a three-year period. Sludents may take
courses in either rotation.

Course: On-campus Web delivery
EDLE 5013 School Organization & Administration Fall 2008 Summer 2010
EDLE 5023 The School Principalship Spring 2009 Summer 2010
EDLE 5033 Psychology of Learning Spring 2009 Summer 2009
EDLE 5043 Ethical Leadership Fail 2009 Summer 2011
EDLE 5053 School Law Fall 2008 Summer 2010
EDLE 5083 Instructional Leadership, Planning, & Supervision Fall 2009 Summer 2011
EDLE 5073 Research for School Leaders Spring 2010 Summer 2011
EDLE 5083 Analytical Decision Making Spring 2009 Summer 2010
EDLE 5093 Effeclive Leadership for Schoal Improvement Spring 2008 Summer 2010

The following course will be offered on-site. Student interns will be supervised by on-site mentors and UA

faculty, as is currently the case.

EDLE 574V Building-Level Internship On-site delivery Fall and Spring, Beginning Fall
2010

4. Provide a list of services that wiil be supplied by consortia partners or outsourced to another
organization (faculty support, course materials, course management and delivery, library-related
services, bookstore services, services providing information to students, technical services,
administrative services, online payment arrangements, student privacy consideration, services
related to orientation, advising, counseling or tutoring, etc.)
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No part of the program will be out sourced to an external organization. The program main of
the Education Leadership Program faculty. Existing University of Arkansas, Graduat e of
Education and Health Professions, School of Continuing Education and Academic Outreach, Depariment

of Curriculum and Instruction, Educational Leadership Program, and Library Services will be available to
thase students.

Through an agreement between the College of Education and Health Professions (COEHP) and the
Schoo! of Continuing Education and Academic Outreach (SCEAD), the following sarvices will be
provided: COEHP will provide class schedules, academic advising, course materials for on-line course
development, and faculty to manage and deliver the on-iine program. SCEAO will provide instructional
design support, marketing assistance, support of the web-based platform (Blackboard) for course
management and delivery, management of online payment arrangements, and technical assistance to
students enroiting in the program.

5. Discuss the provisions for instructor-student and student-student interaction that included in the
program design and the course syllabus.

The current web based {echnology allows for instructor-student interaction and student-student
interaction. The technology allows students to participate in class discussions and in small groups for
more in-depth discussion. All existing interaction services will be available including student-student,
student-instructor, and instructor-student discussion using web tachnolegy to accommodate lectures,
questions, discussions, and presentations. Faculty will communicate with students through email,
telephone, and video conferencing as well as through web-based distance technology. Mentor/ student
relationships will be maintained face-lo-face during intemnship aclivities,

PROGRAM BUDGET

1. Demonstrate that the program budget includes sufficient rasources for maintsining a high level of
support staffing, the appropriate number of faculty, current operating learning systems, and
continuous updating of appropriate tachnology used in the distance technology environment. Include
any budget policies that are designed to recover distance fechnology costs (special tuition rates,
mandatory technology fees, program specific fees, eic.).

The School of Continuing Education and Academic Outreach will provide funding to faculty for web-based

course development. Funding for this will follow the existing policies regarding distance tachnology
delivery of course offerings,

2. Estimate costs for the proposed program for the first 3 years. Include faculty release time costs for
course/program planning and delivery.

Minimal cost will be incurred to convert existing classes for compatibility with the technology delivery

system. Faculty will teach the courses as part of their workload. Since the only change in the curmrent

program will be in the delivery methodology, it is not anticipated that thera will be significant additional
costs. Current library holdings are sufficient and will be available to distance students.

AGENCY APPROVAL
1. Higher Leaming Commission of the North Central Association Focused Visit Date:

2. Aitach a copy of the HLC-NCA Statement of Institutional Scope and Activities (SISA):

Board of Trustees Approval Date:
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Chief Academic Officer: Date: MGISTM
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Academic Policy Series 1622.20A

ADD, CHANGE OR DELETE UNIT, PROGRAM REQUIREMENTS, OR ACADEMIC POLICIES

Complete this form consistent with the instructions in Academic Policy 1622.20. Use the form to add, change, or delete a

program or unit or to change program policies. Proposed additions and changes must be consistent with Academic Policies 1100.40
and 1621.10 and any other policies which apply.

SECTION 1 ppeovatls

/5

~——"""Datc Submilted Graduate Council Chair )
{209 m XW /= /-0 9D
Date Fagulty Serffte Chair Date
P [~rS47
Honors College Dean Date Provost Datc
s
Core Curriculum Committee Date Board of Trustees Approfal/Notification Date
2/31/09
University Course and Programs Committee Date Arkenses Higher Edutation £oordinating Board Approval/Notificaton Date
SECHION 13 Proltde Data - Reguived Inlorndion and Nosme Shanve Tndormation
Academic Unit: X Major/Fictd of Sudy ] Minor [CJother Unit [ Policy
Level: {J Undergraduate X Graduate [ Law
Program changes are effective with the next available catalog. See Academic Policy Series 1622.20
Current Name ro i 1 der
College, School, Division EDUC Department Code CIED
Current Code (6 digit Alpha) EDLEME Proposed Code (6 digit Alpha) EDLEME
Prior approval from the Office of the Registrar is required
[Clinterdisciplinary Program CIP Code 13.0401

Prior essignment from Office of Institutiona) Research is required,

Proposed Name
When a program name is chanped, enroliment of current students reflects the ncw name,

SECTION 11 Add a0 New Prosream/Unit

[J For new program proposals, complete Sections 11 and V11 and use as a cover sheet for a full program proposal as described in
"Criteria and Procedures for Preparing Proposals for New Programs in Arkansas.” ADHE

ht_tp://www.arkansashighered.conﬂpdfs/BookAppNewProngriteriaandProccduresRevised2005.pd£

[ Program proposal uses courses offered by another academic college, and that college dean’s office has been notified. The
signature of the dean of that academic college is required here:

SECTION TV

Eliminate an Existine Proeeam/Unit
Code/Name Effective Catalog Year

No new students admitted 1o program after Term: ___ Year:
Aliow students in program to complete under this program until Term: ___ Year:

SECTION Y, P

Insert here a statement of the exact changes to be made: A nee t i iv 0 existing on-campus M.Ed.
will be ab take clas ne rt istance technology.

Check if either of these boxes apply and provide the necessary signature:



[ Program change propesal adds courses offered by another academic college, and that college dean’s office has been
notified. The signature of the dean of that academic college is required here: J
[ Program change proposal deletes courses offered by another academic college, and that college d been

notified. The signature of the dean of that academic college is required here: OET :

{"IChange of Name and Code (Complete only sections 1, 11, V and VIL) SIW

[[IChange Course Requirements: (Comptets all sections of the form except “Proposed Name” in 11, section II1, and section
v.)

DdChange Delivery Site/Method (Complete all sections of the form except “Proposed Name" in II, section III, and section
Iv.)

[CJChange Total Hours (Complete ali sections of the form except “Proposed Name” in 11, section Lil, and section IV.)

[] Change in Program Policies

Check all the boxes that apply and complete the required sections of the form:

STCTVHON VI Justilication

Justify this change and state its likely effect on any other degree program (including those outside the schoal ar college). Identify any
program or program components (other than courses) to be eliminated if this program is implemented. (Program and course change
Jorms must also be submitted for such relared changes J

SECL |¢ NI Cat llll“ Fet amt Format

In the box below, insert the curremt catalog text which is 10 be changed, with changes highlighted with the color yellow. Include all
proposed changes identified in Section V. Only changes explicitly stated in Section V will be considered for approval by the
University Course and Programs Committee, the Graduate Council and the Faculty Senate. If you are proposing a new program,
give propased text with all of the elements listed below. If you are proposing modified text, include these elements as appropriate.

Include the folowing elements, in order, in the catalog text for proposed undergraduate program(s) or program changes:

State complete major/program name

Briefly define or describe the major/program or discipline.

Identify typical carecr goals or paths for graduates. (Optional)

State admission requirements (if any) for entry or entry into upper/advanced level of major/program.

Identify location in catalog of university, college/school, and department/program requirements which the student must meet in
addition to hours in the major, but do not restate these requirements,

State course requirements in the major and any allied areas, giving number of hours and specific courses; specify electives or
elective areas and give numbers of hours and courses in elective pools or categories; identify any other course requirements.
State any other requirements {required GPA, internship, exit exam, project, thesis, etc.).

Identify name and requirements for each concentration (if any).

Specify whether a minor or other program component is allowed or required and pravide deteils,

State eight-semester plan requirements

For minors, state requirements In terms of hours, required courses, electives, etc,
For graduate program/units, include elements (as needed) paralie] to those listed for undergraduate programs above,
For Law School program/units, prepare text consistent with current catalog style,

For centers, prepare text conslistent with current catalog style.

Requirements for the Master of Education Degree: (Minimum 33 hours.) The master's degree in Educational Leadership is
designed primarily to provide professional preparation for students seeking administrative positions in clementary and secondary
schools. The 33 graduate semesler-hour program (or 27 hours and & thesis) includes a minimum of 30 graduate semester hours of
course work in Educational Leadership (including an internship), and 3 semester hours of required College of Education and Health
Professions core courses outside the Educational Leadership (EDLE} program offerings. The Frogram is offered both on-campus and
|_thegugh distance obpology.




SECTION VI Aetion Recorded by Reaistear's Oflive

PROGRAM INVENTORY/DARS

PGRM ____ SUBJ____ cP___ crrs__ OCT 29 2p09
DGRE ____ PGCT ___ OFFC&CRTY VALID ____ _ REGISHW‘
REPORTING CODES

PROG. DEF. ____ REQ. DEF.

Noufication to:
(1) Caoltege (2) Departiment (3) Admissions (4) jomitutional Repenrch (5) Continuing Education
(7) Treasurer {£) Undergraduate Program Commiltee

(6) Graduaie School

5/12/08
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July 24, 2000

Nancy Ellen Talburt

Associnte Vics Chancellor for Academic Affairs
Univezsity of Arksnsas

422 Administration Building

Pryettaville, Arkansas 72701

Dear Dr, Talbare

-1 mom in receipt of your lotore and proposals datod March 31, 3000, and Mey 30, 2000, in
which you request Commission approval to offer dogree programs online and by means
. of comprogsed ineructive video.

The University hay extenslve sxperience with distance dellvery of degree programs lo the
rosidents of Arkxasas, and, therefore, the Commission does not require furthor
moniaring of your distandé delivecy programs, With thin lotter, the Commisdon grants
\mtcvdmmcUnlwmdMMnqumﬂbsuoﬁukmmm via
disiance delivery without further Commission monitoring. 1 have changed the
University's Sttement of Instituiona] Scope and Activitios to reflect this change,

Plexse contact ms if you plag to chunga the scope o natoro of your distance delivery
programs.
We wish you continuing success.

Sincecely,

Julie Welssman, Ph.DD,
Assixtant Direcror for Institutional Change

ec:  John Taylor, Associste Director

JuL 27 ues
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North Centrat Association of Colleges und Sohoals
Commmission on institutions of Higher Education

3D N. LaSalla Strest, Sulte 2400
Chicego, IL 80802-2804
(B00) 821-7440

RECORD OF STATUS AND SCOPE

UNTVERSITY OF ARKANBAS, FAYETTEVILLE
Administration Hidg. 425
Tayetievills, AR 150!

Statement of Affitiation States

Status: Accredited (1924 )
Highest dogree awanied: Doctors.
Mosi recent actioms Novembaer 14, 1997,

Stipulatiows on statun Qut-of-stals are Limited ta at tha Naval Air
Station in Tennessen, and Hurlbure Field Base in Plorida, and
courses at other seled i Pl T

New dagres siten No2H

Statement of Institutional Scope and Activities

statun Publie institution.

undergraduale snmilment 11995,
:m;::;&-mma - . ”

um dugres programs: Bachelor's (57); Mastcr's (34 Speciallst's Docter’s (30,
mmdrmdhu&nhmm!dn .
Qther degroa aites:
—bmznsmmummmmmlmmuyun
—mq:m:mymhzmmm.

Counse alicy;

Donet Cdaeatss e affered through Videotapa/Brosdeast TV, v,
e e , nleractive TV,

cmmmﬂlmumhmgmmm
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LETTER OF NOTIFICATION -1

NAME CHANGE OF EXISTING CERTIFICATE, DEGREE, MAJOR, OPTION OR
ORGANIZATIONAL UNIT
(No change in curriculum, emphasis, or organizational structure}

1. Institution submitting request: University of Arkansas

2, Contact person / title: Dr. Nancy E. Talburt
Vice Provost for Academic Affairs
1 University of Arkansas, ADMIN 422
Fayetteville, AR 72701-1201

3. Phone number / email address: netal@uark.edu
(479) 575-2151
4. Proposed effective date; July 2008
5. Current title of degree/certificate Master of Education in Educational
program: Administration

7. Current title of organizational unit;

8. Proposed name of certificate/degree: Master of Education in Educational

Leadership
9. Proposed name of major or option:
10.  Proposed name of organizational unit:
11.  CIP Code: 13.0401
12.  Degree Code; EDADME

Reason for proposed name change: The proposal is a change in the program name. The
current program offers a Master of Education in Educational Administration; this will be
changed to a Master of Education in Educational Leadership. The change in name reflects the

focus of the program and is more in line with the current title of this type of program at other
institutions of higher education,

Board of Trustees Approval Date: 1/25/08 falus
\

@‘ﬂf . ;;: o "8 25 g
Chief Academic Officer: Date: 12/6/07 o



|Academic Policy Series 1622.20A

ADD, CHANGE OR DELETE UNIT, PROGRAM REQUIREMENTS, OR ACADEMIC POLICIES

vomplete this form consistent with the instructions in Academic Policy 1622.20. Use the form to add, chan ge, or d_el_ele a
program or unit or to change program policies. Proposed additions and changes must be consistent with Academic Policies 1100.40
and 1621.10 and any other policies which apply

SECTHON 1 Apnrovals

A, 2/ 2
o B Date Submutted (raduate Council Chair
Dats

Honors College Deie Provost Date
" (/25/08
Core Cusriculym Committee Date Board of Trusteés Apgroval/Notification Date
2l /o &
University Course and Programs Commutiee Date Arkanses Higher Educition Coordinating Board Appeoval/Notification Date
SECTION T Profile Data - Reguired Information and Name Chanee Informsition
Academic Unit: X Msjor/Field of Study  [(J Minor EJOther Unit [} policy
Level: {0 Undergraduate X Graduate [ Law Effective Catalog Year 2008

= —

Jllege, Scheol, Division EDUC Department Code CIED
Current Code (6 digit Alpha) EDADME Proposed Code (6 digit Alpha) EDLEME
Code (6 digit Alpha) Pnorq:pmvalﬁwn(meo%flmut!,dwhgmumquimd
Clinterdisciplinary Program CIP Code 13.0401

Pror assignment from Office of Institutional Research 15 required

Proposed Name Master of Education in Educational Leadership
When a program name 1s changed, enirollment of cusrent students reflects the new name

SECTION T Add o New Proseaminit

(3 For new program proposals, complete Sections Il and V1) and use as a cover shect for a ful] program proposal as described in
‘Criterta and Procedures for Preparing Proposals for New Programs in Arkansas ' ADHE <http //www adhe arknet edu aadept htm>

] Program proposal uses courscs offered by another academic college, and that college dean's office has been nottfied The
signature of the dean of that academic college 15 required here

SECTION IV: Eliminate an Existing Proeram/Unit

Code/Name Effective Catalog Year

No new students admitted to program afier Term — Year
Allow students i program to complete under this programunti) Term ___ Year.

C
SECTION V:  Proposed Chandes 1o an Uaisting Program o Proorum Policies R‘-CEIVE
Insert herc a statement of the exact changes to be made: FEB 25 200
. Chanpe the na f the depree propram from i dml t ducational Len A !
2._Amend the current pr in E tionpl tration t T f4 a 4 lcal <o
ader EDLE 5033 Psycho f inp ED 3 for School Lead nd EDLE Inst al R"'G“S?P\Aﬁ

Leadership, Plannin upervisipn): th stitution of 2 cou mergin ncepts of D 599 School Finance -



Building Level into EDLE 5023 The School Principalship and merging conteat from EDAD 5063 School Personnel
Administration rvision Into EDLE 5023 The School Prin n 3 Instructional Lead ip, Plapnin

& Supervisipn); achieving the requi nts of Mle; re in ical ations and research throuph the creation

of 2 new EDLE courses; and the minor revision of 3 other courses.

Check 1f either of these boxes apply and provide the necessary signature

[ Program change proposal adds courscs offered by another academic college, and that college dean’s office has been
notified The signature of the dean of that academie college 15 required here
X Program change proposal delctes courses offered by anather academic college, and that college dean’s office has been
notfied The signature of the dean of that academic college 15 required here

Clicck all the boxes that apply and complete the required sections of the form

DdChange of Name end Code (Compleic only sections |, 11, V and V11 )

BdChange Course Requirements {Complete all sections of the form except “Proposed Name™ in 11, section I, and scciion
Iv)

[OcChange Delivery Site/Method (Complete al) sections of the form except “Proposed Name™ in 11, section )11, and scction
v)

{JChange Total Hours (Complete all sections of the form except “Proposed Name™ in I1, section 111, and section 1V )

] Change in Program Policies

SECTION VI: Justificatinn
Justifyr this change and state wts hikely effect on any other degree program (including those outside the school or college) Identify any

program or program componenis (other than courses) to be elininated if this progran s tmplemented (Progran: and course change
Sorms must also be submuted for such related changr.r )

iin crtwltllb

sl( ll()\ \ll atalow IL'\l.mcl Imnnt

Insert the current catalog text which 1s io be changed, with proposed changes identified in Section V inserted and tracked in Microsofi
Word Because this form will not allow vou to track changes automancally, please highlight all changes with the color yellow  Only
changes explicutly stated in Sectton V will be considered for approval by the Unversity Course and Programs Commirtee, the
Graduate Council and the Faculiy Senate If you are proposing a new program, give proposed text with all of the elements listed
below If you are proposing modified text, include these elements as appropriate

Incinde the following elements, in order, in the catalog text for proposed undergraduate program(s) or program changes:

s State complete major/program name

Brefly define or describe the major/program or discipline

Identify typical carcer gozls or paths for graduates {(Opuional)

State admussion requirements (1f any) for entry or entry into upper/advanced level of major/program

Identify location n catalog of university, college/school, and department/program requirements which the student must meet in

additron to hours in the megor, but do not restate these requirements

¢ Smte course requirements in the major and any allied areas, giving number of hours and specific courses, specify elecuves or
elective areas and give numbers of hours and courses m elective pools or categories, identify any other course requirements

¢ Siate any other requirements (required GPA, intemshup, exit cxam, project, thesis, etc )

s [dentify name and requirements for each concentration (if any)

»  Specify whether 2 minor or other program component 18 allowed or required and provide details

s State eight-semester plan requirements R E CE I VE D
For minors, state requirements In (erms of houss, required courses, electives, ete. FEB Z 5 st

For graduate program/units, include elements (as needed) parallel to those listed for undergraduate programs above. RE ,:\T ;
Wy,

For Law School program/units, prepare text consistent with current catalog style.

For centers, prepare text consistent with current catalog style.



Current Catalog Text
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e: [f the ce te candida an i RECEIVED

r i v A
required courses mav be veduced by one course for a total of 15 hours
past prereguisites: All certificate propram of study conrses must FEB 2 5 2008
ithin fiv rs before s fon to th

Department of Educatign, REG[STRAR



Requirements for the Graduate Certificate in Cu rriculamy/

Propram Administrator: To receive the praduate certificate in
urricolunm/Program Administrator. ts are required to hav

valid teaching license and a master’s degree. The program of study
includcs the following 15 hours of Educatignal Administration core
courses that constituie the standards sssociated with that body of

w) h )] fa riate skiils and di: itions
to be s suc fuf school inistrator. AN courses are requi
ut do pot have to mpl oy particular gorder. Candida

may present ac¢ ahle course work for transfer credit resentin

fTi transcripts from an NCATE accredited and a v ucational
] nistration prograimn of study, but a maximum of six hour

of transfer work may be ysed to fulfill the requirements of the certificate.

Czndidates will complete required course projects ang sctivities
related to the area of specialization.

ucational Administratl ourses

D 13 Sc nization i
A | Pe n inistrati ision
A ective Lead ] | Settings
A V Semjngr: An i cisipn-Makin
DA VY Seminar; ildi inan
IED 674V lnternsh ecialty a
eclal Education C 15 hou
| Vin hi | th
tve Pra r Div th
CIED 5783 Professional and Family Partnerships
IE anization inlstration cia tlon
1E al A ial R
rric apd in urs
3 bai
I in Educsa
1 e t
CIED 674V Internship
e t aster’s lev uired accor to
t ‘s lization. Ity 1 tive fi
e2 of lization will determi th
of sdmission,
Pre r Acceptan e M. an .D.
H ition t niversi ts for jo
to t chool, al dates seekin i
inistradi m 2 lcati
ro which includ f f o currentlv v
teaching certificate and thr orting letters of recomm .
1l cational specialist and doctoral cants must submit s Miller
nal r uat mination score, an autobl ical

sketch gnd writing sample, and evidence of a minimum of two venrs of

professional experience. An interview with members of the educational

injstration Ity to demon ¢ compatibili ram cou
offerinps with the applicant’s goals and interests is required.
equireme rthe Master of 1 egree: (Mini
33 hon master’s d eln tional Ad nis
rimarily to provide fessional a2 r studen
n tiv itigns in elementarv and da
. The 33 at -hour ram (or urs
and a thesis) includes 2 minimum of 24 praduate semester hours of
rse work in tign inistration luding an in
ter h f required Collepe of Educa h
Professions core courses.
Requ r the Educational Specilist Degree: The speclall RECEIVED
e min a! istration Iy designe

ril vi nal preparation for students invel FEB 2 5 m
in school-site adminisiration and those individoals who have districtwide

admisistratiy nsibHitles. REGISTRAR



The ialist degree pr i letion of a mini

[ [} TH r hovrs wit e number u
ion of the previou tignal backpr [ each stu
his or her poals. This iacludes 15 semester n educstional
nistration core con r { adviser-approv
3 gem urs of district-level int ip {or equiv t
ri er h ] list project, a r
ics or rch. If not pri u tisfied, all
ust a I 4 rh f requisite cou rk
in educational administration and 9 semester hours of the Collepe of
t H rofession n cor
uirements for the Doct ucation Depree: The d
f {lon degree in i I ¢ n ujres th
mplet a mi f t er . Each
at’ igclu a mini 4 hoyrs in educational
administrat 1 ¢ mon 1
an i f M.Ed. .S. tional Administra
re r r fvalent), 8 minimum of 95 ter hours in
c ucation n I
and statistics. a inimum of 1 f dissertation.

u d orpani y Am rkan bl ncatl n-fu . menl rinciples of school

ina mln raivew tﬂn:.Ma e

99V Sem Inr j-6) M
er’
DA hool Facilities Planning and Mana ent {Irregular) School facilities
nnin anagement crations, and maint |

EDAD 6 hool nitv Relations {Irregu il it

and tion: power pr and influ s sch lic r 1 local poli
leme 3 effectiy ati ng stratepies.
V indepen 1-.
0 chool D vernance: The Superint lar

nalysis of th nal vernance strucia f Ame ji t

patioual, state, and local tevels.
D I Financ lar) Principle ues 1
funding form nd fiscalall fons to schoo) distri
D61 | Business Manapement (Ir Fiscal and respurce management

In hogls: b i urchasi untia
EDAD 63 dvaoced Fiscal an | Issues in Education (LT r} The
examination and discyssion of advanced lepal and fiscal issaes affecting public school education.
Prerequislte: advanced ¢#ra nding.

DAD 6503 Topicsin E tional Rc b A

mphasis placed on lheu f lateand cal chogl i dats anal
Interpretation and reporti n ce with S d fi T writ
2 r Prere : advan raduste



EDAD 652 v Application of | ip {lrregular’

view of seminal and cyrrent works on leadership & 1] 1! tional setting.
Provides knowl f classic and contem rat for I ip.
AD ncational Policy (1] ar) Examinati f the r rch and the
related to the evolution of lo state, and federal nal policy.
is given to th iderat f pro res involvi Hey formulatipn, implementati
a nalysis.
A wonal inistration and Huma hav! r
amin f resear: rv related to the uti resgurces with educational
greanizations.
AD V Worksh F: May be re| for 6 .
A 4V Jnt i u, Fa} (1-6) Ma T fi .
V Educgtional Specialist P Sp, Su, Fa} {1-6
research project, or report required of all EA.S. Degree candidates. Prereguisite: admission to
the EAS. program.
DAD 690V Dir Readings in al Administration Fa) (1-
lected readings fr ical b and auth
DAD 6§59V Seminar {Irregular) (1 uisile: advanced praduate standing. Ma
b e r 6 hours,
AD700V D 1D at Fa) {1-18) Pre Ite: cand
Proposed Catalop Text
ol M.
P i r
4 tion Bui
479-575-2436
: ark.edu
hitp:/icochp.uark.cdu/
+ Assistant Profi rell, P i, Hewit
* Visiting Assistant Professor Gooden
s t Assistan rs ) mith
. tlve-in- en i
Degrees Couferred:
M.Ed. (EDLE)
Ed.S. E4.D. (EDLE)
Arkansas Curricglum/Program Administrator (non-degree)
ildinp- [ Admini. n PS8
istrict-Level Ad ration (n D
T ration: duate pr Eduacationsl
Le hip ar ipned ¢o prepare qual ns for a varle
f les. centra Inde: rincipalsh
and other school-si nis v erv t .
superi de ther | gdministrativ : 3) federal
and sta nial po: n_edocation; apd 4 cational

laedership professoriate.

Primary Areas of Faculty Research: Schogl hond elec ¢

chool Jeade A 1 bos mmunitv rela H |

disty schools; edu 2 icys ethics in ed n tion; sch ance litlgation;
school finance; effective schogls; 1 sch : data a q a2

research.
Prerequisites for Acceptance to the Graduate Certificate

) lica meet Unlver requir nts for a n

1o the hool 8 T 1 nts. 1 dition

to recelv uate ce n district-level i on
lica must have a valid ¢ nse, a_master’

valid building-Jeve) administration license.
equire f‘:- wil In District Ie:rel 3 RECEIVED
ertificates: 30 se urs from the a viate | { cou

with a prade-point average of 3,0: FEBZSZUOB
Building-Level Le hi h
REGISTRAR



E 5013 Schogl anizats ministration
ED 23 The School Principalshi

LES chology of i
E 043 Et i
LE chool Law
L I ional [eadership, Plannin rvision
73 R rch for | Lead
EDLES nalytical D n b
DLE 5093 Effi rship [ hool Improvement

ENLE 574V Buildinp-1 evel Internshi

District-Level Leadership (18 hours

02, * m
Sc m I lation
ED 3 | Gov n
EDLE 6103 Schoo) Finapce
| Busin ana
LE §74V DI E anternshi h
ote: If the ate is a and practi
admnistrator istrative licensure 1 th
requir e redu rse fora f 15 hen
ast prer e te progra ndy cours
¢ com within five vea it u sion to the Arkan
Department of Education.
uirem r ale Cert urriculu

m Administrator: ive the ficate i

know he application of 3 itipn:

ig be ool admin 5 u
tdon ve b o in an r I,
resent e work for t redijt
fi ran eccredit v [
dershi ram of stu 3 f
fira wor {olfilt requlreme icate.
) will i urse pr ctiviti
1 tion.
ucati ershi ]
L 1 tii Admini
EDLE chool Per ration & Sapervigion
LE ffective Lea h ol Setltings

EDLE 599V Seminar: Analviica) Decision-Making

E 5033 holopy of Learnin

4V ln n Speclalty Ar
S al catlon Courses (15 h
1ED 532V [nternship i 12l Educati
CIED Inclusive Pract r Diverse Population
ED 5783 P Family Partnershi
IED Organi min lon_of Special Educati
CIED 6433 Legal Aspects of Special Education
Curriculum and Instruction (15 hours)
1 iculum Reconstruction
3 Evaloati u
1IED ntemporary I in Education
1 13 Curriculum Devel ent

CIED 674V Internship
Preroquisites at the master's level may be required aecording to

the candidate’s ares of specialization. A faculty representative from

the ares of specialization will make this determination at the time
of admission.

Prerequisites for Acceptance to the M.Ed., Ed..S., aod Ed.D.

Programs: 1 ditlon to meetin iversity requoi ts for admissio

RECEVED
FEB 72 5 yop5



to the Graduat hool. all candidates secking admission to an
e al i ram must complete ram appli n
rocedures. which jnel 1 roof of u currently vali

teaching certificate and three supporting letters of recommendation.

All educational specialist and doctoral applicants must submit 3 Miller
Analopies or duzste Record Examination s an jcal
sketch and writing sample, and evidence of 3 minimum of two vears of
professions) expericnce. An interview with members of the educatignal

la hi tod strate compatibility of ¥ rse
flerings with the npplicant’s goals and interests | uired.

Reguirements for the Master of Education Depree: {(Minimum

33 hours) T r’s depree In Educatignal Leadership i
design i ration for
eekin i1 ive ine ntary and secon
schools. Th raduate se er-hour m 27 h
an i3} includes a i of 24 praduste semest f
co work i tional Lesdership (includi roshl
an of reguir il tducation and Healt
Professions core courses.
Requirements for the Educational Specialist Degree: The specialist
degvee prosram in Educational Administration js destgned

to provide fessk reparation for students involv

in school laedershi those individuals who have district-wide
in tive r nsibilities.

Th i T ram requi letd minimo
of t w L] r of actral it how
nclion of revious educatipnal back t
his or her Is. This incl 1 ter
ign core € ter hours of agviser-:

nal adminj mester hours of th |
ucation an alth Professions common cor

Requl rof Edu : r
[ & ional i
i r hours. Each
nt* YA O | i f in educational
a T fr:

administration (18 semester boyrs from a common doctoral
re and satisfaction of M.Ed. 2 in n

core courses or their eguivalent), a minimom of 9 semester houry in
ide of n

and ics, an minimum of 18 h of dissertation.

ucational hi L
EDLE r tlon a dministrati Irr r i1
structure an tion of American public education; funda les of schogl

t 2 n fgn.
5023 The School hi fth

blic s 1 idi r3 minallon ues, and curren

trends in the th a f the principalsh

onitorl ! rvisi
EDLE 5093 Efective L.cadership in School Settings (Sp, Su. Fa) Strategic planning,
up facilitation and decislon makin i havior vl & fessional
ethics and standards, principles of effective educational leadership.
EDLE 5163 Cusrent Educational Issues (Irrepular 21 lems. issu n
nds f; hool administra nd th tion.
EDLE hip {Sp. Su, Fa) (1-6 d In-school/ e
individus g 1] : : sly-acqy

RECE/=
FEB 2 5 200
REGIS?H\/."-(



in administrative workplace settings. Mav be repeated for 3 hours.

L v inar {Ir 1) {1-6) May be repeat r u
DLE V Master's T u, Fa
1 chogl Facil Planning an ment (i choo! faciliti
anni emen i erat d tenance of the s¢ nt.
E nl elat Irrepular analvsi !
an tign: pow rou nd inflyences; sch ublic r. 1 local polic
eve and implem n; effectiv. mmun na lic relations stratepies.
EDLE 605Y Independent Study (Sp. Sy, Fa) (1-3)
LE 6093 Schoo! Dist overnance: Th rintenden wlar
Analysis of the organizational and povernance structures of American public education st
nat ate, and local levels.
EDLE 61 h inance (Irregular) Principle: a le { school
fi formu n la t 1 distri
EDLE 6173 § I Manage repular lan ma nt
In publ h 3 i ra asing. 8 ceounting.
333 Adva an 11 i u Irvegn The
exa nan advan Ian 1 affectin lic school education.
P uisite: adv at ndin
DL ies § ucational b [ hool Admin
lrregular} Applics f g search i hool p ducational admi
Emphgsis placed on the n3e of state and local school or district data. data analysis,
i reiation a ¢ np. hands nce with nd the formal s of writ
eseare T fies ady: reduat ing.
DL vanced Applicati £ t rship (Irr NnA
review al and cu work lied t 1
vid W e of fc and cont rary strat r leadership.
EDLE 6533 Educational Policy (Irregular) Examination of the research and theory
Ielated to the evolution of local, state, yud federal governance and educationa] policy.
R AL, .J.__:....,."_'A'.,_...__'..,-:'-i's'..;.;'_.';:_m“L'uux-'A-Amnu.luu.L'_:.'A:mrulmuu.'.um g T

Y r) (1-6) Prer ite: advanc standing.

be repeated for 6 hours.
700V D ral ertation (Sp, Su, Fa) (1-18) Prerequlsite: candida

SECTION VI Action Recorded by Rewistrar's Office

PROGRAM INVENTORY/DARS
PGRM SuBl cip CRTS

PGCT OFFCRCRTY VALID RE CEl VED

DGRE

REPORTING CODES FEB 2 5 m
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ATTACHMENT 4F

LETTER OF NOTIFICATION -1

NAME CHANGE OF EXISTING CERTIFICATE, DEGREE, MAJOR, OPTION OR
ORGANIZATIONAL UNIT
(No change s cumculum, emphasis, or organizational structure}

1. Institution submitting request: University of Arkansas

2. Contact person / title: Dr. Nancy E. Talburt
Vice Provost for Academic Affairs
! University of Arkansas, ADMIN 422
Fayetteville, AR 72701-1201

3. Phone number / email address: netaleZuarh.edu
(479) 575-2151
4. Proposed effective date: July 2008
5. Current title of degree/certificate Master of Education 1n Educational
pregram: . —AdminiEraon

6. Current title of major or option:
7. Current title of organizational unit:

8. Proposed name of certificate/degree: Master of Education in Educational

Leadership
9. Proposed name of major or option:
10. Proposed name of organizational unit:
11. CIP Code: 13.0401
12.  Degree Code: EDADME

Reason for proposed name change: The proposal 1s & change in the program name The
current program offers a Master of Education m Educational Admimstration; this will be
changed to a Master of Education in Educational Leadership. The change in name reflects the
focus of the program and is more m line with the current title of this type of program at other
institutrons of higher education

Board of Trustees Approvat Date:
RECEIVED
FEB 25 008
REGISTRAR



Chief Academic Officer;

Date:
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Arkansas Competencies for Building Level Administrators

Matrix Aligning EDLE Curriculum with

Arkansas
Competency

EDLE 5013
Org &
Admin

EDLE 5023
Principalship

EDLE 5043
Ethics

EDLE 5053
School Law

EDLE 5063
Instructional
Leadership

EDLE 5083
Analytical
Dec. Making |

L1

X

X

EDLE 5093
Effective
Lcadership

EDLE 574 V
Internship

X

X

1.2

X

X
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Appendix D



Resources for the study.of leadership and ¢thics > School Organization and Administration >
School Organization and Administration Syllabus

EDLE 5013 School Organization and Administration Syllabus

John Pijanowski
{575-7019) (jpijanow@uark.edu) (104 Peabody Hall)

Online Course
General Course Information

Description: A performance-based study and analysis of the structure and organization of the American public education system including the
fundamental principles of school management and leadership.

Purpose of the Course: The course, EDLE 5013, is intended to provide students with a comprehensive overview of organization and management
theory, requirements, and challenges which will form the framework for sound organizational and management practices for administration.

Accomplishing this will demand extensive research in educational administration literature, and interviews and contacts with practicing K-12 school
leaders.

Required Course Materials: Reframning OQrganizations: Arlistry, Chioice, and Leadership 6th Edition by Lee G. Bolman (Author), Terrence E. Deal
{Author)

Case studies and articles will either be linked on the course website or available for download from the blackboard course site.
Academic Honesty: The University of Arkansas Academic Honesty Policy for Graduate Students can be found on the left sidebar of my website.

Written Work: All written assignments must be typed, double-spaced, and adhere to the 6th edition of the Publication Manual of the American
Psychological Association.

Inclement Weather Policy: The general policy regarding inclement weather is that the University typically stays open regardless of bad weather. In
the event of weather disrupting an online class I will do my best to post a notification an the course website.

Accommodations: Information about the Center for Educational Access can be found at www.cea.uark.edu, Please do not hesitate to contact the
center or me with questions or concerns about the services available to you.

Standards in the Arkansas Leader Excellence and Development System (LEADS) 2.0 are embedded into the content, which address the
following domains and sub-domains. Domains in bold print will be specifically addressed in this course.

Domain 1: School Organization & Management
A. Organizational Focus

B. School Plan

C. Time Management

D. School Resource Management

E. Shared Leadership & Responsibility

Domain 2: School Culture & Climate

A. Safe & Orderly

B. Equitable & Culturally Responsive
C. School Discipline System

D. Family & Community Engagement
E, Collaborative Teaming

Domain 3: Teaching & Learning

A. Curriculum

B. Instruction

C. Observations & Ratings

D. Appropriate Instructional Support for ALL Students



E. Effective Instructional Change Leadership

Domain 4: Human Capital Management
A. Personal Professional Practice
B. Personnel Management

C. Educator Professional Capital

D. School Advocacy

E. Contributions to the Profession

You can find the current LEADS Principal rubric in its entirety at the link below:

bt/ /deseade arkansas.gov/ public/userfiles/ Educalor_Effectiveness/LEADS 2019/ARKANSAS LEADS 2.0 PRINCIPAL_RUBRIC.06mayzo19.0d{
NELP Standards

While content in this course specifically addresses NELP Standards 3, 6, and 7, during the semester, we will touch on all standards and components.
Students should familiarize themselves with each NELP Standard and its accompanying component.

Standard 1 Mission, Vision, and Improvement

Candidates who successfully complete a building-level educational leadership program understand and demonstrate the capacity to promote the
current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to collaboratively
lead, design, and implement a school mission, vision, and process for continuous improvement that refleets a core set of values and priorities that
include data use, technology, equity, diversity, digital citizenship, and community.

« Component 1.1 Program completers understand and demonstrate the capacity to collaboratively evaluate, develop, and communicate a school
mission and vision designed to reflect a core set of values and priorities that include data use, technology, equity, diversity, digital citizenship, and
community.

« Component 1.2 Program completers understand and demonstrate the capacity to lead improvement processes that include data use, design,
implementation, and evaluation.

Standard 2z Ethics and Professional Norms

Candidates who successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to
understand and demonstrate the capacity to advocate the ethical decisions and cultivate and enact professional norms.

« Component 2.1 Program completers understand and demonstrate the capacity to reflect on, communicate about, cultivate, and model
professional dispositions and norms (i.e., fairness, integrity, transparency, trust, digital citizenship, collaboration, perseverance, reflection,
lifelong learning) that support the educational success and well-being of each student and adult.

« Component 2.2 Program completers understand and demonstrate the capacity to evaluate, communicate about, and advocate for ethical and
legal decisions.

+ Component 2,3 Program completers understand and demonstrate the capacity to model ethical behavior in their personal conduct and
relationships and to cultivate ethical behavior in others.

Standard 3 Equity, Inclusiveness, and Cultural Responsiveness

Candidates who successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to
develop and maintain a supportive, equitable, culturally responsive, and inclusive school climate.

« Component 3.1 Program eompleters understand and demonstrate the capacity to use data to evaluate, design, cultivate, and advocate for a
supportive and inclusive school culture.

+ Component 3.2 Program completers understand and demonstrate the capacity to evaluate, cultivate, and advocate for equitable access to
educational resources, technologies, and opportunities that support the educational success and well-being of each student.

+ Component 3.3 Program completers understand and demonstrate the capacity to evaluate, cultivate, and advocate for equitable, inclusive, and
culturally responsive instruction and behavior support practices among teachers and staff.

Standard 4 Learning and Instruction

Candidates who successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to
evaluate, develop, and implement coherent systems of curriculum, instruction, data systems, supports, and assessments.

» Component 4.1 Program completers understand and can demonstrate the capacity to evaluate, develop, and implement high-quality,
technology-rich curricula programs and other supports for academic and non-academic student programs.

» Component 4.2 Program completers understand and can demonstrate the capacity to evaluate, develop, and implement high-quality and
equitable academic and non-academic instructional practices, resources, technologies, and services that support equity, digital literacy, and the
school's academic and non-academic systems.

« Component 4.3 Program completers understand and can demonstrate the capacity to evaluate, develop, and implement formal and informal
culturally responsive and accessible assessments that support data-informed instructional improvement and student learning and well-being.

» Component 4.4 Program completers understand and demonstrate the capacity to collaboratively evaluate, develop, and implement the school’s
curriculum, instruction, technology, data systems, and assessment practices in a coherent, equitable, and systematic manner.

Standard 5 Community and External Leadership



Candidates whao successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to
engage families, community, and school personnel in order to strengthen student learning, support school improvement, and advocate for the needs of
their school and community.

« Component 5.1 Program completers understand and demonstrate the capacity to collaboratively engage diverse families in strengthening
student learning in and out of school.

+ Component 5.2 Program completers understand and demonstrate the capacity to collaboratively engage and cultivate relationships with diverse
community members, partners, and other constituencies for the benefit of school improvement and student development.

« Component 5.3 Program completers understand and demanstrate the capacity to communicate through oral, written, and digital means within
the larger organizational, community, and political contexts when advocating for the needs of their school and community.

Standard 6 Operations and Management

Candidates who successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to
improve management, communication, technology, school-level governance, and operation systems to develop and improve data-informed and
equitable school resource plans and to apply laws, policies, and regulations.

« Component 6.1 Program completers understand and demonstrate the capacity to evaluate, develop, and implement management,
communication, technology, school-level governance, and operation systems that support each student’s learning needs and promote the mission
and vision of the school.

« Component 6.2 Program completers understand and demonstrate the capacity to evaluate, develop, and advocate for a data-informed and
equitable resourcing plan that supports school improvement and student development.

« Component 6.3 Program completers understand and demonstrate the capacity to reflectively evaluate, communicate about, and implement
laws, tights, policies, and regulations to promote student and adult success and well-being.

Standard 7 Building Professional Capacity

Candidates who successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to build
the school's professional capacity, engage staff in the development of a collaborative professional culture, and improve systems of staff supervision,
evaluation, support, and professional learning.

« Component 7.1 Program completers understand and have the capacity to collaboratively develop the school’s professional capacity through
engagement in recruiting, selecting, and hiring staff.

» Component 7.2 Program completers understand and have the capacity to develop and engage staff in a collaborative professional culture
designed to promote school improvement, teacher retention, and the success and well-being of each student and adult in the school.

« Component 7.3 Program completers understand and have the capacity to personally engage in, as well as collaboratively engage school staff in,
professional learning designed to promote reflection, cultural responsiveness, distributed leadership, digital literacy, school improvement, and
student success.

« Component 7.4 Program completers understand and have the capacity to evaluate, develop, and implement systems of supervision, support,
and evaluation designed to promote school improvement and student success.

Course Assignments and Grading

Attendance and participation: Each student is responsible for joining class discussions on time and prepared to participate.

Missed assignments, make-up policy: Late work will be accepted with a credit deduction of 10% for each day (not class meeting) late. If you are
absent the day an assignment is due, please make arrangements to have someone bring it in for you or email it to me by the due date to ensure full
credit. Please see me individually if you have special concerns or circumstances.

Major Assignments: In order to receive a passing grade for the course, you need to complete all the assignments in a satisfactory manner.

1 Journal entries (10 journals at 8 points each) 80

2, School Culture Audit 20

Total Points 100 points

School Culture Audit

Assignment description: This assignment is drawn from the work of Peterson and Deal in their book, Shaping Scheol Culture. The field boek can be foynd through this

link and will be a valuable resource for you as you complete this assignment. Are there consistent patiemns in the views of what is a valued mission in the school? Are
there broad differences?Are there deep purposes (such as authentic leaming) or narrow goals (for example, improving reading scores)? It is not easy 10 uncover these
often hidden aspects of the culture. But there are several ways leaders can try to identify the core vaiues, beliefs, norms, and assumptions. Over the course of several
school visits document and reflect on the following:

What are your school's traditions, and what meaning do they have for faculty, students, and community?



Walk the hallways when everyone is gone, and reflect on what the walls say about what is really important.
What are the school’s symbols and artifacts? Where are they displayed and used? What do they mean?

How are new teachers acknowledged in facuity meetings? How are they introduced?

How are students greeted when they arrive at school? When they transition to different activities or classrooms?

Does your school have significant rituals for the major transitions during the year: as school begins, after winter break, at the end of the year? Testing periods? What
are they like?

What are al} the ceremonies at your school? What message, value, or norm do the ceremonies communicate and reinforce?
What key artifacts, artwork, posters, or other relics do you find in the main office? What messages do they communicate?

Determining what aspects of the culture to keep and celebrate and what aspects to transform or change is key to maintaining a strong, professional culture. One way to
approach this is to conduct an “cducationa garage sale” in which you select aspects of the school to store, get rid of, or keep in use.

ronent 3.1 Program completers understand and demonstrate the capacity to use data to evaluate, design, cultivate, and advocate for a supportive
and inclusive school culture.

Program completers understand and have the capacity to develop and engage staff in a collaborative professional culture designed to
promote school improvement, teacher retention, and the success and well-being of each student and adult in the school,

professional
culture
designed to
promote
school
improvement,
teacher
retention, and

collaborative
prolessional
culture designed
o support
improvement,
retention,
leaming, and

professional
culture designed
10 support
improvement,
retention,
leamning, and
well-being

Criteria Level 1 Level 2 Level 3
(NELP3.1) Approaching | Meets Standard | Exceeds Standard
Standard
Understand | There is little to | There is evidence | There is evidence
and no evidence that | of the candidate | of the candidate
demonstrate |the candidate understands understands and
the capacity |understands is able to
to use data to Dimensions of  |appropriately
evaluale, Dimensions of | positive school transfer that
design, positive school |culture (i.e., safe, |understanding
cultivate, and |culture (i.e., healthy, caring,  |towards a well
advocate for |safe, healthy, responsive, articulate plan for
a supportive | caring, inclusive, and scheol
and inclusive |responsive, respectful) improvement
:f:?tl:ﬂ: :'zzll:ul:::t‘lr;l;nd Besea{ch on Dimensions of
: inclusive school o
Research on cultures Eﬁ;::;:e(fzho:;fe
inclusive school e o e
cuitures evaluating school msponsive'
Processes for culture inclusive, and
B Processes for  |respectful)
school culture effecting changes |Research on
Processes for to school culture |inclusive school
ell;fecling Engaging in cultures
ongeste o [uivomey e o
o Educational evaluating school
Engagingin |y o dership Skills |culture
advocacy
Processes for
Educational effecting changes
Leadership to school culture
Skills .
Engaging in
advocacy
Educational
Leadership Skills
Criteria Level | Level 2 Level 3
(NELP7.2) | Approaching | Meets Standard | Exceeds Standard
Standard
Understand | There is little to | There is evidence | There is evidence
and have the |no evidence that |of the candidate | of the candidate
capacity to  |the candidate understands understands and
develop and  |understands is able to
cngage staff Research onand |5 nronrintely
ing Rescarf:h on and strategies for transfer that
collaborative |Strategies for |developing a understanding
developing a collaborative

towards a well
articulate plan for
school
improvement

Research on and
strategies for
developing a




the success | well-being Effective collaborative
and well- . communication | professional
being of cach |Effective culture designed
student and | communication The !'olc o.f to support
adultinthe  |The role of relationships, improvement,
. . trust, and well- .
school 1 b £ retention,
relationships, being in the t
trust, and well- J leaming, and
o0 development of 2 |y ejl-bein
being in the healthy and &
development of |ofpeciive Effective
o healthy and | o fessional communication
effective culture
professional The role of
culture relationships,
trust, and well-
being in the
development of a
healthy and
effective
professional
culture

Class Participation and Attendance: All class members are expected to actively participate both individually and in group-based activities. Class
time includes a mix of lectures and independent work but it is designed to include a great deal of student work as well. In some cases you will be asked
to complete work that is not graded but supports online discussions or other projects.

Regular and punctual online participation is expected for all classes. Students must be well prepared for each day, having
(a) read the chapter(s) and readings assigned

(b) completed assignments

Constructive participation in the class discussions, written work and other activities is expected. Students are expected to:

(a) contribute interesting, insightful comments

(b) present examples of concepts relevant to discussion topics
(c) paraphrase and build on comments of others

(d) raise good questions

(e) listen and respond appropriately to others

Positive participation: The student regularly contributes to class discussion and fully participates in activities, with sensitivity to classmates and
value of the equal participation of all. Comments add to the learning experience, are connected to both the readings and the student’s relevant
outside experiences. Student reads the text, and is prepared with notations to contribute,

Negative participation: The student contributes to class discussion infrequently or rarely, and/or does not value and respect the contributions of
classmates. Comments do not add to the learning being undertaken by the class as a whole. Does not fully participate or contribute to group
activities. Comments are not connected to the readings and isolated to outside experiences only. Student does not read the text, and is not prepared
to contribute.

Cooperative Activities: Opportunities will be provided for learners to work on cooperative activities with peers that will encompass hands-on,
inquiry based real life scenarios.

a) Provide realistic experiences in various principal roles (with opportunities to compare respenses, experiences, etc.)

b) Practice skill development (with peer and instructor feedback).

Grades will be determined on the following basis using a 100 point scale:
A 90-100 C 70-79 F below 65
B 80-89 D 65-69
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Course Prefix and Title: EDLE 5023 — The School Principalship
Semester: Spring, 2020

Meeting time: Mondays, 5:30-8:30 p.m.

Location: Online sessions using Blackboard Collaborate
Number of credits: 3

Course Prerequisites/Co-requisites: Graduate student standing

Instructor Information:

Name: Christy L. Smith, Ed.D.

Email: cis19@uark.edu

Office location: 105 Peabody Hall

Office phone and/or other contact information: (479) 575-8729

Office Hours: By scheduled appointment either virtually or at my office in 105 Peabody Hall
on the University of Arkansas-Fayetteville campus.

Description: The School Principalship is designed to prepare students for the complexities
and demands of the role of school leader at the building level. Course content aligns with the
National Educational Leadership Preparation (NELP) standards, which include the
following:

Mission, Vision & Improvement

Ethics & Professional Norms

Equity, Inclusiveness & Cultural Responsiveness
Learning & Instruction

Community & External Leadership

Operations & Management

Building Professional Capacity

Internship

R L N S

Standards in the Arkansas Leader Excellence and Development System (LEADS) 2.0 are
embedded into the content, which address the following domains and sub-domains. Domains
in bold print will be specifically addressed in this course.

Domain 1: School Organization & Management
A. Organizational Focus
B. School Plan



C. Time Management
D. School Resource Management
E. Shared Leadership & Responsibility

Domain 2: School Culture & Climate
A. Safe & Orderly
B. Equitable & Culturally Responsive
C. Scheol Discipline System
D. Family & Community Engagement
E. Collaborative Teaming

Domain 3: Teaching & Learning
A. Curriculum
B. Instruction
C. Observations & Ratings
D. Appropriate Instructional Support for ALL Students
E. Effective Instructional Change Leadership

Domain 4: Human Capital Management
A. Personal Professional Practice
B. Personnel Management
C. Educator Professional Capital
D. School Advocacy
E. Contributions to the Profession

You can find the current LEADS Principal rubric in its entirety at the link below:

http://dese.ade.arkansas.gov/public/userfiles/Educator Effectiveness/LEADS 2019/ARKANSAS LEAD
S 2.0 PRINCIPAL RUBRIC.06may2019.pdf

NELP Standards

While content in this course specifically addresses NELP Standards 1, 5, and 7, during the
semester, we will touch on all standards and components. Students should familiarize
themselves with each NELP Standard and its accompanying component.

Standard 1 Mission, Vision, and Improvement

Candidates who successfully complete a building-level educational leadership program
understand and demonstrate the capacity to promote the current and future success and well-
being of each student and adult by applying the knowledge, skills, and commitments necessary
to collaboratively lead, design, and implement a school mission, vision, and process for
continuous improvement that reflects a core set of values and priorities that include data use,
technology, equity, diversity, digital citizenship, and community.

Component 1.1 Program completers understand and demonstrate the capacity to
collaboratively evaluate, develop, and communicate a school mission and vision designed to reflect a



core set of values and priorities that include data use, technology, equity, diversity, digital citizenship,
and community.

Component 1.2 Program completers understand and demonstrate the capacity to lead
improvement processes that include data use, design, implementation, and evaluation.

Standard 2  Ethics and Professional Norms

Candidates who successfully complete a building-level educational leadership
preparation program understand and demonstrate the capacity to promote the current and
future success and well-being of each student and adult by applying the knowledge, skills, and
commitments necessary to understand and demonstrate the capacity to advocate the ethical
decisions and cultivate and enact professional norms.

Component 2.1 Program completers understand and demonstrate the capacity to reflect on,
communicate about, cultivate, and model professional dispositions and norms (i.e., fairness, integrity,
transparency, trust, digital citizenship, collaboration, perseverance, reflection, lifelong learning) that
support the educational success and well-being of each student and adult.

Component 2.2 Program completers understand and demonstrate the capacity to evaluate,
communicate about, and advocate for ethical and legal decisions.

Component 2.3 Program completers understand and demonstrate the capacity to model ethical
behavior in their personal conduct and relationships and to cultivate ethical behavior in others.

Standard 3  Equity, Inclusiveness, and Cultural Responsiveness

Candidates who successfully complete a building-level educational leadership
preparation program understand and demonstrate the capacity to promote the current and
future success and well-being of each student and adult by applying the knowledge, skills, and
commitments necessary to develop and maintain a supportive, equitable, culturally responsive,
and inclusive school climate.

Component 3.1 Program completers understand and demonstrate the capacity to use data to
evaluate, design, cultivate, and advocate for a supportive and inclusive school culture.

Component 3.2 Program completers understand and demonstrate the capacity to evaluate,
cultivate, and advocate for equitable access to educational resources, technologies, and opportunities
that support the educational success and well-being of each student.

Component 3.3 Program completers understand and demonstrate the capacity to evaluate,
cultivate, and advocate for equitable, inclusive, and culturally responsive instruction and behavior
support practices among teachers and staff.

Standard 4 Learning and Instruction

Candidates who successfully complete a building-level educational leadership preparation
program understand and demonstrate the capacity to promote the current and future success and well-
being of each student and adult by applying the knowledge, skills, and commitments necessary to
evaluate, develop, and implement coherent systems of curriculum, instruction, data systems, supports,
and assessments.

Component 4.1 Program completers understand and can demonstrate the capacity to evaluate,
develop, and implement high-quality, technology-rich curricula programs and other supports for
academic and non-academic student programs.

Component 4.2 Program completers understand and can demonstrate the capacity to evaluate,
develop, and implement high-quality and equitable academic and non-academic instructional practices,



resources, technologies, and services that support equity, digital literacy, and the school’s academic
and non-academic systems.

Component 4.3 Program completers understand and can demonstrate the capacity to evaluate,
develop, and implement formal and informal culturally responsive and accessible assessments that
support data-informed instructional improvement and student learning and well-being,

Component 4.4 Program completers understand and demonstrate the capacity to
collaboratively evaluate, develop, and implement the school’s curriculum, instruction, technology, data
systems, and assessment practices in a coherent, equitable, and systematic manner.

Standard 5 Community and External Leadership

Candidates who successfully complete a building-level educational leadership preparation
program understand and demonstrate the capacity to promote the current and future success and well-
being of each student and adult by applying the knowledge, skills, and commitments necessary to
engage families, community, and school personnel in order to strengthen student learning, support
school improvement, and advocate for the needs of their school and community.

Component 5.1 Program completers understand and demonstrate the capacity to
collaboratively engage diverse families in strengthening student learning in and out of school.

Component 5.2 Program completers understand and demonstrate the capacity to
collaboratively engage and cultivate relationships with diverse community members, partners, and
other constituencies for the benefit of school improvement and student development.

Component 5.3 Program completers understand and demonstrate the capacity to communicate
through oral, written, and digital means within the larger organizational, community, and political
contexts when advocating for the needs of their school and community.

Standard 6 Operations and Management

Candidates who successfully complete a building-level educational leadership preparation
program understand and demonstrate the capacity to promote the current and future success and well-
being of each student and adult by applying the knowledge, skills, and commitments necessary to
improve management, communication, technology, school-level governance, and operation systems to
develop and improve data-informed and equitable school resource plans and to apply laws, policies,
and regulations.

Component 6.1 Program completers understand and demonstrate the capacity to evaluate,
develop, and implement management, communication, technology, school-level governance, and
operation systems that support each student’s learning needs and promote the mission and vision of the
school.

Component 6.2 Program completers understand and demonstrate the capacity to evaluate,
develop, and advocate for a data-informed and equitable resourcing plan that supports school
improvement and student development.

Component 6.3 Program completers understand and demonstrate the capacity to reflectively
evaluate, communicate about, and implement laws, rights, policies, and regulations to promote student
and adult success and well-being.

Standard 7 Building Professional Capacity

Candidates who successfully complete a building-level educational leadership preparation
program understand and demonstrate the capacity to promote the current and future success and well-
being of each student and adult by applying the knowledge, skills, and commitments necessary to build
the school’s professional capacity, engage staff in the development of a collaborative professional
culture, and improve systems of staff supervision, evaluation, support, and professional learning,



Component 7.1 Program completers understand and have the capacity to collaboratively
develop the school’s professional capacity through engagement in recruiting, selecting, and hiring staff.

Component 7.2 Program completers understand and have the capacity to develop and engage
staff in a collaborative professional culture designed to promote school improvement, teacher retention,
and the success and well-being of each student and adult in the school.

Component 7.3 Program completers understand and have the capacity to personally engage in,
as well as collaboratively engage school staff in, professional learning designed to promote reflection,
cultural responsiveness, distributed leadership, digital literacy, school improvement, and student
success.

Component 7.4 Program completers understand and have the capacity to evaluate, develop,
and implement systems of supervision, support, and evaluation designed to promote school
improvement and student success.

Academic Honesty

The University of Arkansas Academic Honesty Policy for Graduate Students can be found at
http://www.uark.edu/depts/gradinfo/dean/governance/academichonestypolicy.htm|

Written Work

All written assignments must be typed, double-spaced, and adhere to the sixth edition of the
Publication Manual of the American Psychological Association. This includes double-spaced Times
New Roman 12-point font and all pages numbered. All assignments should be submitted as a Word
document, pdf, PowerPoint, or video.

Inclement Weather Policy

Given this course is only offered online, in the event of weather or other disruptions in our ability to
conduct class (e.g., a power outage that makes an online session impossible), [ may substitute the class
time with another activity to keep the course on schedule.

Accommodations

Information about the Center for Educational Access can be found at
http://www.uark.edu/ua/csd/accommodations.htm

Please do not hesitate to contact the center or me with questions or concerns about the services
available to you.

Academic appeals

Students are first encouraged to resolve academic conflicts and complaints informally with the
instructor involved, through their department, or through the assistance of the University Ombuds
Office, which can provide objective and confidential mediation. To assist students in identifying the
appropriate contact person, please view this List of Program, Department, and College Contacts. A
flow chart is also available for viewing. [f an informal resolution cannot be reached, there are
procedures for students to pursue with complaints of an academic nature. Refer to either the
Undergraduate Catalog of Studies (http:/catalogofstudies.uark.edu/2882.php) or the Graduate Catalog



of Studies (http://catalogofstudies.uark.edu/3909.php) for appeals structures and formal procedures for
academic grievances.

Course Textbooks
Desmond, M. (2016). Evicted. New York: Crown Publishing Group. [ISBN: 978-0-553-44745-3]

Kipnis, A. (1999). Angry young men: How parents, teachers, and counselors can help “bad boys™
become good men. San Francisco: Jossey Bass. [ISBN: 0-7879-6043-8]

Ubben, G.C., Hughes, L.W., & Norris, C.J. (2016). The principal: Creative leadership for excellence in
schools (8th ed.). New York: Pearson. [ISBN: 978-0-13-348899-9]

Additional readings may be assigned on an as-needed basis to include research articles, media
reports, and academic conceptual works.

Attendance and participation

Each student is responsible for coming to each class on time and being prepared to participate.
It is my expectation that you will keep the camera on your desktop/laptop active so we can
learn each other’s faces, as well as our voices. Class will meet every Monday evening. We will
discuss the regular start and end times during our first class session. Classes will not meet on
January 20th — Martin Luther King Day and March 23rd — Spring Break. If an emergency
occurs and you are unable to attend class, please contact me prior to the start of the session via
my email at cls19@uark.edu.

Students are expected to read the assigned material and complete any other assignments for the
week prior to the start of class. Your active participation is the class is expected and important
since it is through communication and collaboration that a professional community is created.
Communication is a two-way process which allows us to openly and safely share ideas and
learn from each other’s experiences.

For each of the 14 class sessions, it is possible to earn three points, for a total of 42 of the 100
points possible for the semester. If you attend class and participate in a manner that indicates
appropriate preparation (have clearly read material prior to class) and engagement (reference
comments, observations, etc., made by classmates and/or professor, you will earn all three
points. If you attend class, but do not participate, you will earn one point.

Course Reading/Assignment Schedule

Class Session/Date Readings Assignment Due

I. January 13, 2020 Syllabus review; Watch Bb videos: “A Day
NELP in a High School
Standards/Components; Principal’s Life” and “How
LEADS Domains a Great Leader Motivates™




January 20, 2020 University Closed -
Martin Luther King
holiday
2. January 27, 2020 Ubben, Hughes, Norris pp. Watch Bb videos:
1-55 “Transaction v.
Begin reading Evicted Transformation” and
“Confidence-driven
decision-making”
3. February 3, 2020 Ubben, Hughes, Norris pp. Watch Bb videos: “What
56-107 Great Leaders Actually
Continue reading Evicted Do” and “What is School
Culture & Climate”
4. February 10, 2020 Ubben, Hughes, Norris pp. Assignment 1 Due
108-157 Watch Bb video: “Learning
Continue reading Evicted to Change — Changing to
Learn”
5. February 17, 2020 Ubben, Hughes, Norris pp. Watch Bb video: “HISD
158-179 Special Education
Continue reading Evicted Leadership”
6. February 24, 2020 Ubben, Hughes, Norris pp. Watch Bb video: “The
181-200 Only 3 Career Steps that
Finish reading Evicted Matter”
7. March 2, 2020 Ubben, Hughes, Norris pp.
201-242
Begin reading Angry
Young Men
8. March 9, 2020 Ubben, Hughes, Norris pp.
244-269
Continue reading Angry
Young Men
9. March 16, 2020 Ubben, Hughes, Norris pp. Assignment 2 Due
270-296
Continue reading Angry
Young Men
March 23, 2020 Spring Break
10. March 30, 2020 Ubben, Hughes, Norris pp. Watch Bb video: “A
297-324 Different Way to Think
Continue reading Angry about Technology in
Young Men Education”
11. April 6, 2020 Ubben, Hughes, Norris pp. Assignment 3 Due
325-356
Continue reading Angry

Young Men




12. April 13, 2020

Read four articles posted
on Blackboard (Kraft,
Gilmour; Reitzug; Stone-
Johnson; Spotlight —
Principal Leadership)
Finish reading Angry
Young Men

13. April 20, 2020

Read article posted on
Blackboard (Kirp, “The
Secret to Fixing Bad

Watch Bb video: “We
Need to Talk About an
Injustice”

Schools™)
Course wrap-up

14. April 27, 2020

Assignment 4 Due

Course Assignments

Assignment | Topic/Standard Due Date Points Possible
1 Leading School Improvement (NELP | February 10 15
1.2; LEADS 1.A)
2 Developing & Communicating a March 16 20
Shared Vision (NELP 1.1; LEADS
2.D)
3 Hiring Plan (NELP 7.1; LEADS 4.B) | April 6 8
4 Reaction Paper — Diversity Awareness | April 27 15
(NELP 5.1 & 5.2; LEADS 2.B)

Assignment 1
NELP 1.2
LEADS: 3A; 3B

Leading School Improvement Due 2/10/2020

The candidate will identify the types of data and collection tools that are critically essential to

inform school improvement efforts. The deliverable that the candidate will upload has three
sections:

1. A comprehensive list of the types of data (information) that are critical to lead school
improvement efforts. Along with this list should be a clear justification/rationale for each type of
data with reference to relevant literature. This part of the deliverable should be in the form of an
academic paper complete with correct citations and references.

2. An analysis of current deficiencies in the presence of data in your school to inform
school improvement.

Which data are not available, but you think should be?

Are there gaps in the data that exist in your school?




3. A plan for data collection that includes the identification of the types of data needed
and a timeline for the collection and analysis of each type of data. This should be in a narrative
that includes a timeline and a clear rationale for when and how the data will be collected.

Assignment 1 Rubric

and evaluation.

LEADS 3A; 3B

Candidates do not
demonstrate the
capacity to:

1. identify needed
change based on data,
2. target meaningful
areas will leverage the
most significant

immediate change, and

3. target areas that will
leverage longer term
change.

Candidates demonstrate
the capacity to:

1. identify needed change
based on data, 2. target
meaningful areas will
leverage the most
significant immediate
change, and

3. target areas that will
leverage longer term
change

Criteria Level 1 Level 2 Level 3
Approaching Meets Standard Exceeds Standard
Standard
NELP Candidates understand | Candidates understand Candidates
Component 1.2 | the importance of the importance of understand the
Program identifying data needed | identifying data needed importance of
completers to make meaningful to make meaningful identifying data
understand and | change, why this data is | change, why this datais | needed to make
demonstrate the | important (i.e., the important (i.e., the theory | meaningful change,
capacity to lead | theory behind the behind the importance — | why this data is
improvement importance — what the | what the literature says) | important (i.e., the
processes that literature says) and how | and how this data theory behind the
include data this data informs informs decisions for importance — what
use, design, decisions for school school improvement the literature says)
implementation, | improvement efforts. efforts. and how this data

informs decisions for
school improvement
efforts.

Candidates
demonstrate the
capacity to:

1. identify needed
change based on data,
2. target meaningful
areas will leverage
the most significant
immediate change,
and

3. target areas that
will leverage longer
term change.
Candidates use their
understanding and
capacity to
implement this plan
for data collection
within a school
setting as
documented by an




on-site mentor and
| appropriate artifacts.

Assignment 2

NELP: 1.1
LEADS: 1A; 1B
The candidate will show an appropriate understanding of what it means to have a shared vision

and will demonstrate the capacity to develop a shared vision through collaborating with other
school personnel.

Developing & Communicating a Shared Vision Due 3/16/2020

This activity will be documented in two ways:

1) the candidate will coordinate with the building administrator and lead an effort to
evaluate the current shared vision, goals, and values of the school; and

2) lead a collaborative effort to create a tool communicating the shared vision, mission,
and values of one of the schools of placement and implement the use of that tool.

The candidate will upload the following deliverables:

1. a written report that includes a reflective evaluation of the current shared vision in their
school.

2. a clear and meaningful communication such as a PowerPoint with audio narrative that
your administration might be interested in using on a website, or a videoed live speech given to a
community group. The communication should describe the school’s shared vision, mission,
values, and goals. In addition, the communication will include data that addresses where the
school is in relation to the shared vision and goals.

Assignment 2 Rubric

Criteria Level 1 Level 2 Level 3
Approaching Meets Standard Exceeds Standard
Standard
NELP Candidates partially Candidates demonstrate | Candidates
Component 1.1 | demonstrate the the capacity to do the demonstrate the
Program capacity to do the following: capacity to do the
completers following: 1. Evaluate the current following:
understand and | 1. Evaluate the current | shared vision, mission, 1. Evaluate the
demonstrate the | shared vision, mission, | vales, and goals of the current shared vision,
capacity to vales, and goals of the | school and substantiate mission, vales, and
collaboratively | school and substantiate | the evaluation with goals of the school
evaluate, the evaluation with evidence. and substantiate the
develop, and evidence. 2. Identify strengths and | evaluation with
communicate a | 2. Identify strengths weaknesses in relation to | evidence.
school mission | and weaknesses in addressing inclusiveness, | 2. Identify strengths
and vision relation to addressing learning-focused culture, | and weaknesses in




designed to
reflect a core set
of values and
priorities that
include data
use, technology,
equity,
diversity, digital
citizenship, and
community.

LEADS: 1.A;
1.B

inclusiveness, learning-
focused culture,
collective trust,
continuous
improvement, student
voice, student agency,
student choice

3. Identify existing
non-negotiables related
to equity, high
expectations, and
personalized learning
(building systems and
processes from
individual student
strengths).

4. Develop a
communication that is
clear and impactful
describing the current
shared vision, mission,
values, and goals of the
school.

Candidates do not
effectively design a
message of the shared
vision, mission, vision,
and goals of their
school using a
contemporary form of
media.

collective trust,
continuous improvement,
student voice, student
agency, student choice

3. Identify existing non-
negotiables related to
equity, high expectations,
and personalized learning
(building systems and
processes from individual
student strengths).

4. Developa
communication that is
clear and impactful
describing the current
shared vision, mission,
values, and goals of the
school.

Candidates effectively
design a message of the
shared vision, mission,
vision, and goals of their
school using a
contemporary form of
media.

relation to addressing
inclusiveness,
learning-focused
culture, collective
trust, continuous
improvement, student
voice, student
agency, student
choice

3. Identify existing
non-negotiables
related to equity, high
expectations, and
personalized learning
(building systems and
processes from
individual student
strengths).

4. Develop a
communication that
is clear and impactful
describing the current
shared vision,
mission, values, and
goals of the school
Candidates
effectively design a
message of the shared
vision, mission,
vision, and goals of
their school using a
contemporary form of
media.

Assignment 3
NELP: 7.1
LEADS: 4.B.

Hiring Plan

Due 4/6/2020

The candidate, in conjunction with their building administration, will identify potential vacant positions
for the next school year, and analyze what type of hire would be optimum for improving the human
resource capacity of the school. After determining the characteristics, the new hire should have, a plan
should be designed to successfully complete the recruitment of viable candidates and the actual screening

process.

The deliverable, which will be uploaded, will be a written plan, which explains the needed
positions, how the positions will improve the quality of human resources, and how the needed




characteristics were identified. Additionally, the recruitment plan and screening process will be
thoroughly documented in the written product.

Criteria Level 1 Level 2 Level 3
Approaching Meets Standard Exceeds Standard
Standard
NELP Candidates do not show | Candidates show a clear | Candidates show a
Component 7.1 | a clear understanding | understanding of how to | clear understanding
Program of how to build staff build staff capacity of how to build staff
completers capacity through the through the hiring capacity through the
understand and | hiring process by process by identifying a | hiring process by
have the identifying a need, the | need, the human resource | identifying a need,
capacity to human resource needed | needed to fill that need, | the human resource
collaboratively | to fill that need, and the | and the process that will | needed to fill that
develop the process that will eventually lead to an need, and the process
school’s eventually lead to an increase in the human that will eventually
professional increase in the human | resource capacity of their | lead to an increase in
capacity resource capacity of school. the human resource
through their school. capacity of their
engagement in school.
recruiting, Candidates justify
selecting, and their actions through
hiring staff. the existing literature
on human resource
LEADS 4.B. management.
Assignment 4 Reaction Paper — Diversity Awareness Due 4/27/2020
NELP: 5.1; 5.2
LEADS: 2.B

The candidate will produce a paper reacting from a school leadership perspective to two books:

Evicted and Angry Young Men. The following should guide the reaction:

¢ Draw a connection between the two books and diversity as we often think about it {e.g., race,

religion, etc.). Do the stories suggest another type of diversity? Explain.

 Based on the readings, how aware do you think school leaders are of the plights of the evicted
and at-risk youth populations?

o [s it important that school leaders are aware of these social situations in the greater society?

Why or why not?

* How can leaders become more aware of this type of diversity?

« In what ways should school leaders collaboratively engage diverse families/students in
strengthening student learning in and out of your school?




o What resources are available to school leaders to:

1) better understand societal issues that impact their school community; 2) are available
through your school system; and

3) are available through your local community?

* What networks or programs are available to students who are in unique circumstances that will
help them stay in school, be productive in their community, and find success?

Candidates should strive to go outside of the two books and research the existing literature on
leading schools with diverse populations. Also, consider the in-class discussions that have
occurred surrounding the two books as you consider how all types of diversity impact the work

of principals.

Criteria

Level 1
Approaching
Standard

Level 2
Meets Standard

Level 3
Exceeds Standard

NELP
Component 5.1
Program
completers
understand and
demonstrate the
capacity to
collaboratively
engage diverse
families in
strengthening
student learning
in and out of
school.

NELP
Component 5.2
Program
completers
understand and
demonstrate the
capacity to
collaboratively
engage and
cultivate
relationships
with diverse
community
members,
partners, and
other

Candidates do not
provide a clear
understanding of a
broader concept of
diversity and social
justice that goes
beyond race and
religion, and issues that
surround students who
are coming from such
diverse circumstances.
Candidates do not
articulate the
importance of cultural
awareness and the
necessity to define
“culture” beyond the
traditional confines of
race and religion.

Candidates show
minimal understanding
of how schoo! leaders
can utilize resources
(both school resources
and community
resources) to support
all students in their
school communities.

Candidates provide a
clear understanding of a
broader concept of
diversity and social
justice that goes beyond
race and religion, and
issues that surround
students who are coming
from such diverse
circumstances.

Candidates understand
the importance of
cultural awareness and
the necessity to define
“culture” beyond the
traditional confines of
race and religion.

Candidates understand
how school leaders can
utilize resources (both
school resources and
community resources) to
support all students in
their school
communities.

Candidates effectively
identify programs and

Candidates provide a
clear understanding
of a broader concept
of diversity and
social justice that
goes beyond race and
religion, and issues
that surround students
who are coming from
such diverse
circumstances.
Candidates
understand the
importance of
cultural awareness
and the necessity to
define “culture”
beyond the traditional
confines of race and
religion.

Candidates
understand how
school leaders can
utilize resources
(both school
resources and
community
resources) to support




constituencies
for the benefit
of school
improvement
and student
development.

LEADS 2.B

Candidates do not
identify programs and
practices that can assist
school leaders and their
school community
members in working
with diverse students
and families.

practices that can assist
school leaders and their
school community
members in working with
diverse students and
families.

all students in their
school communities.

Candidates
effectively identify
programs and
practices that can
assist school leaders
and their school
community members
in working with
diverse students and
families.

Candidates will
provide an academic
knowledge base to
support their
suggestions and
theories.

Missed Assignments/Make-up Work

Every effort has been made to space assignments reasonably to allow students adequate time to
complete and submit them within by the due dates. In the event of an emergency which
precludes you from turning work in on time, I expect students to contact me directly via email
and my office telephone (479-575-8729) so we can discuss the nature of the issue. An automatic
deduction of 20% will be made to any assignment submitted late without prior notification.

YOU MUST SUBMIT ALL ASSIGNMENTS TO BE ELIGIBLE TO PASS THIS

COURSE.

Grading

5.2)

Assignment Points Possible
Class Attendance and participation (3 points X 14 weeks) 42
Assignment 1: Leading School Improvement (NELP 1.2) 15
Assignment 2: Developing & Communicating a Shared Vision 20
(NELP 1.1)
Assignment 3: Hiring Plan (NELP 7.1) 8
Assignment 4: Reaction Paper — Diversity Awareness (NELP 5.1 & 15

100




Grading Scale
90%-100% = A
80%-89.9% =B
70%-79.9% = C
60%-69.9% =D
Below 60% - F

It is my sincere hope that no changes are necessary to this syllabus, but in the event
emergencies or unforeseen conflicts arise, changes will be announced in advance via uark

email or during regularly scheduled Blackboard sessions.



Resources for the stugv.of ieadership and ethics > Leadershin Ethics >
Leadership Ethics Syllabus

EDLE 5043 Leadership Ethics
(575-7019) (jpijanow@uark.edu) (104 Peabody Hall)

Online Course

General Course Information

Description: Leadership Ethics is an experiential based course grounded in ethical decision making theory that uses case study and practice to study
school based ethical dilemmas.

Purpose of the Course: Students will study and practice the seven stages of effective ethical decision making: Perception, Interpretation, Judgment
Motivation, Implementation and Action, Reflection in Action, and Reflection on Action. Content areas to be covered include school finance, student
discipline, instructional leadership, parent and community relations, human resources, and building school culture.

¥

Required Course Materials: Case studies and articles will either be linked on the course website or available for download from the blackboard
course site. There is no textbook for this course

Academic Honesty: The University of Arkansas Academic Honesty Policy for Graduate Students can be found on the left sidebar of my wehsite,

Written Work: All written assignments must be typed, double-spaced, and adhere to the 6th edition of the Publication Manual of the American
Psychological Association.

Inclement Weather Policy: The general policy regarding inclement weather is that the University typically stays open regardless of bad weather. In
the event of weather disrupting an online class [ will do my best to post a notification on the course website.

Accommodations: Information about the Center for Educational Access can be found at www.con uiik.edu. Please do not hesitate to contact the
center or me with questions or concerns about the services available to you.

Standards in the Arkansas Leader Excellence and Development System (LEADS) 2.0 are embedded into the content, which address the
following domains and sub-domains, Domaias in bold print will be specifically addressed in this course.

Domain 1: School Organization & Management
A. Organizational Focus

B. Schaol Plan

C. Time Management

D. School Resource Management

E. Shared Leadership & Responsibility

Domain 2: School Culture & Climate

A. Safe & Orderly

B. Equitable & Culturally Responsive
C. School Discipline System

D. Family & Community Engagement

E. Collaborative Teaming

Domain 3: Teaching & Learning

A. Curriculum

B. Instruction

C. Observations & Ratings

D. Appropriate Instructional Support for ALL Students
E. Effective Instructional Change Leadership

Domain 4: Human Capital Management
A. Personal Professional Practice



B. Personnel Management

C. Educator Professional Capital
D. School Advocacy

E. Contributions to the Profession

You can find the eurrent LEADS Principal rubric in its entirety at the link below:

Mmzmmmsummmﬁmmm_mmw_m@ PRINCIPAL RUBRIC.o6max2010.pdf
NELP Standards

While content in this course specifically addresses NELP Standards 2, during the semester, we will touch on all standards and components. Students
should familiatize themselves with each NELP Standard and its accompanying component.

Standard 1 Mission, Vision, and Improvement

Candidates who successfully complete a building-level educational leadership program understand and demonstrate the capacity to promote the
current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to collaboratively
lead, design, and implement a schoel mission, vision, and process for continuous improvement that reflects a core set of values and priorities that
include data use, technology, equity, diversity, digital citizenship, and community.

« Component 1.1 Program completers understand and demonstrate the capacity to collaboratively evaluate, develop, and communicate a school
mission and vision designed to reflect a core set of values and priorities that include data use, technology, equity, diversity, digital citizenship, and
community.

» Component 1.2 Program completers understand and demonstrate the capacity to lead improvement processes that include data use, design,
implementation, and evaluation.

Standard 2 Ethics and Professional Norms

Candidates who successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to
understand and demonstrate the capacity to advocate the ethical decisions and cultivate and enact professional norms.

+ Component 2.1 Program completers understand and demonstrate the capacity to reflect on, communicate about, cultivate, and model
professional dispositions and norms (i.e., fairness, integrity, transparency, trust, digital citizenship, collaboration, perseverance, reflection,
lifelong learning) that support the educational success and well-being of each student and adult.

+ Component 2.2 Program completers understand and demonstrate the capacity to evaluate, communicate about, and advocate for ethical and
legal decisions.

+ Component 2.3 Program completers understand and demonstrate the capacity to model ethical behavior in their personal conduct and
relationships and to cultivate ethical behavior in others.

Standard 3 Equity, Inclusiveness, and Cultural Responsiveness

Candidates who successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skiils, and commitments necessary to
develop and maintain a supportive, equitable, culturally responsive, and inclusive school climate.

+ Component 3.1 Program completers understand and demonstrate the capacity to use data to evaluate, design, cultivate, and advocate fora
supportive and inclusive school culture.

« Component 3.2 Program completers understand and demonstrate the capacity to evaluate, cultivate, and advocate for equitable access to
educationa! resources, technologies, and opportunities that support the educational success and well-being of each student.

« Component 3.3 Program completers understand and demonstrate the capacity to evaluate, cultivate, and advocate for equitable, inclusive, and
culturally responsive instruction and behavior suppert practices among teachers and staff.

Standard 4 Learning and Instruction

Candidates who successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to
evaluate, develop, and implement coherent systems of curriculum, instruction, data systems, supports, and assessments.

« Component 4.1 Program completers understand and can demonstrate the capacity to evaluate, develop, and implement high-quality,
technology-rich curricula programs and other supports for academic and non-academic student programs.

« Component 4.2 Program completers understand and can demonstrate the capacity to evaluate, develop, and implement high-quality and
equitable academic and non-academic instructional practices, resources, technologies, and services that support equity, digital literacy, and the
school’s academic and non-academic systems.

« Component 4.3 Program completers understand and can demonstrate the capacity to evaluate, develop, and implement formal and informal
culturally responsive and accessible assessments that support data-informed instructional improvement and student learning and well-being.

« Component 4.4 Program completers understand and demonstrate the capacity to collaboratively evaluate, develop, and implement the school’s
curriculum, instruction, technology, data systems, and assessment practices ina coherent, equitable, and systematic manner.

Standard 5 Community and External Leadership

Candidates who successfuily complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to
engage families, community, and school personnel in order to strengthen student learning, support school improvement, and advocate for the needs of
their school and community.



» Component 5.1 Program completers understand and demnonstrate the capacity to collaboratively engage diverse families in strengthening
student learning in and out of schoal.

« Component 5.2 Program completers understand and demonstrate the capacity to collaboratively engage and cultivate relationships with diverse
community members, partners, and other constituencies for the benefit of school improvement and student development.

+ Component 5.3 Program completers understand and demonstrate the capacity to communicate through oral, written, and digital means within
the larger organizational, community, and political contexts when advocating for the needs of their school and community.

Standard 6 Operations and Management

Candidates who successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to
improve management, communication, technology, school-level governance, and operation systems to develop and improve data-informed and
equitable school resource plans and to apply laws, policies, and regulations.

+ Component 6.1 Program completers understand and demonstrate the capacity to evaluate, develop, and implement management,
communication, technology, school-level governance, and operation systems that support each student’s learning needs and promote the mission
and vision of the school.

+ Component 6.2 Program completers understand and demonstrate the capacity to evaluate, develop, and advocate for a data-informed and
equitable resourcing plan that supports school improvement and student development.

« Component 6.3 Program completers understand and demonstrate the capacity to reflectively evaluate, communicate about, and implement
laws, rights, policies, and regulations to promote student and adult success and weli-being.

Standard 7 Building Professional Capacity

Candidates who successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to build
the school’s professional capacity, engage staff in the development of a collaborative professional culture, and improve systems of staff supervision,
evaluation, support, and professional learning.

+ Component 7.1 Program completers understand and have the capacity to collaboratively develop the school's professional capacity through
engagement in recruiting, selecting, and hiring staff.

« Component 7.2 Program completers understand and have the capacity to develop and engage staff in a collaborative professional culture
designed to promote school improvement, teacher retention, and the success and well-being of each student and adult in the school.

» Component 7.3 Program completers understand and have the capacity to personally engage in, as well as collaboratively engage school staff in,
professional learning designed to promote reflection, cultural responsiveness, distributed leadership, digital literacy, school improvement, and
student success.

« Component 7.4 Program completers understand and have the capacity to evaluate, develop, and implement systems of supervision, support,
and evaluation designed to promote school improvement and student success.

Course Assignments and Grading

Attendance and participation: Each student is responsible for jeining class discussions on time and prepared to participate.

Missed assignments, make-up policy: Late work will be accepted with a credit deduction of 10% for each day (not class meeting) late. If you are
absent the day an assignment is due, please make arrangements to have someone bring it in for you or email it to me by the due date to ensure full
credit. Please see me individually if you have special concerns or circumstances.

Major Assignments: In order to receive a passing grade for the course, you need to complete all the assignments in a satisfactory manner.

Analysis of barriers to effective moral decision making assignment
Part 1 - Learning from other’s moral failures

Interview 3 people who currently hold a leadership position you aspire to hold yourself someday about a difficult decision they have faced where they
knew what the right thing to do was, but they did something else. You can choose anyone you would like and they can talk about anything they like.
Document their responses to the following semi-structured protocol:

Explain that all personal identifying information will be held confidentially and that if at any time they would like to stop the interview or ask you to not
use any part of their response that you will stop the interview and delete from your records their response in accordance with their request. Their name
should be changed before the work is turned in to me or shared with the class. Demographic information you should collect is their age, gender, and
level of education.

Describe a moral dilemma where you knew what the right thing to do was, but you did something else

When and how did you know you were being pulled away from acting in the way you knew was right?

What options did you consider?

How did you choose which was the best course of action among the possible choices?

Was it difficult to follow through with your choice? If so what were the factors that made it difficult for you — both internal and external forces?
What was the effect on you of your actions after your actions?

When you have completed all three interviews provide a 2-3 page report of commonalities or stark differences you found in your interview. What do you



see as the primary socio-cultural and cognitive barriers the subject wrestled with to resolve their dilemma? Your report should not be a full transcript -
simply summarize and analyze what you learned.

Part 2 - Building Towels and Raincoats

For this exercise [ would like you to write your response to these questions in a word document that you will save with the title, [your name] moral mind
project:
Think of three moral failures in your life - A moral failure where some part of you (if even a small part) knew the right path, but you acted differently.

The result of your actions is not what makes it a success or a failure for this discussion, simply that you knew that the right thing to do was one thing,
and you did something else. For each of the moral failures you identified respond to the following:

« How did you eventually resolve the dilemma?

+ What were the pressures and considerations that influenced your eventual action (e.g., social, cultural, cognitive).
« Do you think you are susceptible to a similar failure now? Why or why not?

« What strategies can you employ to be more aware of your barriers and effectively overcome them in the future?

You will do the above three times for three distinct moral failures.

You will then write an analysis of your own social, cultural and cognitive barriers to processing moral dilemmas effectively. Students may want to
consider the components of moral decision making and schema models as a frame for discussing this section.

Program completers understand and demonstrate the capacity to reflect on, communicate about, cultivate, and model
professional dispositions and norms (i.e., fairness, integrity, transparency, trust, digital citizenship, collaboration, perseverance, reflection, lifelong
learning) that support the educational success and well-being of each student and adult.

NELP Standard Component 2.2 Program completers understand and demonstrate the capacity to evaluate, communicate about, and advocate for
ethical and legal decisions.

NELP Standard Component 2.3 Program completers understand and demonstrate the capacity to model ethical behavior in their personal conduct and
relationships and to cultivate ethical behavior in others.

Criteria Level 1 Level 2 Level 3
Approaching | Meets Standard Exceeds
(NELP 2.1) Standard Standard
Understand |There is little to |There is There is
and no evidence that |evidence of the |evidence of the
demonstrate |the candidate |candidate candidate
the capacity |understands understands understands
to reflect on, and is able to
communicate | Professional Professional appropriately
about, norms (i.e., norms (i.e., transfer that
cultivate, and | integrity, integrity, understanding
model competency, competency, towards a well
professional |fairness, fairness, articulate plan
dispositions |transparency, |transparency, |forschool
and norms  |trust, equity, trust, equity, improvement
(i.e., fairness, | democracy, democracy,
integrity, digital digital Professional
transparency, |citizenship, citizenship, norms (i.e.,
trust, digital |diversity, diversity, integrity,
citizenship, |inclusiveness, |inclusiveness, |competency,
collaboration, | and the belief  |and the belief  |fairness,
perseverance, |that each child |that each child |transparency,
reflection, can learn), can learn), trust, equity,
lifelong which support |which support |democracy,
learning) that |student success |student success |digital
supportthe |and well-being |and well-being | citizenship,
educational Practices that | Practices that f:lwersgly,
success‘and reflect reflect mcluswene:‘;s,
well-being of professional professional ChE L behgf
each student || o o S that each child
and adult. can learn),
Approachesto |Approachesto |which support
cultivating cultivating student success
professional professional and well-being
norms in others |norms in others .
Practices that
Reflective Reflective reflect
practice practice professional
How to engage |How to engage |POFMS
in reflective in reflective Approaches to
practice asa practice asa cultivating
professional professional professional
norm norm norms in others




Reflective

practice
How to engage
in reflective
practiceasa
professional
norm
Criteria Level 1 Level 2 Level 3
(NELP 2.2) | Approaching | Meets Standard Exceeds
Standard Standard
Understand | There is little to | There is There is
and no evidence that |evidence of the |evidence of the
demonstrate [the candidate |candidate candidate
the capacity |understands understands understands
to evaluate, and is able to
communicate | Research on Research on appropriately
about,and |dccision making |decision making | transfer that
advocate for e ¢ s understandin,
ethical and Dec1§1on- Dec1§|on- towards a we]%
legal making mal:';ies articulate plan
decisions. processes proce for school
Guidelines for Guidelines for improvement
ethical and legal |ethical and legal
decision making | decision making | Research on
How to evaluate | How to evaluate |decision
ethical ethical making
dimensions of |dimensions of |Decision-
issues issues making
How to analyze |How to analyze |Processes
decisions in decisions in Cuidelines for
terms of terms of ethical and legal
established established decision
ethical ethical making
frameworks frameworks
How to evaluate
ethical
dimensions of
issues
How to analyze
decisions in
terms of
established
ethical
frameworks
Criteria Level1 Level 2 Level 3
(NELP 2.3) | Approaching | Meets Standard Exceeds
Standard Standard
Understand | There is little to |There is There is
and no evidence that |evidence of the |evidence of the
demonstrate |the candidate |candidate candidate
the capacity |understands understands understands
to model and is able to
ethical Ethical practice |Ethical practice |appropriately
behavior in transfer that
. Approachesto | Approaches to .
LD cultivating cultivating understanding
personal ethical behavior |ethical behavior |towards a well
cond}lct al_ld in others in others articulate plan
relationships for school
and to Howtomodel |Howtomodel |improvement
cultivate ethical practice |ethical practice
ethical  [How to cultivate | How to cultivate | Ethical practice
behaviorin | ethical behavior |ethical behavior | Approaches to
others. in others in others cultivating
ethical behavior
in others

How to model




ethical practice

How to
cultivate ethical
behavior in
others

The daily journals (found in blackboard) are a regular product you will create this semester. These will be based on the readings and other material
covered throughout the semester. Each day there is specific guidance provided for your journaling but beyond those specific prompts there are three
primary questions that may be useful to consider when doing summary reflection in your daily journals:

1.

2.

As I reflect on the course materials so far this semester, what new insights do I have about how 1 process information and make personal
decisions?

Do these insights indicate to me that I should make any changes in my approach to ethical decisions and if so how would I practically

execute this changes? (answering this question by saying that you must simply "do better” is not helpful in the same way it would not be helpful
for a doctor to tell their patient to simply "feel better” - you have to understand the root causes for your own behavior to develop a plan for doing
something about it)

. How do I apply what I have learned so far to my future context as a leader? In other words, how does this knowledge inform your understanding

of how other people you might be working with make ethical decisions and as a leader how can you use this information to create a more ethical
system, climate, and culture that is consistently more healthy and productive?

Grades will be determined on the following basis using a 100 point scale:

A 90-100 C 70-79 F below 65
B 80-89 D 65-69
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General Course Information

Course Prefix and Title: EDLE 5053-901: School Law
Semester: Spring 2020

Meeting time: Thursdays, 5:30 p.m.-8:20 p.m.

Location: Online sessions using Blackboard Collaborate
Number of credits: 3

Course Prerequisites/Co-requisites: Graduate student standing

Instructor Information:

Name: Christy L. Smith, Ed.D.

Email: cls19@uark.edu

Office location: 105 Peabody Hall

Office phone and/or other contact information: (479) 575-8729

Office Hours: By appointment either virtually or at my office on the University of
Arkansas campus in Fayetteville.

Course Description

The course is designed to develop skills of legal research and analysis in the field of
educational law and policy at the public elementary and secondary school level. Students
will also survey the legal issues found in today’s public school environment. Particular
attention will be given to existing legal compliance trends and decisions as they impact
the state of Arkansas. Assignments and class time will be spent developing an
understanding of legal issues encountered by educational practitioners, especially school
leaders. Some of these skills include conducting Internet-based legal research (i.e. the
ability to locate a range of pertinent legal sources), close analysis of primary legal
materials, well-developed, concise memoranda responding to legal issues in schools and

creating professional development opportunities for school teachers and staff aimed at
improving legal literacy.

The primary objective of this course is to enhance the legal knowledge and understanding
of future school principals to foster leadership development with federal and state-level
legal compliance and related issues throughout the school organization.

Standards

NELP

The content aligns with the National Educational Leadership Preparation (NELP)
standards, which are listed below



Mission, Vision & Improvement

Ethics & Professional Norms

Equity, Inclusiveness & Cultural Responsiveness
Learning & Instruction

Community & External Leadership

Operations & Management

Building Professional Capacity

Nk BN

Standards 2 and 6 are addressed throughout this course. The full text of NELP
Standards 1 through 7 are provided as an appendix to this syllabus.

Rationale for Standards 2 and 6;

Principals must understand and evaluate the potential moral and legal consequences of
decision making in the school. They must know how to respond to and influence the
political, social, economic, legal, and cultural context within a school and district, This
includes knowing policies, laws, and regulations enacted by state, local and federal
authorities and possessing the capacity to communicate statutory and regulatory
requirements to staff.

Component 2.2 Program completers understand and demonstrate the capacity
to evaluate, communicate about, and advocate for ethical and legal decisions.

Component 2.3 Program completers understand and demonstrate the capacity
to model ethical behavior in their personal conduct and relationships and to cultivate
ethical behavior in others.

Component 6.3 Program completers understand and demonstrate the capacity
to reflectively evaluate, communicate about, and implement laws, rights, policies, and
regulations to promote student and adult success and well-being.

LEADS 2.0

Standards in the Arkansas Leader Excellence and Development System 2.0 are
(LEADS 2.0) embedded into the content. The LEADS domains and sub-domains are
listed below. Domains/sub-domains in bold type are addressed in this course.

Domain 1: School Organization & Management
A. Organizational Focus
B. School Plan
C. Time Management
D. School Resource Management
E. Shared Leadership & Responsibility

Domain 2: School Culture & Climate
A. Safe & Orderly
B. Equitable & Culturally Responsive
C. School Discipline System



D. Family & Community Engagement
E. Collaborative Teaming

Domain 3: Teaching & Learning
A. Curriculum
B. Instruction
C. Observations & Ratings
D. Appropriate Instructional Support for ALL Students
E. Effective Instructional Change Leadership

Domain 4: Human Capital Management
A. Personal Professional Practice
B. Personnel Management
C. Educator Professional Capital
D. School Advocacy
E. Contributions to the Profession

You can find the current LEADS Principal rubric in its entirety at the link below:
http://dese.ade.arkansas.gov/public/userfiles/Educator Effectiveness/LEADS 2019/A
RKANSAS LEADS 2.0 PRINCIPAL RUBRIC.06may2019.pdf

Required Textbooks

McCarthy, M.M., Eckes, S.E., & Decker, J.R. (2019) Legal rights of school leaders,
teachers, and students, 8* edition. Pearson: New York. ISBN: 978-0-13-
499753-7

Alexander, K. & Alexander, M.D. (2018) The law of schools, students, and teachers in
a nutshell, 6™ edition. West: St. Paul. ISBN: 978-1-64020-424-9

Supplemental Readings

Additional course readings and legal materials, including court cases will be included on
the course Blackboard site; some may be provided to you via email, as well. You can
access the course Blackboard site at https://learn.uark.edu/

Online Educational Law Resources

In this digital age, part of the knowledge base for understanding legal compliance issues
impacting schools at the elementary thru secondary level is knowing how to effectively
and efficiently access legal information online. As such, class participants are
encouraged to regularly go online and visit some of the leading websites for educational
law information. Some of these websites include the following:



National Educational Law and Policy Websites

(1.) National School Board Association’s (NSBA) Legal Clips
https://www.nsba.org/legalclips

(2) Education Law Prof. Blog
http://lawprofessors.typepad.com/education_law/

3.) Education Week’s School Law Blog
http://blogs.edweek.org/edweek/school law/

4.) Legal Information Institute at Cornell University Law School:
http://www.law.cornell.edu/

5.) The Wrightslaw Way to Special Education Law and Advocacy:
http://www.wrightslaw.com/blog/home/

(6.) Special Education Law Blog:
http://specialedlaw.blogs.com/

Arkansas Educational Law and Policy Websites

(1.)Arkansas Department of Education
http://www.arkansased.gov/

(2.)Arkansas Education Law Blog (currently being reconstructed)
http://www.arkansaseducationlaw.com/

(3.)Arkansas Code of 1987
http://www.lexisnexis.com/hottopics/arcode/Default.asp

(4.) Arkansas Special Education Due Process Guide
https://arksped.k12.ar.us/documents/paperwork-reduction/sped-process-
guide.pdf

(5.)Arkansas Special Education Discipline Rules
https://drive.google.com/file/d/ 1k AUIEyh5k[L.4R93iS2wsiD4FQ7IDOXACd/vi
eW

(6.)Presentation at September, 2019 LEA Academy regarding 2019 Special
Education Complaints
https://docs.google.com/presentation/d/1 TO7SuWxLVDDiTw6JOERLfWI7sD)
V9YxHV9I8UczaijcAledit#slide=id.g35ed75ccf 0141

(7.)Arkansas Compilation of School Discipline Laws and Regulations (2019)

https://safesupportivelearning.ed.pov/sites/default/files/discipline-
compendium/Arkansas%20School%20Discipline%20Laws%20and%20Regul

ations.pdf




Important University of Arkansas Academic Policies

Academic Honesty: The University of Arkansas Academic Honesty Policy for Graduate
Students can be found at

http://www.uvark.edu/depts/gradinfo/dean/governance/academichonestypolicy.himl

Inclement Weather Policy: Since this is an online, distance education course, the general
policy regarding inclement weather is that the University typically stays open regardless of
bad weather.

Accommodations for Students with Special Needs or Disabilities: Students who
require accommodations for identified physical or learning disabilities need to contact the
instructor at the beginning of the semester, preferably within 24 hours of the first session.
Reasonable accommeodations will be made for students with verifiable disabilities.
Information about the Center for Educational Access can be found at
http://www.uark.edu/ua/csd/accommodations.htm

Please do not hesitate to contact the center or me with questions or concerns about the
services available to you.

Academic appeals: Students are first encouraged to resolve academic conflicts and
complaints informally with the instructor involved, through their department, or through
the assistance of the University Ombuds Office, which can provide objective and
confidential mediation. To assist students in identifying the appropriate contact person,
please view this List of Program, Department, and College Contacts. A flow chart is
also available for viewing. If an informal resolution cannot be reached, there are
procedures for students to pursue with complaints of an academic nature. Refer to either
the Undergraduate Catalog of Studies (http://catalogofstudies.uark.edu/2882.php) or

the Graduate Catalog of Studies (http://catalogofstudies.uark.edu/3909.php) for appeals
structures and formal procedures for academic grievances.

Course Schedule

Week/Date Topic Reading Assignments Assignments Due
1. January 16 Course Introduction; | None
Syliabus Review
2. January 23 Foundation of Legal Rights, Chapter 1
School Law; Due Nutshell, Chapter 3
Process
3. January 30 | Attendance, Legal Rights, Chapter 13
Charters, Vouchers, | Nutshell, Chapter 1
Homeschool
4. February 6 Separation of Legal Rights, Chapter 3 Principal Interview
Church & State Nutshell, Chapter 5
5. February 13 | Tort Liability Legal Rights, Chapter 2
Nutshell, Chapter 12




6. February 20 | Student Freedom of | Legal Rights, Chapter 5
Expression; Student | Nutshell, Chapters 4, 6, 13
Privacy &
Protections
7. February 27 | The Instructional Legal Rights, Chapter 4 Legal Memorandum 1
Program Nutshell, Chapter 2 (negligence)
8. March 5 Student Legal Rights, Chapter 6
Classification; Nutshell, Chapters 9 & 11
Racial Segregation
9. March 12 Students with Legal Rights, Chapter 7
Disabilities, Part | Nutshell, Chapter 10
10. March 19 Students with SAME READING AS LAST
Disabilities, Part 11 WEEK
Legal Rights, Chapter 7
Nutshell, Chapter 10
March 26 | SPRING BREAK
11. April 2 Discipline Legal Rights, Chapter 8 Legal Memorandum 2; Due to
Nutshell, Chapters 7 & 8 Spring Break, assignment is
due April 5, by 11:50 p.m.
12. April 9 Teacher Legal Rights, Chapter 9
Employment Nutshell, Chapter 15
13. April 16 Employee Rights Legal Rights, Chapter 10 Legal Memorandum 3 (Search
Nutshell, Chapters 16 & 17 & Seizure)
14. April 23 Employment Legal Rights, Chapter 11 & 12
Discrimination; Nutshell, Chapters 17 & 18
; Employee
' Termination
15. April 30 Culminating April 30: Present Legal Lesson
Activities Plan
May 1: Submit reflection &
plan
Assignments
Attendance 2 points per session (30)
LEADS: 4.A

Students are expected to join class on time and attend throughout the session. We
will meet each Thursday evening via Blackboard Collaborate from 5:30 until 8:20,
beginning January 16, 2020. If you are not able to attend, contact Dr. Smith via vark email
(cls19@uark.edu) PRIOR to the beginning of class.

Class Participation
LEADS: 4.A

2 points per session (30)

Active participation in each class is critical to creating a dynamic learning

environment during which we can all learn from the experiences of each other.




Participation should be indicative of thorough preparation for class, attention to the
presentation from the instructor, and thoughtful consideration of the comments, insights,
and contributions of classmates.

Principal Interview Due February 6, 2020
50 points

NELP 2.2; 6.3

LEADS Domain 2

All class members will schedule and conduct a brief interview with a school-
building principal to respond to the following three questions:

(1.) What does the principal believe are the three leading legal issues facing the
school?

(2.) What has been the most challenging school-law-related experience the
principal has had since becoming a school leader?

(3.) What advice would the principal give to a beginning administrator regarding
handling challenging or controversial legal issues?

You will submit a four to six page written paper, using APA, 6 edition format,
which (1) thoroughly addresses each component of the questions above, (2) makes
connections between the information you obtained in the interview and discussions we
have had in class, and (3) includes your reflections and plans to prepare for the legal
knowledge and skill you must possess as a future principal.

Principal Legal Memorandums 3 @ 25 points each (75)

NELP 2.2; 6.3
LEADS Domain 2.A, 2.C

You will be assigned three legal memoranda which are based on actual legal
scenarios in schools, each of which is a topic covered in the course. Memorandums will
be posted on Blackboard after the topic has been covered in class and at least one week
prior to the due dates. Students will prepare a written response (no more than three pages)
from the perspective of a building-level principal.

* Principal legal memorandum (#1): Due date: February 27
» Principal legal memorandum (#2): Due date: April 2
"  Principal iegal memorandum (#3): Due date: April 16



Professional Development Legal Lesson Plan (Course Artifact) 75 points

NELP 2.2;2.3; 6.2
LEADS Domain 4.B

Part I: Create and present a professional development session for faculty &
administrators at your school about one of the three legal issues or concerns raised
in your principal interview assignment. (50 points)

Since one of the primary objectives of this course is to increase the legal literacy of future
school principals, each class member will create a professional development session on
one of the legal issues identified as a concern in your interview with your principal.
Working under the supervision of your mentor, you will present the PD to the appropriate
teachers and staff at your school. Prior to beginning work on your PD plan, obtain
approval of the topic from Dr. Smith. The lesson plan for your legal professional
development must include the following components:

(1.) Activator/Motivator

(2.) Rationale/Objectives

(3.) The Law

(4.) Application of Content to Practice
(5.) Assessment

PowerPoint, Google Slides, or other presentation format is optimal for this assignment,
but if you wish to use another layout, discuss it with Dr. Smith.

Part II: Professional Development Presentation. (15 points)

Each class member will present a brief 5-10 minute overview of the legal lesson plan to
the class during our last scheduled online session, which is April 30, 2020. The overview
should address audience feedback and results of the assessment administered.

Part III: Self-Reflection (10 points)

After the completion of your professional development legal lesson plan presentation,
write a 1-3 page self-reflection addressing specifically what aspects of the professional
development lesson plan you would change in the future based on your own self-
reflections. This reflection is due electronically no later than Friday, May 1 at 5:00
p.m. (CST).



RUBRICS FOR EACH ASSIGNMENT WILL BE POSTED ON BLACKBOARD.

Summary of Assignments

Assignment Due Dates Points Possible
Attendance weekly 30
Participation weekly 30
Principal Interview February 6 50
Legal Memorandum #1 February 27 25
Legal Memorandum #2 April 2 25
Legal Memorandum #3 April 16 25
Professional Development | Present to class April 30 75
Presentation — Legal Submit plan & self-

Issue reflection to Dr. Smith
May 1
260
Grading Scale
234-260=A
208-233=8B
182-207=C
156-181=D
155 or below =F

Appendix

NELP Standards

While content in this course specifically addresses NELP Standards 2 and 6, during the
semester, we will touch on all standards and components. Students should familiarize
themselves with each NELP Standard and its accompanying component.

Standard 1  Mission, Vision, and Improvement

Candidates who successfully complete a building-level educational leadership
program understand and demonstrate the capacity to promote the current and future
success and well-being of each student and adult by applying the knowledge, skills,
and commitments necessary to collaboratively lead, design, and implement a school
mission, vision, and process for continuous improvement that reflects a core set of
values and priorities that include data use, technology, equity, diversity, digital
citizenship, and community.

Component 1.1 Program completers understand and demonstrate the capacity
to collaboratively evaluate, develop, and communicate a school mission and vision
designed to reflect a core set of values and priorities that include data use, technology,
equity, diversity, digital citizenship, and community.



Component 1.2 Program completers understand and demonstrate the capacity
to lead improvement processes that include data use, design, implementation, and
evaluation.

Standard 2  Ethics and Professional Norms

Candidates who successfully complete a building-level educational leadership
preparation program understand and demonstrate the capacity to promote the current
and future success and well-being of each student and adult by applying the
knowledge, skills, and commitments necessary to understand and demonstrate the
capacity to advocate the ethical decisions and cultivate and enact professional norms.

Component 2.1 Program completers understand and demonstrate the capacity
to reflect on, communicate about, cultivate, and model professional dispositions and
norms (i.e., fairness, integrity, transparency, trust, digital citizenship, collaboration,
perseverance, reflection, lifelong learning) that support the educational success and
well-being of each student and adult.

Component 2.2 Program completers understand and demonstrate the capacity
to evaluate, communicate about, and advocate for ethical and legal decisions.

Component 2.3 Program completers understand and demonstrate the capacity
to model ethical behavior in their personal conduct and relationships and to cultivate
ethical behavior in others.

Standard 3  Equity, Inclusiveness, and Cultural Responsiveness

Candidates who successfully complete a building-level educational leadership
preparation program understand and demonstrate the capacity to promote the current
and future success and well-being of each student and adult by applying the
knowledge, skills, and commitments necessary to develop and maintain a supportive,
equitable, culturally responsive, and inclusive school climate.

Component 3.1 Program completers understand and demonstrate the capacity
to use data to evaluate, design, cultivate, and advocate for a supportive and inclusive
school culture.

Component 3.2 Program completers understand and demonstrate the capacity
to evaluate, cultivate, and advocate for equitable access to educational resources,
technologies, and opportunities that support the educational success and well-being of
each student.

Component 3.3 Program completers understand and demonstrate the capacity
to evaluate, cultivate, and advocate for equitable, inclusive, and culturally responsive
instruction and behavior support practices among teachers and staff.

Standard 4 Learning and Instruction

Candidates who successfully complete a building-level educational leadership
preparation program understand and demonstrate the capacity to promote the current
and future success and well-being of each student and adult by applying the
knowledge, skills, and commitments necessary to evaluate, develop, and implement
coherent systems of curriculum, instruction, data systems, supports, and assessments.

Component 4.1 Program completers understand and can demonstrate the
capacity to evaluate, develop, and implement high-quality, technology-rich curricula
programs and other supports for academic and non-academic student programs.
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Component 4.2 Program completers understand and can demonstrate the
capacity to evaluate, develop, and implement high-quality and equitable academic and
non-academic instructional practices, resources, technologies, and services that support
equity, digital literacy, and the school’s academic and non-academic systems.

Component 4.3 Program completers understand and can demonstrate the
capacity to evaluate, develop, and implement formal and informal culturally responsive
and accessible assessments that support data-informed instructional improvement and
student learning and well-being.

Component 4.4 Program completers understand and demonstrate the capacity
to collaboratively evaluate, develop, and implement the school’s curriculum,
instruction, technology, data systems, and assessment practices in a coherent,
equitable, and systematic manner.

Standard S Community and External Leadership

Candidates who successfully complete a building-level educational leadership
preparation program understand and demonstrate the capacity to promote the current
and future success and well-being of each student and adult by applying the
knowledge, skills, and commitments necessary to engage families, community, and
school personnel in order to strengthen student learning, support school improvement,
and advocate for the needs of their school and community.

Component 5.1 Program completers understand and demonstrate the capacity
to collaboratively engage diverse families in strengthening student learning in and out
of school.

Component 5.2 Program completers understand and demonstrate the capacity
to collaboratively engage and cultivate relationships with diverse community members,
partners, and other constituencies for the benefit of school improvement and student
development.

Component 5.3 Program completers understand and demonstrate the capacity
to communicate through oral, written, and digital means within the larger
organizational, community, and political contexts when advocating for the needs of
their school and community.

Standard 6 Operations and Management

Candidates who successfully complete a building-level educational leadership
preparation program understand and demonstrate the capacity to promote the current
and future success and well-being of each student and adult by applying the
knowledge, skills, and commitments necessary to improve management,
communication, technology, school-level governance, and operation systems to
develop and improve data-informed and equitable schoo! resource plans and to apply
laws, policies, and regulations.

Component 6.1 Program completers understand and demonstrate the capacity
to evaluate, develop, and implement management, communication, technology, school-
level governance, and operation systems that support each student’s learning needs and
promote the mission and vision of the school.

Component 6.2 Program completers understand and demonstrate the capacity
to evaluate, develop, and advocate for a data-informed and equitable resourcing plan
that supports school improvement and student development.
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Component 6.3 Program completers understand and demonstrate the capacity
to reflectively evaluate, communicate about, and implement laws, rights, policies, and
regulations to promote student and adult success and well-being.

Standard 7 Building Professional Capacity

Candidates who successfully complete a building-level educational leadership
preparation program understand and demonstrate the capacity to promote the current
and future success and well-being of each student and adult by applying the
knowledge, skills, and commitments necessary to build the school’s professional
capacity, engage staff in the development of a collaborative professional culture, and
improve systems of staff supervision, evaluation, support, and professional learning.

Component 7.1 Program completers understand and have the capacity to
collaboratively develop the school’s professional capacity through engagement in
recruiting, selecting, and hiring staff.

Component 7.2 Program completers understand and have the capacity to
develop and engage staff in a collaborative professional culture designed to promote
schoo! improvement, teacher retention, and the success and well-being of each student
and adult in the school.

Component 7.3 Program completers understand and have the capacity to
personally engage in, as well as collaboratively engage school staff in, professional
learning designed to promote reflection, cultural responsiveness, distributed leadership,
digital literacy, school improvement, and student success.

Component 7.4 Program completers understand and have the capacity to
evaluate, develop, and implement systems of supervision, support, and evaluation
designed to promote school improvement and student success.

APPENDIX B:
Discussion of Course Artifact: Professional Development Legal Lesson Plan Project

ARTIFACT
EDLE 5053: School Law
Descriptors of the elements addressed in the evidence:
NELP Component 2.2: Building level principals must be knowledgeable of federal, state,
and local statutes, rules, and regulations and be able to communicate about them to
stakeholders and staff. (LEADS

NELP Component 2.3: Building level principals must be knowledgeable of the ethical
and legal implications of decisions made by all individuals in their buildings and provide
appropriate instruction and support to assure compliance with ethical and legal
requirements.

NELP Component 6.3: Building level principals can assess the implications of laws,
rights, policies, and regulations on all aspects of school programs which impact students
and adults. They can evaluate any disconnect between compliance and practice,
communicate their expectations, evaluate compliance, and address non-compliance.
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Name of Evidence: Legal Literacy and the School Leader

Your professional development legal lesson plan project makes up a majority of your
grade. Moreover, this assignment can serve as one of your major learning artifacts for
your internship. You will present a synopsis of your lesson plan to the class on April 30

and submi

Overarching Objective:

t your plan and reflection to Dr. Smith on May 1.

Addressing the Elements

The primary purposes of this artifact are:

>
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To provide future school leaders with the legal knowledge they need in
today’s schools to ensure compliance with federal, state, and district
mandates.

Practice applying this legal knowledge into an internship.

Develop an implementation plan as they enter the profession to communicate

and enforce clear expectations, structures, rules, and procedures for students
and staff.

owledge of the Specifics:

Improving collaboration between educators and lawyers in the handling of
school-related legal issues.

Introduction to school law research.

Compulsory public schooling laws.

School curriculum and attendance legal issues in North Carolina.
Negligence issues in schools.

Student search and seizure under the Fourth Amendment in the public school
setting (i.e. drug testing and weapons possession).

The law of student suspensions and expulsions.

Special education laws and implementation issues.

Student free speech and expression issues.

Teacher free speech and expression issues.

Religion issues in public elementary and secondary schools.

Employment discrimination and sexual harassment issues in the public k-12
school environment.

Legal issues in teacher performance and evaluation.

Legal issues surrounding student records.

Zero tolerance school discipline policies.

owledge of Ways and Means of Dealing with Specifics:

Understand the importance of effective school behavioral management to
provide a positive and supportive learning environment, necessary for
improving student achievement for all students.

Understand the importance of clear expectations, structures, rules, and
procedures to ensure social justice and equity for students and staff.
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EDLE 5053: School Law
Flow Chart: Professional Development Legal Lesson Plan
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¢ EDUCATIONAL LEADERSHIP PROGRAM ©

SYLLABUS

EDLE 5063 - Instructional Leadership, Planning, and Supervision
Fall, 2019 — Online Course with ZOOM Sessions
Tuesday Evenings from 6:00 — 8:30 PM

Marcia Smith, Ph. D.

mss08@uark.edu or msmithl@sdale.org
479-530-4321 Cell; 479-750-8800 Work

General Course Information

Description: Instructional Leadership, Planning, and Supervision is designed to prepare practitioners
to seize the role of educational leader at the school site level through the development of a vision that
will be used to drive meaningful teaching and learning.

Purpose of the Course: EDLE 5063 serves the purpose of familiarizing the aspiring building-level
leader with the Professional Standards for Educational Leaders (PSEL) related to instructional
leadership and supervision. In addition, the purpose of the course is to prepare students to articulate,
implement, and monitor a sound and effective instructional leadership and supervision plan.

Alignment with Standards & Competencies: The content of this course is aligned with the following NELP
standards and components, as weil as the associated Arkansas Competencies for Building Level
Administrators, LEADS 2.0, and the Arkansas Foundations for Reading Competencies.

NELP 1 Mission, Vision, & Improvement: Candidates who successfully complete a building-level educational
leadership preparation program understand and demonstrate the capacity to promote the current and
future success and well-being of each student and aduit by applying the knowledge, skills,a nd
commitments necessary to collaboratively lead, design, and implement a school mission, vision, and
process for continuous improvement that reflects a core set of values and priorities that include data
use, technology, equity, diversity, digital citizenship, and community

NELP 3- Equity, Inclusiveness, and Cultural Responsiveness: Candidates who successfully complete a
building level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well being of each student and adult by applying the
knowledge, skills and commitments necessary to develop and maintain a supportive, cquitable,
culturally responsive, and inclusive school culture.

NELP 4 - Learning & Instruction: Candidates who successfully complete a building-level educational
leadership preparation program understand and demonstrate the capacity to promote the current and
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future success and well-being of each student and adult by applying the knowledge, skills, and
commitments necessary to evaluate, develop, and implement coherent systems of curriculum,
instruction, data systems, supports, and assessments.

NELP 7- Building Professional Capacity: Candidates who successfully complete a building-level educational
leadership preparation program understand and demonstrate the capacity to promote the current and
future success and well-being of each student and adult by applying the knowledge, skills and
commitments necessary to build the school’s professional capacity, engage staff in the development of
a collaborative professional culture, and improve systems of staff supervision, evaluation, support, and
professional learning.

Course Textbooks:

O DiPaola, M.F., & Wagner, C.A. (2018). Improving instruction through supervision, evaluation,
and professional development (2™ ed.). Charlotte, NC: Information Age Publishing.
ISBN: 978-1-64113-166-7

0 Tschannen-Moran, M. (2014). Trust matters: Leadership for successful schools (2™ Ed.). San
Francisco, CA: Jossey-Bass. ISBN: 9978-1-118-83437-4

Required Supplementary Readings (Links provided):
O Mandinach, E.B. (2012). A perfect time for data use: Using data-driven decision making to
inform practice. Educational Psychologist, 47(2), 71-85.

O Mandinach, E.B. (2016). Ev acher should with data literacy. Kappan, 97(8), 43-46.

O National Policy Board for Educational Administration (2015).Professional Standards for
Educational Leaders 2015. Reston, VA: Author.

0 Will, M. (2018, July 9). Most teachers say feedback has improved their instruction, survey says.
Education Week.

Additional reading may be assigned on an as-needed basis to include research articles, media reports,
and academic conceptual works.

Academic Honesty The Umvcrsﬁy of Arkansas Academic Honesty Pollcy for Graduatc Students can be
found at h / i

Written Work: All written assignments must be typed, double-spaced, and adhere to the 6"-edition of
the Publication Manual of the American Psychological Association.

Inclement Weather Policy: The general policy regarding inclement weather is that the University
typically stays open regardless of bad weather. In the event of dangerous road conditions I will send an
cmail to the class informing each student of my decision to cancel class. [ may substitutc the class time
with another activity to keep the course on schedule (e.g., an internet based activity similar to one [ would
use for a distance course).



Accommodations: Information about the Center for Educational Access can be found at

https://oeo¢.uark.edw/accommodations/index.phphtm Please do not hesitate to contact the center or me
with questions or concerns about the services available to you.

Academic appeals: Students are first encouraged to resolve academic conflicts and complaints
informally with the instructor involved, through their department, or through the assistance of the
University Ombuds Office, which can provide objective and confidential mediation. To assist students
in identifying the appropriate contact person, please view this List of Program, Department, and
College Contacts. If an informal resolution cannot be reached, there are procedures for students to
pursue with complaints of an academic nature. Refer to either the Undergraduate Catalog of Studies or
the Graduate Catalog of Studies for appeals structures and formal procedures for academic gricvances.

Course Assignments and Grading
Attendance and participation: Each student is responsible for coming to class on time and prepared to
participate. Class will meet on the assigned Tuesday evening from 6:00 pm until 8:30 pm as outlined in
the syllabus. Students are expected to have read the assigned texts and completed any other assignments
for the week before class starts. The expectation of participation is important to note since the class size is
large. One of the basic tenets of adult learning theory is that we learn best through our communication
with others. Communication is a fwo-way process which allows us to openly and safely share ideas and
learn from each other’s experiences.

Missed assignments, make-up policy: Students are encouraged to be on time with all assignments. If an
assignment is late, there will be a grade reduction of | point from the total points earned for each day past
the due date for the assignment.

Discussion Posts: Students are expected to participate in any discussion posts assigned throughout the
course. Students are to make an initial post in response to the prompt provided. Once this initial response
is made, the student can see other posts, and will be expected to respond to at least two other posts in a
meaningful and thoughtful way. Once the discussion post expires, there will be no additional
opportunities for students to post.

Cyber Café: In this space, students will offer thoughts, reflections, and commentary on the assigned
readings. These posts will not be graded, but are used to determine attendance for the Cyber Cafe- Open
Forum class days. Emerging ideas, concerns and constructive dialogue on the weeks topic are all
welcome. Additionally, students can add thoughts to any topic of interest regarding the class.

Course Reading and Assignment Schedule

Class
Session

Readings Activities Assignments Due




1: Aug. 27

~Review Syllabus

~View Videos:

> How Great Leaders Inspire Action

> PLCs

> John Hattie — Instructional
Leadership

~Defining Instructional Leadership

~Defining Supervision

2: Sept. 3

DiPaola & Wagner Preface,
Ch.1&2

Tschannen-Moran Ch. 1

Learning Leadership
An integrat |

DiPaola & Wagner
~Case analysis — pp. 20-21
~Case analysis — pp. 37-39

View Video: Hatties 8 Mindframes

3: Sept. 10
Cyber
Cafe- Open
Forum

Tschannen-Moran Ch. 2

Mandinach, E.B. (2012). A
perfect time for data use:
Using data-driven decision
making to inform practice.

Mandinach, E.B. (2016).
Every teacher should
succeed with data literacy.

ffi inl ional L hip-
Defining Trust

~ Share reflections on the nexus
between supervision, evaluation,
and professional development

~ Data-driven instruction...
What does it really mean?

BA#1:Short 1-2 page
reflection of the nexus
between supervision,
evaluation and
professional development
to be sent to the instructor
in a Google document via
email.

4: Sept. 17

DiPaola & Wagner Ch. 3

Tschannen-Moran Ch. 3

hool Context ; I
limat: 1

View Video: Why Good Leaders
Make You Feel Safe.

DiPaola & Wagner
~Case analysis — pp. 66-68

~School Culture as a lever for
effective instructional supervision,
professional development, and
evaluation

5: Sept. 24

Tschannen-Moran — Ch. 4

Fosterin her Collectiv

Efficacy

~Analysis of teacher involvement in
decision-making in your school.




6: Oct 1

DiPaola & Wagner Ch. 4 & 5

Tschannen-Moran Ch.5

Classroom Supervision

~understanding authority

~understanding formal and informal
supervision

~developing a plan of what to look
for in a classroom (in broad terms).

DiPaola & Wagner
~Case analysis — pp. 95-97
~Case analysis — pp. 124 -127

7: Oct. 8
Cyber
Cafe- Open
Forum

DiPaola & Wagner Ch. 6

Tschannen-MoranCh. 6

Supervisory and Efficacy Building
Skills

~understanding supervisory skills

~understanding supervisory styles

~matching supervisory styles with
teacher level

8: Oct. 15

DiPaola & Wagner Ch.7& 8

Tschannen-Moran Ch, 7

Quality Instruction

~understanding what teachers need to
know

~understanding the
planning/implementation/assessme
nt processes

~understanding the characteristics of
effective and meaningful learning
experiences

9: Oct. 29
Cyber
Cafe- Open
Forum

DiPaola & Wagner Ch. 9

Tschannen-Moran Ch. 8

Fall Break
Professional Development

DiPaola & Wagner
~Case analysis — pp. 252-253

NA#2:1: Create a short
Google Slide/PowerPoint
Professional development
presentation that includes
the Goals for Planning,
Conducting, and
Reporting (DiPaola &
Wagner, 2018, p. 241).

10: Nov. 5

DiPaola & Wagner Ch. 10 & 11

Tschannen-Moran Ch. 9

Evaluation

Teacher Evaluation

~understanding the critical
connection between supervision,
evaluation, and professional
development.

1i: Nov. 12
Cyber
Cafe- Open
Forum

DiPaola & Wagner Ch.12

Tschannen-Moran Ch. 10

Integrating Supervision &
Professional Development

Cyber Café Post
Discussion Post Due:
Your thoughts and
responses on developing a
school culture that is
conducive to high levels




of instruction and
learning,

Significant Activity # 33
Videos of supervision
exercise due

12: Nov. 19| DiPaola & Wagner Ch. 13

Integrating Supervision, Evaluation,
& Professional ngg!ggmgn;

Thanksgiving Break — No Class

13: Dec. 3
) Final Course wrap-up ' Instructional
e Leadership Plan
Course Assignments
*Please use the following nomenclature for naming_ documents: Last name, First name, Title
Due date Description
Based on the readings and discussions in class,
Significant Activity 1 Week 3: write a one to two page reflection on the nexus
NELP 7; LEADS 2, 4 Sept. 10 between supervision, evaluation, and
professional development.
Create a short Google Slide/PowerPoint
Significant Activity II Week 9: F’rofessnonal development prgsentatlon tha_t
NELP 1: LEADS 1.2 Oct. 29 includes the Goals for Planning, Conducting,
’ ’ and Reporting (DiPaola & Wagner, 2018, p.
241).
Describe what the candidate will do to develop
a school culture that supports a positive
learning and teaching environment. Give
Week 11: . .
Discussion Post Nov 12 specifics and as much detail as possible. Cite
sources that you feel support your reasoning.
Be sure to respond to at least to other posts in a
meaningful and thoughtful way.
Produce a video of themselves and a colleague
Significant Activity III Week 11: pmt‘."'pa““g ne ‘;re";‘:;?f.e“’"f;’ pﬁ&' ot
NELP 7, 4; LEADS 2, 3 Nov 12 conference cycle. In addition, the candidate

will produce a professional growth plan for the
teacher based on the shared supervision
experience.
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Final Paper
NELP 1,3,4,7
LEADS 1,2,3,4

Week 14:
Dec. 4
(Saturday)

Produce an inclusive, integrated, and
well-articulated plan for how they anticipate
leading instruction in their first year as a
principal. This plan should be informed by the
first four significant activities and include:
developing a shared instructional vision;
creating and sustaining a culture of effective
teaching and learning that is data informed;
and addresses evaluation, supervision, and
professional development for effective
instruction.




Rubrics for Significant Activities

Significant Activity #1 — The nexus between supervision, professional development, and

evaluation.

Approaching Standard

Meets Standard

Exceeds Standard

There is some evidence that
the candidate understands
the basic concepts of
supervision, professional
development, and

There is clear evidence of the
candidate understanding the
basic concepts of
supervision, professional
development, and evaluation

There is clear and ample evidence
that the candidate understands
supervision, professional
development, and evaluation. The
candidate also is able to articulate

evaluation. the relationship between the three
concepts and how this relationship
can strengthen the instructional
aspect of the school.
Writing Conventions
Approaching Standard Meets Standard Exceeds Standard

The paper contains three or
more errors in grammar,
punctuation,

spelling, or sentence
structure.

No or some justification
through extant literature.

The paper contains one or
two minor errors in grammar,
punctuation, spelling, and
sentence structure.

Proper use of APA citations
and references

The paper is free of errors
in grammar, punctuation,
spelling and sentence
structure.

Proper use of APA citations and
references.

Significant Activity #2 — Create a professional development presentation

Approaching Standard

Meets Standard

Exceeds Standard

There is some evidence that
the candidate understands
designing an effective
evaluation of professional
development.

There is clear evidence that
the candidate understands
designing an effective
evaluation of professional
development model, and
attempted to connect these
components to the teacher
evaluation model.

There is clear and ample evidence
that the candidate understands
designing an effective evaluation
of professional development
model, and is able to connect
these components to the teacher
evaluation model.

Presentation Conventions

Approaching Standard

Meets Standard

Exceeds Standard

The presentation contains
three or more errors in
grammar, punctuation,
spelling, or sentence
structure.

No or some justification
through extant literature.

The presentation contains
one or two errors in
grammar, punctuation,
spelling, and sentence
structure,

Proper use of APA citations
and references.

The presentation is free of errors
in grammar, punctuation,
spelling and sentence

structure,

Proper use of APA citations and
references.




Significant Activity #3 — Supervision Cycle Video

Approaching Standard Meets Standard Exceeds Standard
There is some evidence that | | There is clear evidence that There is clear and ample
the candidate understands the candidate understands the evidence that the candidate
the proper techniques of proper techniques of understands the proper
communication and communication and techniques of communication
collaborative dialogue collaborative dialogue and collaborative dialogue

centered on student
learning. There is some
evidence of a professional
growth plan that is derived
from the supervision
experience.

There is some evidence that
the candidate understands
the elements necessary to
develop and supervise the
instructional and leadership
capacity of school staff.

centered on student learning.
The student uses appropriate
language to engage the
teacher in open discourse.

In addition there is clear
evidence of continuity
between the different stages
of the cycle of supervision.

centered on student learning. The
student uses appropriate
language to engage the teacher in
open discourse. In addition there
is clear and ample evidence that
there is continuity between the
different stages of the cycle of
supervision. The student did a
proper analysis of what went on
during the class lesson and
addressed these events in an
appropriate manner as well as
incorporated them into the
professional growth plan.

Final Paper - Create a Plan for Instructional Supervision

Approaching Standard

Meets Standard

Exceeds Standard

There is some evidence that
the candidate understands
the elements necessary to
sustain a school culture that
is conducive to effective
teaching and leamning.

There is some evidence that
the candidate understands
the elements necessary to
create and evaluate a
comprehensive, rigorous,
and coherent curricular and
instructional program.

There is clear evidence that
the candidate understands
most of the elementis
necessary to sustain a school
culture that is conducive to
effective teaching.

There is clear evidence that
the candidate understands
most of the elements
necessary to create and
evaluate a comprehensive,
rigorous, and coherent
curricular and instructional
program. and learning.

There is clear evidence that
the candidate understands the
elements necessary to
develop and supervise the
instructional and leadership
capacity of school staff.

There is clear and ample
evidence that the candidate
understands what the
elements necessary to
sustain a school culture that
is conducive to effective
teaching and learning that
includes trust-building,
collaboration, cultural
competence, and sound
approaches to implementing
appropriate teaching
strategies. Furthermore, the
candidate can clearly
articulate how he/she will
plan to ensure that all the
necessary elements are
addressed.

There is clear and ample
evidence that the candidate
understands most of the
elements necessary to create




and evaluate a
comprehensive, rigorous,
and coherent curricular and
instructional program,
including the evaluation of
teachers. Furthermore, the
candidate can clearly
articulate how he/she will
plan to ensure that all the
necessary elements are
addressed.

There is ample evidence that
the candidate understands
the elements necessary to
develop and supervise the
instructional and leadership
capacity of school staff.
Furthermore, the candidate
can clearly articulate how
he/she will plan to ensure
that all the necessary
elements are addressed.

Writing Conventions

Approaching Standard

Meets Standard

Exceeds Standard

The paper contains three or
more errors in grammar,
punctuation,

spelling, or sentence
structure.

No or some justification

The paper contains one or
two errors in grammar,
punctuation, spelling, and
sentence structure.

Proper use of APA citations

The paper is free of errors
in grammar, punctuation,
spelling and sentence
structure.

Proper use of APA citations and

through extant literature. and references. references.
Grading
Description Points Grading Scale:

Class Attendance and Participation (@ 3 per session) 40 A 90% +
Significant Activity #1 (Essay) 5 B 80% - 89%
Significant Activity #2 (Google Slide) 10 C70% - 79%
Discussion Post 5 D 60% - 69%
Significant Activity #3 (Video) 15 F Below 60%
Final Paper 25

Total | 100
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While it is the hope and desire of the instructor that this schedule will not change, unforeseen
conflicts may occur. Changes will be announced in advance through email or in class.
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Resourges for the studv of leadership and sthics > Decision Making >
Decision Making Syllabus

EDLE 5083 Analytical Decision Making
General Course Information
Description

This course covers the science behind effective decision making

Purpose of the Course

‘This course prepares educational leaders to create and sustain an environment of effective and transparent decision making. Students will:

+ Develop a deeper understanding of prominent theories about how people make decisions
+ Practice applying decision making theory towards leadership practices that encourage a positive decision making culture
+ Reflect on their own dominant approaches to making decisions under different conditions

Academic Honesty: The University of Arkansas Academic Honesty Policy for Graduate Students can be found on the left sidebar of my website.

Written Work: All written assignments must be typed, double-spaced, and adhere to the 6th edition of the Publication Manual of the American
Psychological Association.

Inclement Weather Policy: The general policy regarding inclement weather is that the University typically stays open regardless of bad weather. In
the event of weather disrupting an online class I will do my best to post a notification on the course website.

Accommodations: Information about the Center for Educational Access can be found at www.ceq,vark.edu. Please do not hesitate to contact the
center or me with questions or concerns about the services available to you.

Standards in the Arkansas Leader Excellence and Development System (LEADS) 2.0 are embedded into the content, which address the
following domains and sub-domains. Domains in bold print will be specifically addressed in this course.

Domain 1: School Organization & Management
A. Organizational Focus

B. School Plan

€. Time Management

D. School Resource Management

E. Shared Leadership & Responsibility

Domain 2: School Culture & Climate

A. Safe & Orderly

B. Equitable & Culturally Responsive
C. School Discipline System

D. Family & Community Engagement
E. Collaborative Teaming

Domain 3: Teaching & Learning

A. Curriculum

B. Instruction

C. Observations & Ratings

D. Appropriate Instructional Support for ALL Students
E. Effective Instructional Change Leadership

Domain 4: Human Capital Management
A. Personal Professional Practice
B. Personncl Management

C. Educator Professional Capital

D. School Advocacy

E. Contributions to the Profession

You can find the current LEADS Principal rubric in its entirety at the link below:
http:/ /deseadearkansas.goy/ public/userfiles/ Educator_ Effectiveness/LEADS_2019/ARKANSAS _LEADS 2.0 PRINCIPAL_RUBRIC Ofmas 2019, mwlf



NELP Standards

While content in this course specifically addresses NELP Standards 5, 6, and 7, during the semester, we will touch on all standards and components.
Students should familiarize themselves with each NELP Standard and its accompanying component.

Standard 1 Mission, Vision, and Improvement

Candidates who successfully complete a building-level educational leadership program understand and demonstrate the capacity to promote the
current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to collaboratively
lead, design, and implement a school mission, vision, and process for continuous improvement that reflects a core set of values and priorities that
include data use, technology, equity, diversity, digital citizenship, and community.

+ Component 1.1 Program completers understand and demonstrate the capacity ta collaboratively evaluate, develop, and communicate a school
mission and vision designed to refiect a core set of values and priorities that include data use, technology, equity, diversity, digital citizenship, and
community.

« Component 1.2 Program completers understand and demonstrate the capacity to lead improvement processes that include data use, design,
implementation, and evaluation.

Standard 2z Ethics and Professional Norms

Candidates who successfully complete a building-level educational leadership preparation program understand and demounstrate the capacity to
promote the current and future success and well-being of each student and aduit by applying the knowledge, skills, and commitments necessary to
understand and demonstrate the capacity to advocate the ethical decisions and cultivate and enact professional norms.

+ Component 2.1 Program completers understand and demonstrate the capacity to reflect on, communicate about, cultivate, and model
professional dispositions and norms (i.e., fairness, integrity, transparency, trust, digital citizenship, collaboration, perseverance, reflection,
lifelong learning) that support the educational success and well-being of each student and adult.

+ Component 2.2 Program completers understand and demonstrate the capacity to evaluate, communicate about, and advocate for ethical and
legal decisions.

« Component 2.3 Program completers understand and demonstrate the capacity to model ethical behavior in their personal conduct and
relationships and to cultivate ethical behavior in others.

Standard 3 Equity, Inclusiveness, and Cultural Responsiveness

Candidates who successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to
develop and maintain a supportive, equitable, culturally responsive, and inclusive school climate.

« Component 3.1 Program completers understand and demonstrate the capacity to use data to evaluate, design, cultivate, and advocate for a
supportive and inclusive school culture.

« Component 3.2 Program completers understand and demonstrate the capacity to evaluate, cultivate, and advocate for equitable access to
educational resources, technologies, and opportunities that support the educational success and well-being of each student.

« Component 3.3 Program completers understand and demonstrate the capacity to evaluate, cultivate, and advocate for equitable, inclusive, and
culturally responsive instruction and behavior support practices among teachers and staff.

Standard 4 Learning and Instruction

Candidates who successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to
evaluate, develop, and implement coherent systems of curriculum, instruction, data systems, supports, and assessments.

+ Component 4.1 Program completers understand and can demonstrate the capacity to evaluate, develop, and implement high-quality,
technology-rich curricula programs and other supports for academic and non-academic student programs.

» Component 4.2 Program completers understand and can demonstrate the capacity to evaluate, develop, and implement high-quality and
equitable academic and non-academic instructional practices, resources, technologies, and services that support equity, digital literacy, and the
school’s academic and non-academic systems.

« Component 4.3 Program completers understand and can demonstrate the capacity to evaluate, develop, and implement formal and informal
culturally responsive and accessible assessments that support data-informed instructional improvement and student learning and well-being.

« Component 4.4 Program completers understand and demonstrate the capacity to collaboratively evaluate, develop, and implement the school’s
curriculum, instruction, technology, data systems, and assessment practices in a coherent, equitable, and systematic manner.

Standard 5 Community and External Leadership

Candidates who successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to
engage families, community, and school personnel in order to strengthen student learning, support school improvement, and advocate for the needs of
their school and community.

« Component 5.1 Program completers understand and demonstrate the capacity to collaboratively engage diverse families in strengthening
student learning in and out of school.

» Component 5.2 Program completers understand and demonstrate the capacity to collaboratively engage and cultivate relationships with diverse
community members, partners, and other constituencies for the benefit of school improvement and student development.

« Component 5.3 Program completers understand and demonstrate the capacity to communicate through oral, written, and digital means within
the larger organizational, community, and political contexts when advocating for the needs of their school and community.



Standard 6 Operations and Management

Candidates who successfully complete a building-level educational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to
improve management, communication, technology, school-level governance, and operation systems to develop and improve data-informed and
equitable school resource plans and to apply laws, policies, and regulations.

+ Component 6.1 Program completers understand and demonstrate the capacity to evaluate, develop, and implement management,
communication, technology, school-level governance, and operation systems that support each student’s learning needs and promote the mission
and vision of the school.

+ Component 6.2 Program completers understand and demenstrate the capacity to evaluate, develop, and advocate for a data-informed and
equitable resourcing plan that supports school improvement and student development.

+ Component 6.3 Program completers understand and demonstrate the capacity to reflectively evaluate, communicate about, and implement
laws, rights, policies, and regulations to promote student and adult success and well-being.

Standard 7 Building Professional Capacity

Candidates who successfully complete a building-level edueational leadership preparation program understand and demonstrate the capacity to
promote the current and future success and well-being of each student and adult by applying the knowledge, skills, and commitments necessary to build
the school’s professional capacity, engage staff in the development of a collaborative professional culture, and improve systems of staff supervision,
evaluation, support, and professional learning.

» Component 7.1 Program completers understand and have the capacity to collaboratively develop the school's professional capacity through
engagement in recruiting, selecting, and hiring staff.

+ Component 7.2 Program completers understand and have the capacity to develop and engage staff in a collaborative professional culture
designed to promote school improvement, teacher retention, and the success and well-being of each student and adult in the schoal,

+ Component 7.3 Program completers understand and have the capacity to personally engage in, as well as collaboratively engage school staff in,
professional learning designed to promote reflection, cultural responsiveness, distributed leadership, digital literacy, school improvement, and
student success.

» Component 7.4 Program completers understand and have the capacity to evaluate, develop, and implement systems of supervision, support,
and evaluation designed to promote school improvement and student success.

Course Assignments and Grading

Attendance and participation

This class meets weekly on Collaborate - Tuesday at 5:30pm. Each student is responsible for joining class discussions on time and prepared to
participate.

Missed assignments, make-up policy

Late work will be accepted with a credit deduction of 10% for each day (not class meeting) late. If you are unavailable the day an assignment is due,
please make arrangements to email it to me by the due date to ensure full credit. Please see me individually if you have special concerns or
circumstances.

Major Assignments: In order to receive a passing grade for the course, you need to complete all the assignments in a satisfactory manner,

The daily journals (found in blackboard) are a regular product you will create this semester. These will be based on the readings and other materials
covered throughout the semester. There are three primary questions that should guide your daily journals:

1. As I reflect on the course materials so far this semester, what new insights do I have about how I process information and make personal
decisions?

. Do these insights indicate to me that I should make any changes in my approach to making decisions and if so how would [ practically
execute this changes? (answering this question by saying that you must simply "do better" is not helpful in the same way it would not be
helpful for a dector to tell their patient to simply "feel better” - you have to understand the root causes for your own behavior to develop a
plan for doing something about it)

3. How do I apply what I have learned so far to my future context as a leader? In other words, how does this knowledge inform

your understanding of how other people you might be working with make decisions and as a leader how ean you use this information to
create a system, climate, and culture where there is consistently more healthy and productive decision making?

(&)

Hiring and Orientation Assignment:

Arrange to observe two different facets of the hiring and/or orientation functions of human resource management (e.g., a recruitment fair, hiring
interview, orientation/induction session) and conduct a follow-up interview (30 minutes) with a participant and the person who coordinated or led the
activity to discuss the goals of the activity, how it is organized, benefits to the school, and recommendations for improvement,

Write and submit a 4-5 page summary of your observations and reflections (including recommendations for improvement), giving them equal weight,
on the activity. Attach your interview protocol to the paper. A full transcript of the interview is not necessary but quotes can be used effectively to make
key points.



NELP Standard Compeonent 7.1 Program completers understand and have the capacity to collaboratively develop the school’s professional capacity
through engagement in recruiting, selecting, and hiring staff.

Criteria Level 1 Level 2 Level 3
Approaching | Meets Standard | Exceeds Standard
R Standard
Understand  |Thereislittle |Thereis There is evidence
and have the |[to no evidence |evidence of the |of the candidate
capacity to that the candidate understands and
collaboratively | candidate understands is able to
developthe |understands appropriately
school's Research on transfer that
professional |Researchon |teacher understanding
capacity teacher recruitment, towards a well
through recruitment, |hiring, and articulate plan for
engagement | hiring, and selection school
in recruiting, |selection Practices for improvement
sglt.actmg, and | practices for recruiting,
hiring staff. | . iin g, selecting, and Research on
selecting, and | hiring school teachgr
hiring school | staff e
staff S hmng, and
Strategic stafﬁni based selection
staffing based |on student, Gless for
on student, school, and staff recrulting,
school, and needs s?lgctmg. and
s hiring school staff
How to use .
Howtouse |researchand |Strategicstaffing
research and | data to plan and based on student,
datatoplan [engagein school, and staff
and engagein |candidate needs
candidate recruitment and | How to use
recruitment  |selection that |research and data
and selection | reflects the to plan and

that reflects | diversity of the |engagein
the diversity of | student body | candidate

the student recruitment and

body selection that
reflects the
diversity of the
student body

Class Participation and Attendance

All class members are expected to actively participate both individually and in group-based activities. Class time includes a mix of lectures and
discussion board work which is designed to be led largely by students participation. Regular and punctual online participation is expected for all classes.
Students must be well prepared for each day, having read the text chapter(s) and readings assigned and complete all assignments.

Constructive participation in the class discussions, written work and other activities is expected. Students are expected to

contribute interesting, insightful comments

present examples of concepts relevant to discussion topics
paraphrase and build on comments of athers

raise good questions

listen and respond appropriately to others

Positive participation

The student regularly contributes to class discussion and fully participates in activities, with sensitivity to classmates and value of the equal
participation of all. Comments add to the learning experience, are connected to both the readings and the student’s relevant outside experiences.
Student reads the text, and is prepared with notations to contribute.

Negative participation

The student contributes to class discussion infrequently or rarely, and/or does not value and respect the contributions of classmates. Comments do not
add to the learning being undertaken by the class as a whole. Does not fully participate or contribute to group activities. Comments are not connected to



the readings and isolated to outside experiences only. Student does not read the text, and is not prepared to contribute.

Grades will be determined on the following basis using a 100 point scale:
A 90-100 C 70-79 F below 65
B 8o-89 D 65-69



UNIVERSITY OF
I ARKANSAS

EDUCATIONAL LEADERSHIP PROGRAM
SYLLABUS

General Course Information

Course Prefix and Title: EDLE 5093: Effective Leadership
Semester: Fall, 2019

Meeting time: Thursday, 5:30 p.m.-8:15 p.m.

Location: Online sessions using Blackboard Collaborate
Number of credits: 3

Course Prerequisites/Co-requisites: Graduate student standing

Instructor Information:

Name: Christy L. Smith, Ed.D.

Email: cls]19@uark.edu

Office location: 105 Peabody Hall

Office phone and/or other contact information: TBA

Office Hours: By scheduled appointment either virtually or at my office in 105 Peabody Hall on the University of
Arkansas-Fayetteville campus.

Description: A performance-based examination of strategic planning, group facilitation and decision-making,
organizational behavior and development, professional ethics and standards, student services administration,
and principles of effective leadership. Accomplishing this will demand extensive research in educational and
business administration literature, interviews and contacts with practicing K-12 school leaders, and it will
require that students be prepared to discuss the scheduled topics in class using NELP standards for effective
school leadership to insure school improvement

Standards for School Leaders

Program Goals and Objectives Aligned with NELP Standards:

Purpose of the Course: The purpose of this class is to learn how leaders can transform schools into highly
effective organizations that promote student academic success, nurture social development, support emotional
well-being, mentor successful teachers, foster continuous learning, and facilitate the leadership development of
both students and staff. Further, it is our purpose to learn how leaders can develop “learning communities” in
which the pursuit of educational excellence is a satisfying task for both adults and students. Its focus will be on
student success using NELP standards for educational leadership.



NELP Standard(s) covered in EDLE 5093:
NELP Standard 1: Mission, Vision, & Improvement

Candidates who successfully complete a building-level educational leadership preparation program understand
and demonstrate the capacity to promote the current and future success and well-being of each student and adult
by applying the knowledge, skills, and commitments necessary to collaboratively lead, design, and implement a
school mission, vision, and process for continuous improvement that reflects a core set of values and priorities
that include data use, technology, equity, diversity, digital citizenship, and community.

Component 1.1 Program completers understand and demonstrate the capacity to collaboratively
evaluate, develop, and communicate a school mission and vision designed to reflect a core set of values and
priorities that include data use, technology, equity, diversity, digital citizenship, and community.

Component 1.2 Program completers understand and demonstrate the capacity to lead improvement
processes that include data use, design, implementation, and evaluation.

NELP Standard 2: Ethics & Professional Norms

Candidates who successfully complete a building-level educational leadership preparation program understand
and demonstrate the capacity to promote the current and future success and well-being of each student and adult
by applying the knowledge, skills, and commitments necessary to understand and demonstrate the capacity to
advocate for ethical decisions and cultivate and enact professional norms.

Component 2.1 Program completers understand and demonstrate the capacity to reflect on, communicate
about, cultivate, and model professional dispositions and norms (i.e., fairness, integrity, transparency, trust,
digital citizenship, collaboration, perseverance, reflection, lifelong learning) that support the educational
success and well-being of each student and adult.

NELP Standard 3: Equity, Inclusiveness & Cultural Responsiveness

Candidates who successfully complete a building-level educational leadership preparation program understand
and demonstrate the capacity to promote the current and future success and well-being of each student and adult
by applying the knowledge, skills, and commitments necessary to develop and maintain a supportive, equitable,
culturally responsive, and inclusive school culture.

Component 3.1 Program completers understand and demonstrate the capacity to use data to evaluate,
design, cultivate, and advocate for a supportive and inclusive school culture.

NELP Standard 5: Community & External Leadership

Candidates who successfully complete a building-level educational leadership preparation program understand
and demonstrate the capacity to promote the current and future success and well-being of each student and adult
by applying the knowledge, skills, and commitments necessary to engage families, community, and school
personnel in order to strengthen student learning, support school improvement, and advocate for the needs of
their school and community.

Component 5.3 Program completers understand and demonstrate the capacity to communicate through
oral, written, and digital means within the larger organizational, community, and political contexts when
advocating for the needs of their school and community.



NELP Standard 6: Operations and Management

Candidates who successfully complete a building-level educational leadership preparation program understand
and demonstrate the capacity to promote the current and future success and well-being of each student and adult
by applying the knowledge, skills, and commitments necessary to improve management, communication,
technology, school-level governance, and operation systems to develop and improve data-informed and
equitable school resource plans and to apply laws, policies, and regulations.

Component 6.3 Program completers understand and demonstrate the capacity to reflectively evaluate,

communicate about, and implement laws, rights, policies, and regulations to promote student and adult success
and well-being.

LEADS Standards Covered in EDLE 5093:
Domain 1.A; 1.LE

Domain 2.B; 2D; 2E

Domain 3.B; 3.D; 3E

Domain 4.A; 4.B; 4.C; 4.D

Course Textbooks:
Kahneman, D. (2012). Thinking, fast and slow. London: Penguin. ISBN: 9780374533557

Wagner, T. and Robert Kegan (2006). Change Leadership: A practical guide to transforming our schools. San
Francisco, CA: Jossey Bass. ISBN: 0-7879-7755-1

Supplementary Resources:
Cases and additional readings distributed electronically throughout the semester

Academic Honesty: The University of Arkansas Academic Honesty Policy for Graduate Students can be found
at https://honesty.uark.edwpolicy/ai-policy_5-1-18.pdf

Weritten Work: All written assignments must be typed, double-spaced, and adhere to the Publication Manual
of the American Psychological Association, 6" Edition.

Inclement Weather Policy: The general policy regarding inclement weather is that the University typically
stays open regardiess of bad weather. In the event of conditions that make holding an online class session
impossible I will change the course website and send an email to the class informing each student of my
decision to cancel class. I may substitute the class time with another activity to keep the course on schedule.

Accommodations: Information about the Center for Educational Access can be found
at https://cea.uark.edu Please do not hesitate to contact the center or me with questions or concerns about the
services available to you.

Course Assignments and Grading

Assignments for this course are designed to provide you with experiences that directly connect the content of
the course with the NELP Standards, which are the basis of the licensing assessment you must complete to earn
your administrative credentials. Rubrics will be provided for each assignment, using the indicators of
“Approaching Standard,” “Meets Standard,” and *Exceeds Standard”.



Missed assignments, make-up policy: Late work will be accepted with a credit deduction of 10% for each day
(not class meeting) late. If you are absent the day an assignment is due, please email it to me by the due date to
ensure full credit. Please contact me via email or phone (TBA) if you have special concerns or circumstances.

Major Assignments: In order to receive a passing grade for the course, you need to complete all the
assignments in a satisfactory manner. This means that you cannot complete four of the five assignments and
still pass the course.

Due Date
Mission/Vision Self Reflection 20 [Sept 15
NELP: 1.1,1.2
LEADS: 1.A; IE

School Partnership Assessment 20 [Oct6
INELP: 1.2; 1.2
LEADS: 2.B; 2D; 2.E

Ethics Activity 20 |Oct 27
INELP: 2.1; 6.3

LEADS: 4.A;4.B;4.C; 4.D
Community Qutreach Project 20 [Nov 17
INELP:

LEADS: 2.B; 2.D; 2.E
Effective Leadership Action Plan 20 [Dec 12
NELP: 6.3

LEADS: 3.B, 3.D; 3E

Total 100

Class Participation and Attendance: All class members are expected to “attend” each online session. In the
case of emergencies, please contact Dr. Smith prior to the beginning of class. You should read course material
prior to class and be prepared to engage in the discussion. The bulk of our time together will be spent discussing
the application of what you have read prior to class, so your contribution to the discussion is critical. Your
participation should include the following:

contribute interesting, insightful comments

present examples of concepts relevant to discussion topics
paraphrase and build on comments of others

raise good questions

listen and respond appropriately to others

P oo gp

Positive participation: The student regularly contributes to class discussion and fully participates in
activities, with sensitivity to classmates and value of the equal participation of all. Comments add to the
learning experience, are connected to both the readings and the student’s relevant outside experiences.
Student reads the text and is prepared with notations to contribute.

Negative participation: The student contributes to class discussion infrequently or rarely, and/or does not
value and respect the contributions of classmates. Comments do not add to the learning being undertaken by
the class. Does not fully participate or contribute to group activities. Comments are not connected to the



readings and isolated to outside experiences only. Student does not read the text and is not prepared to
contribute.

Grades will be determined on the following basis using a 100-point scale:
A 90-100
B 80-89
C 70-79
D 65-69
F below 65

Course Schedule
Part 1
Objective: Using Daniel Kahneman’s Thinking, Fast and Slow as a background, begin to explore how we think
and what that means for our approach to leadership.
Assignments
Aug 29 Introduction to the course and each other

Sept 5  Be prepared to discuss Part 1 “Two Systems” in class

Sept 12 Be prepared to discuss Part 2 “Heuristics and Biases” in class
Mission/Vision Self Reflection Due Sept 15

Sept 19 Be prepared to discuss Part 3 “Overconfidence” in class
Sept 26 Be prepared to discuss Part 4 “Choices” in class

Oct3  Be prepared to discuss Part 5 “Two Selves” in class
School Partnership Assessment Due Oct 6

Part 2

Objective: Learn how reframing problems can inspire new solutions. Work in teams to develop strategies for
defining rigor.

Assignments
Oct 10 Reframing the problem
Read Wagner introduction pp. 1-20

Oct 17  Creating a vision of success
Read Wagner part one pp. 21-50



Oct 24 Committing ourselves to the challenge
Read Wagner pp. 51-60
Ethics Activity Due Oct 27

Part 3

Objectives Discuss key elements of leading effective change
Learn strategies for using complaints to understand commitments

Assignments

Oct31  Momentum and immunities to change
Read Wagner part two pp. 61-94

Nov7  Thinking systemically
Read Wagner part three pp. 95-130

Nov 14  The ecology of change
Read Wagner part four pp. 131-166
Community Outreach Project Due Nov 17

Nov 21  Overturning your immunities to change
Read Wagner pp. 167-192

Nov28 NO CLASS — Thanksgiving

Dec 5 Bringing the focus together
Read Wagner pp. 193-230

Dec 12  Last day Policy Review Activity Due Dec 12
Syllabus Change: Dr. Smith reserves the right to make changes as necessary to this syllabus. If changes are

made, students will be notified promptly via their uark email account. It is your responsibility to monitor email
regularly so you will be aware of possible changes to the syllabus.



UNIVERSITY OF
ARKANSAS

EDUCATIONAL LEADERSHIP PROGRAM

SYLLABUS
General Course Information

Course Prefix and Title: EDLE 574V: Internship

Semester: Spring 2020

Meeting time: Individually arranged between student(s) & Dr. Smith
Location: Online & onsite visits

Number of credits: Variable

Course Prerequisites/Co-requisites: Graduate student standing

Instructor Information:

Name; Christy L. Smith, Ed.D.

Email: cls19@uark.edu

Office location: 105 Peabody Hall

Office phone and/or other contact information: 479-575-8729

Office Hours: By scheduled appointment either virtually or at my office in 105 Peabody Hall on
the University of Arkansas-Fayetteville campus.

Background

This course is an extensive, 216 hour program designed to prepare candidates for building-level
administrative positions. This syllabus allows students to include significant activities from their
courses of study as part of the internship, and provides flexibility to allow activities to be
individualized to meet each intern’s unique situation, needs and aspirations as per NELP
Standard 8 (Components 8.1-8.3).

Important University of Arkansas Academic Policies

Academic Honesty:
The University of Arkansas Academic Honesty Policy for Graduate Students can be found at
http://www.uark.edu/depts/gradinfo/dean/governance/academichonestypolicy.html

Inclement Weather Policy: (This should not impact us, but it is being shared anyway.)
Since this is an online, distance education course, the general policy regarding inclement weather
is that the University typically stays open regardless of bad weather.

Accommodations for Students with Special Needs or Disabilities:

Students who require accommodations for identified physical or learning disabilities need to
contact the instructor at the beginning of the semester, preferably within 24 hours of the first
session. Reasonable accommodations will be made for students with verifiable disabilities.



Information about the Center for Educational Access can be found at
http://www.uark.eduw/va/csd/accommodations.htm

Please do not hesitate to contact the center or me with questions or concerns about the services
available to you.

Academic appeals: Students are first encouraged to resolve academic conflicts and complaints
informally with the instructor involved, through their department, or through the assistance of the
University Ombuds Office, which can provide objective and confidential mediation. To assist
students in identifying the appropriate contact person, please view this List of Program,
Department, and College Contacts. A flow chart is also available for viewing. If an informal
resolution cannot be reached, there are procedures for students to pursue with complaints of an
academic nature. For appeals structures and formal procedures for academic grievances, refer to
either the Undergraduate Catalog of Studies (http://catalogofstudies.uark.edu/2882.php) or the

Graduate Catalog of Studies (http://catalogofstudies.uark.edu/3909.php).

Please note that the internship syllabus makes provision for additional elective hours that can be
earned in internships beyond the three-hour minimum.

Scholar —Practitioner Model

All candidates pursuing degrees in the College of Education and Health Professions are expected
to apply the principles of the conceptual framework as Scholar-Practitioners. The scholar-
practitioner reflects a professional who is knowledgeable about subject matter and pedagogy;
skillful in teaching and managing classrooms and schools; caring about students, families, school
staff and the community; and constantly inquiring to better the profession and increase the
success of students, schools and the community.

The Scholar-Practitioner is knowledgeable, skillful, caring and inquiring and is defined by the
following tenets:

1. One who accesses, uses, or generates knowledge

2. One who plans, implements, and models best practices

3. One who understands, respects, and values diversity

4. One who is a developing professional and a lifelong learner

5. One who communicates, cooperates, and collaborates with others

6. One who makes decisions based upon ethical standards and professional criteria

7. One who is knowledgeable about teachers and teaching, learners and learning, and schools and
schooling

Syllabus Disclaimer

This syllabus is a starting guide to planned class activities. Changes may occur to meet class
needs as determined by the instructor depending on the opportunities that arise, and the
background and interest of the students.

Collaboration Sessions and Site Visits
Students enrolled in the internship will meet with the university faculty member who is
supervising the internship on site and virtually (via Collaborate, zoom, Skype, phone) over the



course of the semester. The scheduling of these meetings will be ongoing over the course of the
semester that the student is enrolled in the internship.

Introduction to Administrative Internship Programs

Specific purposes of the internship program are:

1. To learn to apply leadership skills on the job under the supervision of qualified professionals
serving as role models (NELP 8.3).

2. To learn how to apply the theories, research findings, procedures, and skills learned in the
classroom to practical challenges and opportunities (NELP 8.1).

3. To understand how local policies and procedures can focus on student success, staff
satisfaction, parental expectations, and financial responsibility in the context of community
expectations, state and federal mandates, State Board of Education structures, and judicial
rulings (NELP 8.1).

4. To sharpen and focus the intern’s decision-making skills through guided observations, data
gathering, consideration of alternatives, and reflection as the intern participates in selected
aspects of the daily work activities of school administrative personnel (NELP 8.1)).

5. Follow the National Educational Leadership Preparation Standards (2018)

This internship experience provides significant opportunities for candidates to synthesize and
apply the knowledge and practice and develop the skills identified in the Standards through
substantial, sustained, relevant work in real settings, planned and guided cooperatively by the
institution and school/district practitioner/mentor for graduate credit (NELP Standard 8) as
follows:

Elements Meets Standards for School Building
Leadership

Standard Eight: Internship & Clinical Program completers who successfully

Experiences complete a building level educational

leadership preparation program engage in a
substantial and sustained educational
leadership internship experience that
developed their ability to promote the success
and well-being of each student, teacher and
leader through field experiences and clinical
practice within a district setting, monitored
and evaluated by a qualified, on-site mentor.

8.1 Field Experiences Candidates are provided coherent, authentic,
experiences that provide opportunities to
synthesize and apply the content knowledge,
develop and refine the professional skills, and
demonstrate their capabilities as articulated in
each of the elements included in NELP




Building-Level Program Standards one
through seven.

8.2 Sustained Candidates are provided a minimum of six-
months of concentrated (10-15 hours per

. week) district-level internship or clinical

| experiences that are authentic leadership
activities within a building setting.

8.3 Mentor Candidates are provided a mentor who has
demonstrated effectiveness as an educational
leader within a building setting; understands
the specific building context; is present for a
significant portion of the internship; is
selected collaboratively by the intern, a
representative of the district, and program
faculty; and is provided with training by the
supervising institution.

Standards in the Arkansas Leader Excellence and Development System (LEADS) 2.0 are
embedded into the content, which address the following domains and sub-domains.

Domain 1: School Organization & Management
A. Organizational Focus
B. School Plan
C. Time Management
D. School Resource Management
E. Shared Leadership & Responsibility

Domain 2: School Culture & Climate
A. Safe & Orderly
B. Equitable & Culturally Responsive
C. School Discipline System
D. Family & Community Engagement
E. Collaborative Teaming

Domain 3: Teaching & Leamning
A. Curriculum
B. Instruction
C. Observations & Ratings
D. Appropriate Instructional Support for ALL Students
E. Effective Instructional Change Leadership



Domain 4: Human Capital Management
A. Personal Professional Practice
B. Personnel Management
C. Educator Professional Capital
D. School Advocacy
E. Contributions to the Profession

You can find the current LEADS Principal rubric in its entirety at the link below:
http://dese.ade.arkansas.gov/public/userfiles/Educator_Effectiveness/LEADS_2019/ARKANSAS LE
ADS 2.0 PRINCIPAL_RUBRIC.06may2019.pdf

Note: Length Equivalency: The six-month internship experience need not be consecutive and
may include experiences of different lengths. However, all internships must include an extended,
capstone experience to maximize the candidates’ opportunities to practice and refine their skills
and knowledge at both the elementary and secondary school levels. Full-time experience is
defined as the number of hours per week required for attendance by a full-time student, receiving
federal financial assistance (generally 9-12 hours per week).

Examples of Recommended Promising Practices for Candidate Performance Activities:
Candidates will complete a self-inventory based on national standards which will be used to
determine areas of strengths and needs related to mastery of the standards. In collaboration with
the mentors and university supervisor, the intern will develop an individualized self-
improvement plan designed to build upon strengths and address needs.

Overview of Building Level Administrative Intern Program

A. Building Internships: In accordance with NELP Standard 8 — Elements 8.1, 8.2, & 8.3 -
Each student must complete a three-hour internship at the Building level with an emphasis on the
positions of principal. A minimum of a six-month 216 hour program with a minimum of 9 to 12
hours per week as per the standard from the National Educational Leadership Preparation
(NELP) standard 8.2 (2018). Students register for EDLE 574V after obtaining permission from
their program advisor. In cooperation with the student’s internship coordinator, the student
selects school mentors who oversee the elementary and secondary portions of the internship. The
criteria for serving as a building level mentor for the internship is standard licensure at this
supervisory level and presently serving at this level in an accredited K-12 public school district.
This Internship Syllabus and in-service contact between the university supervisor and the
practitioner/mentors will ensure appropriate training to guide the candidate during the intern
experience. Students must plan a portion of their internship to include experiences with social
service, private, and community organizations.

Mentors: A mentor must be a licensed school administrator. The mentor should be at the
primary site where the Intern will accomplish a majority of the Significant Activities. It is
required that an Intern will have two mentors—one elementary and one secondary. The
University Supervisor shall meet with the two mentors and through one-on-one training review

the mentor's responsibilities and duties. The duties of the Mentor shall include but not be limited
to:



1. The mentor, in collaboration with the University Supervisor, shall work with the
intern in developing the plan and timeline for the internship. This shall include reviewing the
elements of each Significant Activity and determining the exact tasks that will be performed.

2. The mentor shall monitor the intern's progress in meeting the tasks and timelines
defined in the Plan.

3. The mentor shall assist and insure the intern can perform every task as defined in the
Plan and the course syllabus.

4. The mentor shall carefully monitor those activities that deal with diversity and insure
the intern has demonstrated the sensitivity to differences as needed for satisfactory completion of
those specified Significant Activities.

5. The mentor shall, upon the completion of all activities, sign off on the intern’s time
sheet (hour log) and fill out an evaluation form that reflects the degree to which the intern met
each of the NELP standards during their internship experience. Interns will not receive a final
grade for the internship if these two documents are not received by the University internship
Supervisor.

At any time during the internship questions or problems arise the mentor shall contact the
university supervisor for support or clarification.

Internship Activities

Internship activities will consist of both required and elective activities. Students should propose
activities that will allow them to develop competencies to meet NELP Standards. Each program
is unique as it reflects the experience of the student; the education of the student; the
circumstances or situation of the assignment; the aspirations of the student; and in some cases,
the program needs of the supervisor. Activities will be selected by the Intern, in collaboration
with the University supervisor and mentor.

Sample of Assignments for EDLE 574V — Internship

These assignments align with NELP standards and related competencies, including LEADS 2.0,
that the state of Arkansas requires all new leaders to have at the end of their preparation program.
The following assignments are exemplars that should serve as starting points upon which the
Intern, through collaboration with the Mentor and University Supervisor will individualize,
based on the Intern’s standards self-assessment.

Since Interns can include significant activities from their Program of Study, Interns will
collaborate with their University Supervisor and Mentor regarding existing activities that
may replace one or more required assignments below.

Each completed activity will be maintained electronically via Blackboard functions, where the
student will develop a comprehensive internship portfolio that will be evaluated based on the
NELP standards.

1. The Vision in Different Contexts

Activity - Attend administrative, parent and community meetings in your internship sites.
Observe the similarities and differences in the meetings. Reflect on how the leaders
communicate the vision and policies of the building, as well as trends and issues that are



affecting the building, to those in attendance. Write a summary of your experience, including the
similarities and differences in the meetings. Be sure to include the strategies utilized by the
leaders to ensure the effectiveness of these meetings. How are the building’s vision, mission and
goals supported, as well as the NELP Standards?

2. Analyzing Data and the Vision

Activity - Interview the building’s assessment coordinator. Find cut which assessments are
required at the various grade levels in the building. Research rewards and sanctions that are
based upon that data. (Examples: Measuring Performance Honors Awards or Academic Distress)
Pick a particular assessment to analyze. Look at data from three or more years. Analyze the items
from that data to determine where the building has particular strengths and weaknesses. Are
there similarities in the weaknesses over a period of years? Organize your data in a form that will
be easily presented to a group of stakeholders. Be sure to write a summary, including reflection,
of what you have learned. How are the building’s vision, mission and goals supported, as well as

the Standards for Educational Leadership? Include the list of questions you asked the coordinator
with his/her responses.

3. Informing the Community

Activity - Plan a presentation of the data analysis from the assessment project to a chosen group.
Let your audience know where the strengths and weaknesses lie for the building. Explain the
building’s standing in regards to rewards and sanctions. This presentation should include a
PowerPoint slideshow or overheads, handouts and a feedback form evaluating your performance.
After the presentation is given, reflect on your performance and analyze your feedback forms to
determine the effectiveness of your presentation. How are the building’s vision, mission and
goals supported, as well as the Standards for Educational Leadership?

4. Needs in a Diverse Community

Activity — Interns should participate in the development and operation of “multi-cultural
involvement or diversity appreciation nights” to gain an understanding of the diverse needs of
students and their parents. While at these events, talk to students and parents from school
programs including advanced placement, special education, and regular education to assess their
needs and concerns for the appropriate instructional activities. These events will assure that
educational administration candidates work with students with exceptionalities and from diverse
groups which will include different ethnic (i.e. African-American, Hispanic, Asian, Native
American, Asian-Pacific Islander and Caucasian) as well as students with disabilities,
economically disadvantaged, gifted, etc. Discuss these student and parent needs and concerns as
they relate to the academic performance of these diverse groups with your mentor or building’s
assessment coordinator. Conduct research regarding successful strategies to address this group or
area of concern. Your research should include research literature and discussions with leaders in
successful districts. Write a report of your findings including: the specific group or area targeted,
your research findings from the literature and a summary of your discussions with leaders from
buildings who are succeeding with the group or area of concern. How does this activity support
the district’s vision, mission and goals, as wel! as the Standards for Educational Leadership?



5. Professional Growth Plans

Activity - Interview the building’s administrator responsible for personnel evaluation. Discuss
the type of growth plan or plans utilized by the building and address whether the evaluation
procedures are consistent across your state. Determine if there are differences in types of plans
based upon experience, position types or other employee characteristics. Who evaluates various
personnel groups? Summarize the building’s evaluation system. Reflect on the effectiveness of
the system to promote life-long learning and best practices. Be sure to include your reflection
with your summary of the system. How are the building’s vision, mission and goals supported by
the plans, as well as the Standards for Educational Leadership? Include the list of questions you
asked the administrator with his/her responses.

6. Operation Structure and Management

Activity - Obtain the chain of command and job descriptions from your two internship sites.
Review the administration chain of command and job descriptions for the various personnel
positions. Create a table that summarizes and compares the positions in the buildings. Reflect
upon the differences in resources alignment and accountability in the buildings. Write a short
summary of your reflection and findings. How are the Standards for Educational Leadership
supported by the positions in each of the buildings?

7. Human Resource Development

Activity - Research strategies for effective recruitment, induction, retention and development of
personnel. Then, interview at least two administrators responsible for recruitment, induction,
retention and development of personnel to determine their strategies. Determine what activities
are used for personnel inductions in a building. Ensuring confidentiality, survey and/or interview
a new personnel member to discuss the effectiveness of the induction, recruitment, retention and
development strategies. What suggestions do they have for improvements in these areas?
Analyze the surveys and/or interviews for similarities in weaknesses and strengths in the various
areas. Write your finding in the form of a report, including graphs or charts that display the
findings in an easy to read format. How are the building’s vision, mission and goals supported,
as well as the Standards for Educational Leadership? Include the list of questions you asked the
administrators with their responses.

8. Meeting All Students Needs

Activity - Interview the building’s administrator responsible for alternative education. Determine
the plan and policies for students with special and exceptional needs. Determine what district,
building and community services are available to assist students with special and exceptional
needs. What programs are in place to educate these students? Visit a juvenile court session. Visit
an alternative learning center and/or juvenile detention center school. Gather information on the
processes to identify these children, educate them and increase the likelihood that they will
receive a quality education. Summarize your findings. Write a reflection including the
effectiveness of these programs, plans and policies on educational effectiveness for all students
and their support of the district’s vision, mission and goals, as well as the Standards for
Educational Leadership. Include the list of questions you asked the administrator with his/her
responses.



9. School District Leadership Culture

Activity - Attend district board meetings in two different districts, preferably a relatively small
district and a relatively large district. Obtain a copy of the agenda from each meeting.
Summarize the issues discussed in the meetings. Reflect on strategies utilized by the leaders to
involve the community and families in the educational process. What were the similarities and
differences in the meetings in the districts? How are the district’s vision, mission and goals
supported by the strategies, as well as the Standards for Educational Leadership?

10. Educational Resources

Activity - Interview the building administrator responsible for the building’s budget. Determine
how various funding streams flow from the building to the district. Learn the process of creating
budget projections, determine location and percent of revenue and expenditures, how the
information is communicated to teachers, parents, stakeholders, etc. Write a summary of the
interview. Include a reflection regarding how the building’s vision, mission and goals are
supported, as well as the Standards for Educational Leadership. Include the list of questions you
asked the administrator with his/her responses.

11. Organizing to Meet Students Needs

Activity - Interview the district’s top administrators. Determine their job responsibilities in
regards to local, state and federal levels of government. What particular laws, policies, standards
or regulations do they have to adhere to? What specific reports are they responsible for
submitting? What responsibilities do they have in regards to community involvement? How do
they assure the areas for which they are responsible are communicated with consistency to the
individual buildings in the district? Write a summary of your findings. Reflect on the support of
your findings to the vision, mission and goals of the district, as well as the Standards for

Educational Leadership. Include the list of questions you asked the administrator with his/her
responses.

12. Moral and Ethical Dilemma

Activity—Describe a situation you are aware of that has a problem involving a moral / ethical
issue. (Do not use real names or otherwise identify information about an individual. All writings
will be held in strictest confidence with the candidate. Should the candidate’s mentor be involved
in the situation, this significant activity can be withheld from the mentor prior to mentor
approval.) The candidate will write a reflective paper that describes all aspects of the
moral/ethical dilemma, all this issues and forces that come into play, how the situation was
resolved, and how the candidate agreed with the handling of the issue and why or how they
would have handled it differently and why.

Elective Activities:

Below is a series of suggested elective projects for the internship. The intern will propose a plan
of study in consultation with the Mentor and the intern’s University supervisor. The intent is to
provide the intern opportunities to develop a basic understanding with related experiences in all
standards. This list is representative but not exhaustive. The intern will choose and then



customize activities based on the school assignment with other activities added as relevant.
Regardless of the position goal of the intern, it will be expected that each intern will have
strengths in administering programs that produce student success and enjoyment, staff
satisfaction, and community pride.

Sample of Elective Activities

1. Written Communication Review — Read every piece of non-confidential mail (electronic or
hard copy) that comes to the mentor over a consecutive five-day period. Categorize the written
communications in the system used by your supervisor. What mail should be routed to others
without the administrator ever seeing it? What mail should be routed with a memo from the
administrator? What mail should immediately be discarded? What mail should be acted upon
immediately? What mail is important but not urgent? Record your decisions (masking names and
events where necessary), review your conclusions with the administrator’s secretary, and then
discuss your conclusions with the administrator. Do you agree with the classification system in
use? Why or why not?

2. Proposal Presentation — Prepare and present a report or proposal (of interest to you and your
school supervisor) to the school board, district administrative council, building faculty, or the
PTA/PTO. This report should be in written form as well as presented orally at the group meeting.
In your subsequent analysis, reflect on what went well or not well, and how you would change
the report or the conditions if doing this again. Many times, a school supervisor will welcome the
opportunity to assign a topic that needs immediate attention.

3. Project Preparation — Carry out a project developed in conjunction with your school
supervisor that will meet your supervisor’s needs. While this will require the approval of the
University coordinator in advance, such projects are often useful to the intern as well as the
school district. They provide authentic learning experiences. Your Portfolio would include the
project itself, if appropriate, or a summary of the project together with your reflective analysis.

4. Group Leadership — In accordance with your school supervisor’s directions, plan and lead a
meeting with staff, parents, and/or community leaders. Reflect on its success and any changes
you might incorporate in the future.

5. Analysis of Technology Utilization - From the perspective of instruction or management,
analyze the utilization of technology in your building assignments, and make recommendations
for future modifications or alterations in accordance with the school or district goals and
resources. Provide a written report to your mentors.

6. Student Leadership — Attend and provide an analysis of three student leadership meetings
(not under your jurisdiction if you are doing the major portion of your internship in the building
in which you are employed). Examples of these meetings could be student council, school
leadership committees, or classroom leadership projects in accordance with a teacher seeking to
involve students in authentic learning.

7. Student Deliberative Meetings — Attend and provide an analysis of three meetings in which
staff, parents, and, in some instances, students are assessing progress and planning strategies to



help the student go forward. These meetings could be Individual Educational Plan meetings,
meetings to consider alternative placements such as at alternative schools or with different
teachers, meetings to consider how to redirect the student on task, or meetings to consider how to
plan home-school enrichment for the child. These meetings should not be a part of your normal
assignment. You will need to observe all laws and district guidelines regarding student privacy.
This may involve obtaining parent permission prior to your participation even though it is
passive.

8. School Improvement — Serve as a member of the peer review team during an accreditation
visit to another school or serve in a leadership capacity in a school where the internship is taking
place. Interview the leader of the team in person or by phone after the evaluation has been
completed to obtain that person’s perspective concerning what took place in the context of other
schools in which that person has been involved. Was this an example of excellence or should the
intern look at another model? A description and analysis of this experience would go into your
portfolio.

9. Leadership Role — Serve in a leadership capacity for a major committee assignment for the
school. Examples would include: curriculum committee, tax referendum committee, school
improvement committee, or community-school district joint project. A description of the
committee, summary of results, and reflective analysis would go into your portfolio.

10. Conflict Resolution (adult) - Serve as an observer {or as the administrator) in a situation in
which the mentor or the mentor’s assistant is charged with resolving a conflict between adults.
Provide a description of the conflict, how the mentor attempted resolution, and the extent to
which resolution occurred. Analyze the methods used for resolution and make suggestions as to
alternate approaches available.

11. Conflict Resolution (adult/student) — Serve as an observer (or as the administrator) in two
to four situations (depending on the nature of the internship) where the mentor or the mentor’s
assistant is charged with resolving a conflict between an adult a student, between two students,
or with a student charged with violating a significant school rule. Provide a description of the
conflict, the steps taken to attempt resolution, and the extent to which resolution occurred.
Analyze the methods used for resolution and make suggestions as to alternate approaches
available. Consider both the guidance and the discipline administered in each case. Will the
student(s) likely profit by the intervention?

12. Behavior Management — Become familiar with the student handbook. Describe the
discipline plan for the school/district and compare that with the plan in effect at two or three
other schools in other school districts. Understand how due process is assured and is
documented. Construct a revised discipline plan and/or create a revised discipline handbook
based on the review of these plans, the wishes of the mentor, and a needs assessment that
considers level of incidents as well as staff, administration, parent, and community expectations.
In the analysis for the portfolio, reflect on the due process requirements, the consistency of the
revised policies, and the ability for administrators to take into account unique circumstances as
they prescribe consequences while following disciplinary policies. Discuss the involvement of
the board of education in the formation and adoption of discipline plans.



13. Community Relations — Serve as the school representative on a major school-community
assignment such as a chamber education committee, school-business partnership committee,
judicial advisory committee, public library committee, police advisory committee, counseling
agency committee, or recreational agency committee. This should not be an assignment that you
presently hold as the internship is designed for new experiences. Describe your role on the
committee and summarize actions taken by the committee. Make suggestions concerning the
future role of the school district on this committee.

14, Coordination of School Event — Coordinate a major school-community event such as
homecoming, college night, school carnival, or vocational night. Describe the event, the people
involved in making the event happen, budget information including sources of funding, and the
level of participation. Was the event successful? Why or why not? What changes would you
recommend for the future?

15. Parent Involvement — Review and analyze the degree of parent involvement in the school or
school district in which the internship is taking place. Compare that involvement with at least
one other school or school district that has a reputation for success. From the analysis and
comparison, suggest a plan to increase the amount and degree of engagement of parent
involvement in the school or school district. Give attention to increasing the level of involvement
in student educational activities.

16. Extended School Day — Plan and, if practical, implement a program of educational activities
that takes place outside the normal school day. This program should not be just one event but a
series of activities that result in increased learning. Consider after-school programs, parent
packets of schoolwork to take place at home, instruction using the Internet, instruction using
community members, and/or instruction using volunteer staff members that are paid for teaching
after hours. The scope of this project must embrace at least one grade level if in an elementary
school or department if in a secondary school. Analyze what took place and what steps are

necessary in the future for this project to be successful on a continuing basis. How will you know
if student learning is increased?

17. Student Involvement - First, analyze the level of participation in all activities and sports
teams in the school. Contrast this with the extent and level of participation in activities and sports
teams in a school in another school district that has a reputation for excellence. Then,
disaggregate the participation in your school by gender, race, and possibly socio-economic
status. From your analysis and a formal or informal needs assessment, make written
recommendations for the future. These suggestions would go to your mentor. Include your
analysis and your recommendations in the portfolio.

18. Budget Analysis of Assemblies, Activities, Extra-curricular Activities, and Co-
curricular Activities - List all assemblies, activities (such as “spirit days” or homecoming),
extra-curricular activities, and co-curricular activities. Prepare a folder that lists number of
participants and budgets for each entry. Identify sources of funding for each activity or
organization, and expenditures by category. In that misuse of funds in these organizations can
lead to legal action involving the administrator, reflect on the audit procedures used to receive



and appropriate funds. Consider an analysis of funds spent by student per activity. Consider
parent obligations regarding the activity. Consider what needs to take place to insure equity if
that focuses as a problem after your analysis. Make suggestions for change as appropriate with a
copy of your report in your portfolio.

19. Special Education Delivery from the Parents’ Perspectives — Interview the parents of
three children who receive special education services. Choose parents of students with different
disabilities. What are the hopes of each for his/her child upon graduation or as the child moves to
the next level of education? What are the policies, procedures, staffing, and attitudes that the
parent has found helpful in working with the school to meet the child’s needs? What has the
parent found that has made it difficult for the child to have a successful school experience?
Based on these responses, write a set of goals and a plan of action for each goal that reinforces or
changes current practices in working with special education students and parents. Include a
discussion of any ramifications your goals and plans would have for staffing, staff development,
parent education, the budget, space allocation, transportation, scheduling, and public relations.
(Remember to honor student and family privacy in your written discussion.)

20. Personnel Staffing Allocations - Work with the principal/superintendent to establish the
steps and timelines to determine the number of staff required for all aspects of the
building/district program. What are the determining factors that are used to arrive at the
allocations? If increases in student enrollment are projected, what steps will be taken to fill the
staff positions? If student enrollment decreases are projected, what criteria will be used to make
the cuts in staff positions? In such a case, what is the plan to maintain morale during the
downsizing?

21. Personnel Selection — Write a posting for a vacant licensed position. Participate in the
screening of applicants. Identify the groups who will be represented on the interview committee
and write the reasons for including each of them. Prepare a list of eight to twelve interview
questions for each group that will be involved in the interview process. Indicate what sort of
answers you will be looking for and the reasons for those answers. Identify subjects about which
questions may not be asked. Prepare a rating scale for candidate comparison. Identify the
involvement of the final decision-maker prior to the recommendation going to the board of
education. Is input authentic at each stage of the process? Comment on the role of the board of
education in staff selection. Prepare a summary report for your portfolio.

22. Conflict Resolution — Conflicts will occur in any organization. Identify four to six actual or
potential controversial issues in the school or school district (not connected with discipline). Title
each one and write a one to two page summary of each issue, Identify what steps of action have
been taken, what steps will be taken, and what you would suggest should be taken to prevent
each conflict. If these conflicts do occur or are already underway, discuss positive outcomes that
could emerge, as the conflict is resolved through skillful leadership.

23. Speech to Community Organization — Prepare a speech on some aspect of education
deemed pertinent by you and your mentor. Deliver this speech to a group in the community.
Identify (or place) someone in the audience to critique your delivery. Were you effective?
Include your speech and your own reflection concerning its effectiveness in your portfolio.



24. Speech to Parents — Working with your mentor, prepare and deliver a speech to a group of
parents on a topic pertinent to your mentor’s school or school district. The presentation might
occur at an awards’ assembly, PTA or PTSO meeting where curriculum was being presented, or
at an athletic parent meeting to explain procedures as examples. Identify someone in the
audience to critique your delivery. Were you effective? Include your speech and your own
reflection concerning its effectiveness in your portfolio.

25. Summer-School Leadership — Serve as Director, Assistant Director, or Administrative
Intern in a summer school. Either initiate (if an administrator) or participates and describe (if an
intern) the program development, publicity, recruitment, registration, transportation standards of
behavior and instruction, brochures, and plans to insure student progress. Reflect on the time
devoted to learning versus other activities. How was progress assessed? Prepare a summary
report for your portfolio that includes your suggestions for improvement in the following year.

26. Standardized Assessment Analysis — Prepare a one or two page chart that lists all formal
assessments that take place in the school by grade and time of year. Select one of the
standardized assessments for special attention. Disaggregate the data and analyze the results.
Present the disaggregated data in a format easily understood by your staff and parent community.
Do a three-year longitudinal analysis of the results. Compare grade by grade as well as a second
comparison that follows the same students over a three-year period where this is possible.
Consider mobility where possible. What generalizations about student achievement within the
groups can be made? What policies, procedural changes, and/or program adjustments would you
recommend to your mentor? Please note that the above comments are only suggested areas to
pursue. You would customize this analysis based on the situation and the wishes of your mentor.
Your portfolio report should contain what you found, how was it presented, what changes (if
any) are anticipated in assessment or instruction as a result of this analysis, and how you would
communicate similar resuits if you were the administrator in charge.

27. Standardized Test Administration — Assist with the coordination of a standardized test for
a campus. Include pre-testing information for faculty, how the results will be disseminated and
explained to faculty and parents, pre-testing orientation for students, and supervision of the
actual testing. What changes would you make if you were doing this the following year?
Describe the process in your portfolio.

28. Physical Plant Health and Safety — List ten external health and safety issues in your school
or school district that must be addressed concerning school property (such as playground
equipment, signage, traffic patterns). List ten internal school building health and safety issues
(such as blind spots in supervision, bathrooms, air quality, lunchroom procedures). From each
list, select five that theoretically need to be changed or that could in actuality profit from
additional attention. Consult with your mentor before deciding which issues to pursue. Study
each issue and identify the district personnel who need to be involved. Cite the procedures that
must be followed to facilitate the change. Make sure any life safety regulations are being
followed. In your portfolio, reflect on what you learned.



29. Physical Plant Needs Assessment — Assess your internship sites with respect to accessibility
(including handicapped students and adults), possible safety hazards, cleanliness, distractions,
overcrowding, suitable panic bars, fire alarms, posted emergency evacuation routes, emergency
policies and procedures, and general emergency preparedness or readiness. Interview an official
charged with that responsibility at the building and district levels. Become familiar with
regulations concerning life safety. Include recommendations for improvement where necessary.
Document your findings in your portfolio.

30. School District Maintenance and Repair Schedule — Evaluate the maintenance and repair
schedule at one of your internship sites. As one example, how often does re-roofing occur? Is
that sufficient or do many emergency repairs have to be made in the interim? How do building
administrators request repairs? How are repair priorities determined at the district level? If
possible, obtain an annual summer and holiday maintenance repair schedule. Reflect on what
you have learned in your portfolio.

31. Classified (Support) Staff — A former administrative internship student suggested that
working alongside classified staff and attending a banquet honoring classified staff were
important learning experiences and ways to develop positive rapport with these important
members of the school team. Log your activities and write a reflective analysis as to what you
learned.

32. Facilitating Change — Design a model to structure teamwork time for staff that facilitates
curriculum development planning or instructional improvement strategies focused on increased
student success on authentic learning projects deemed acceptable by students, staff, and
community. Include resources needed to implement your plan. Analyze the contractual, internal

political considerations, and external political considerations of your model. Reflect on what was
learned.

33. Clarifying position descriptions — Analyze the position descriptions of the administrative
team in the school where you are doing your internship. (At the building level, this would
include the principal and assistant principal.} Obtain position descriptions from two other school
districts that have a reputation for excellence. Compare and contrast the position descriptions.
Then, interview those administrators holding the positions in the organization in which you are
doing the internship. Learn from them what they consider most and least critical. Obtain their
reaction to the study that you have made concerning their position description versus the other
two you have studied. Reflect in your journal what you have learned. Discuss any changes you
would make in your own organization’s position description for administrators if you were in
charge.

34. Professional Interaction and Professional Growth — Join the state and national
organization associated with the position in which you are an intern. Participate in at least two of
the meetings sponsored by these organizations including one major convention. At the meetings,
attend presentations of interest to you. Write a brief summary concerning the content of the
presentations and your impressions of the conferences.



35. Administration of Support Services — Select an area such as student transportation or food
service. Become familiar with the federal and state regulations, school board policies, and staff
operating procedures operating in your district related to the selected service. Interview two
supervisors in the area you are studying. Spend one day shadowing a supervisor. Summarize
what you have learned and critique the effectiveness of the present program. Project what lies
ahead with attention to resources and student needs.

36. Building Scheduling — Participate in the process for developing the master student schedule
and master teacher schedule in your building. Are these management or leadership tasks? Learn
sufficiently to be able to replicate their schedules in a building of your own. With your mentor’s
authorization, you might choose to sample students and teachers to assess perceived needs. After
you are confident that you could administer these schedules, visit with an administrator in
another school district that has different student and teacher schedules. Reflect on what you have
learned in your portfolio.

37. Disruptive Students Placed Elsewhere — Do an analysis of students expelled and or placed
in alternative placements by the courts or by school officials. Recognizing the necessity of not
allowing students to disrupt the school, focus on what happens to these students. Visit a juvenile
court session. Talk with caseworkers and other supervisory officials who work with youth
outside the public school setting. Summarize and reflect on what you have learned.

38. Referral of Students with Special Needs — Examine the school and/or school district’s
policies for referral of students for health services, psychological assistance, and special classes.
Participate in two conferences involving such services after receiving permission from all
parties. Critique their effectiveness in addressing the student’s needs and summarize what you
learned. If possibie, follow-up on one of these students prior to the completion of your internship
to see if anything positive has occurred.

39. Supervision of students — Supervise hall traffic, the lunchroom, the playground, and or
evening activities. Analyze the procedures and discipline procedures. Assess the “climate”
during the time you are involved in supervised. If possible, arrange with your building mentor to
supervise a “cycle” of activities. What did you learn? What would you improve? Reflect and
summarize in your portfolio.

40. Handbook Revision — Design and/or suggest revisions for a building handbook. Involve
others as appropriate. Possibilities include a volunteer handbook, crisis handbook, student
handbook, and parent handbook. Your mentor may have some projects that would be applicable
to the school or school district. Include the handbook or suggested revisions in your portfolio.

41. Volunteer Coordination — Help establish or administer a Parent Volunteer Program.
Summarize your completed project in your portfolio.

42. Federal Programs — Select two special federal programs in your schoo! and/or school
district. Analyze the funding process and the accountability involved. Study the approved
applications. (Possibly, you might be involved in an actual application). Evaluate how
implementation of these programs affects the principal’s job as well as the entire school system.
What are the benefits for children?



43. Textbook Resources — If your buildings still use textbooks, evaluate the process of textbook
distribution. Describe the process and your involvement in one or more of the following
procedures:

a. Textbook selection/adoption procedures, schedules, and deadlines.
b. Method of inventory of textbooks.

¢. Process for textbook distribution.

d. Procedures for fulfilling textbook accountability.

44, Curriculum Planning — Work with a teachers’ committee that is developing new units,
courses of study or new teaching methods. How will you determine whether the new units are
successful? Describe the process and your analysis of its usefulness in your portfolio.

45. Curriculum Alignment ~ Determine the extent of grade-to-grade articulation within a
chosen subject area. Examine the extent of curriculum alignment. Make recommendations as
necessary. Include your work in your portfolio.

46. Intervention and Remediation — Familiarize yourself with, or assist in the planning and
execution of, the school’s or school district’s intervention and remediation program for students
not reading at or above grade level. Are there any programs producing success? Provide some
objective analysis for your mentor and for your portfolio that include a look at formal
assessments developed by the teacher, school, district, or elsewhere. Report your findings and
conclusions to your mentor. Include a summary of your findings in your portfolio.

47. Teacher In-Service — A former administrative intern suggested that the design and
implementation of a teacher in-service program on a topic receiving emphasis by the faculty or
by the school district is an important learning experience. This could be in a specific curricular
area, a learning strategy, or focused on a subject such as bullying. You would include a copy of
materials developed for this in-service in your portfolio.

48. Use of Technology to Promote Student Success — Do an inventory of all the instructional
technology available in a school. Then conduct an analysis of what technology is being used in
each classroom and in the library and computer laboratories. Document the ways in which
teachers utilize electronic technology to augment, deliver, extend or enrich instruction. Attempt
to determine if the use of technology is producing any gains in student achievement. Ask staff
what they need in technology that they do not have. Report your findings in your portfolio.

49, Teacher-Parent Participation to Promote Student Growth — Analyze the extent of
systematic parent participation in their children’s education. Is there a partnership between
parents and teachers in the school in which you are doing your internship? Read research about
the importance of parent participation in their child’s education and include your summary of
that research in your report to your mentor. Report your findings in your portfolio.

50. School and/or School District Reorganization — In most communities in America, schools
are either growing or declining. In many cases, this creates reorganization. In some districts,
concepts such as middle schools, schools organized by theme, or schools that embrace new



curriculum delivery engage in reorganization. In some cases, the outgrowth of a strategic plan is
reorganization. If the intern is involved in a school in which reorganization is taking place or is
contemplated, a useful project includes participation in a leadership role in some phase of that
reorganization. For example, in the redesign of a middle school, the intern might work closely
with building administrators in planning the configuration of teams, introducing teachers to the
middle school philosophy, and working with elementary administrators and teachers in the
relocation of teachers and students to the new building.

51. Develop a “New Teacher” Orientation Process At the Building Level — Develop a “new
teacher” handbook that explains procedures and provides a quick reference to key information
and people in the school, district, and community agencies that might come in contact with the
school. Organize an orientation program for new teachers. Work with the principal to develop
guidelines for “buddy teachers.” Include the materials you develop in your portfolio.

52. Character Education — Study the formal character education program in effect in the school
or school district in which you are an intern. What is the program, how is it delivered, what do
the students and teachers think about it, and is their any evidence that it is causing positive
change? Discuss the involvement of parents and community leaders in assisting with the
implementation of character education. Were parents and community leaders involved in
choosing the curriculum in use? Whether or not a formal program exists, study two other school
districts that have different formal character education programs in place. If possible, visit at
least one of them and report on their subjective analysis and any objective data they have
collected. Summarize your findings and your reflection in the portfolio.

53, Student Behaviors Concerning Drugs and Alcohol — Conduct a survey of drug and alcohol
usage in a secondary school where you are doing your internship. Use a survey instrument that is
comparable to national surveys. Compare the results and make recommendations concerning
formal and informal education that is taking place or should be taking place. Interview a sample
of staff, students, and parents to obtain their views and their observations concerning student
drug and alcohol usage. Interview a law enforcement official to obtain their agency’s perceptions
concerning the issue based on juvenile cases in which they are involved. Work closely with your
school mentor on this project and make your report to your mentor who will decide how it
should be disseminated. Include a copy of your report in your portfolio.

54. Administrative Leadership — Serve as the administrator in charge while your mentor or
another administrator in the organization is away from the building attending conferences or
pursuing other district assignments. This will not be available to everyone but it is an excellent
experience when planned in advance with the building mentor and then followed by a debriefing
section. Include a list of experiences and a reflective analysis in your portfolio.

55. Alternative Instructional Delivery Systems — Review alternative instructional delivery
systems in the context of the goals of the school and/or school district, and with an aim to
provide an educational environment that fosters increased student success. The alternative
delivery systems could include printed materials other than textbooks, delivery of instruction
utilizing technology, instruction away from the school site, systems’ approaches to learning,
evening instruction, or any number of alternatives. This objective would need to be tailored to



the site in which you are doing your internship. It requires thinking in the future tense. You
would report your findings in your portfolio.

56. Legal System — Identify important legal issues in the daily operation of the school. Read
district policies pertaining to state and federal laws. Discuss areas of special concern. Create a
list of the most challenging legal issues facing today’s teachers and principals. Identify strategies
to address those issues with a focus on the school unit in which you are doing your internship.
You would include your list in your portfolio.

57. Visionary Leadership — Participate in school or school district planning sessions that look at
the present in terms of the past; assess needs, trends, and resources; chart progress; review
aspirations as expressed in the mission statement; and make recommendations for the future.
You would record what took place in your portfolio.

58. School Assembly — A former administrative intern suggested that planning and
implementing a school-wide assembly was a valuable learning experience. Certainly, effective
student assemblies are an important aspect of school leadership duties. The organization,
including assessment and student supervision, would be a valuable learning experience.
Document in your portfolio your planning process, involvement with others, goals of the
assembly, management results, and assessment of effectiveness.

59. Shadowing a Principal in Another School — While the required activities call for
shadowing one’s own administrator and choosing an activity in a school setting other than one’s
own, a former administrative intern suggested that shadowing a principal in a school other than
her own was one of her most valuable learning experiences. If you choose this activity, it can
serve as either the required “other school” activity or as an elective activity. Record what took
place and contrast leadership styles between this person and the administrator in your building.

60. Opening of School and/or Closing of School — It is important to understand how one begins
a school year and how one ends a school year. Taking part in registration, orientation, inventory,
information gathering, writing informative memos, and last minute building maintenance/supply
analysis are just some of the aspects of preliminary planning just prior to the school year.
Spending several days to several weeks with principals at this stage can result in very valuable
experiences. The same is true of the close of school. How one closes school and then the analysis
that takes place to summarize what took place and to prepare for the summer and following
school year are important aspects of building leadership. You are encouraged to undertake a
project that includes development of guidelines you can use when you open and close school.
Include in your portfolio your guidelines and relevant materials.



Internship First Steps
1. On Blackboard, submit following :

a. Your completed “574 V Student Information for Internship” form.

b. The completed “School Site Information”, for your elementary & secondary sites,
with your Mentor’s signature.

¢. Your completed NELP Building Administrator Self-Assessment

2. Dr. Smith will schedule a time to meet with you at your school, at the U of A, or virtually to
address the following:

a. Review your NELP Self-Assessment;
b. Review your significant activities from your Program of Study that you wish to
include as evidence for your Internship;

(This conversation will include whether gaps exist between the activities you wish to
inciude mastery of the Standards. Additional work may be required to fully address the
Standard(s).

c. Discuss the proposed activities you will complete over the course of the semester.
d. Discuss how you will maintain and document the 216 required hours.
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EDLE 5063
Instructional Leadership, Planning, and Supervision

Significant Week

Activity I 3: Based on the readings and discussions in class, write a one to two
NELP 7; Sept. page reflection on the nexus between supervision, evaluation, and

LEADS 2,4 10 professional development.

Rubric

Significant Activity #1 ~ The nexus between supervision, professional development, and

evaluation.
Approaching Standard Meets Standard Exceeds Standard
There is some evidence There is clear evidence There is clear and ample evidence
that the candidate of the candidate that the candidate understands
understands the basic understanding the basic supervision, professional

concepts of concepts of supervision, development, and evaluation. The

spelling, or sentence
structure.

extant literature.

No or some justification through

two minor errors in
grammar,
punctuation, spelling,
and

sentence structure.

Proper use of APA
citations and references

supervision, professional candidate also is able to articulate
professional development, and the relationship between the three
development, and evaluation concepts and how this relationship
evaluation. can strengthen the instructional
aspect of the school.
Writing Conventions

Approaching Standard Meets Standard Exceeds Standard
The paper contains three or more The paper contains one The paper is free of
errors in grammar, punctuation, or errors

in grammar, punciuation,
spelling and sentence
structure.

Proper use of APA
citations and references.




F1

EDLE 5063
Instructional Leadership, Planning, and Supervision

Significant  Week

Activity 11 9: Create a short Google Slide/PowerPoint Professional development
NELP 1; Oct.  presentation that includes the Goals for Planning, Conducting, and

LEADS 1,2 29 Reporting (DiPaola & Wagner, 2018, p. 241).

Significant Activity #2 — Create a professional development presentation

Approaching Standard Meets Standard Exceeds Standard
There is some evidence There is clear evidence that There is clear and ample
that the candidate the candidate understands evidence that the candidate
understands designing designing an effective understands designing an
an effective evaluation evaluation of professional effective evaluation of
of professional development model and professional development
development. attempted to connect these model and is able to connect
components to the teacher these components to the
evaluation model. teacher evaluation model.
Presentation Conventions
Approaching Standard Meets Standard Exceeds Standard
The presentation contains The presentation contains one or The presentation is
three or more errors in two errors in grammar, punctuation, free of errors
grammar, punctuation, spelling, and sentence structure. in grammar,
spelling, or sentence punctuation,
structure. Proper use of APA citations and spelling and
references. sentence
No or some justification structure.
through extant literature.
Proper use of APA
citations and
references.




Assignment 2

NELP: 1.1
LEADS: 1A; 1B

Fa

Developing & Communicating a Shared Vision Due 3/16/2020

The candidate will show an appropriate understanding of what it means to have a shared vision
and will demonstrate the capacity to develop a shared vision through collaborating with other

school personnel.

This activity will be documented in two ways:

1) the candidate will coordinate with the building administrator and lead an effort to

evaluate the current shared vision, goals, and values of the school; and

2) lead a collaborative effort to create a tool communicating the shared vision, mission,
and values of one of the schools of placement and implement the use of that tool.

The candidate will upload the following deliverables:

1. a written report that includes a reflective evaluation of the current shared vision in their

school.

2. a clear and meaningful communication such as a PowerPoint with audio narrative that
your administration might be interested in using on a website, or a videoed live speech given to a
community group. The communication should describe the school’s shared vision, mission,
values, and goals. In addition, the communication will include data that addresses where the
school is in relation to the shared vision and goals.

Assignment 2 Rubric

Criteria Level 1 Level 2 Level 3
Approaching Meets Standard Exceeds Standard
Standard
NELP Candidates partially Candidates demonstrate | Candidates
Component 1.1 | demonstrate the the capacity to do the demonstrate the
Program capacity to do the following: capacity to do the
completers following: 1. Evaluate the current following:
understand and | 1. Evaluate the current | shared vision, mission, 1. Evaluate the
demonstrate the | shared vision, mission, | vales, and goals of the current shared vision,
capacity to vales, and goals of the | school and substantiate mission, vales, and
collaboratively | school and substantiate | the evaluation with goals of the school
evaluate, the evaluation with evidence. and substantiate the

evidence.

2. Identify strengths
and weaknesses in
relation to addressing
inclusiveness, learning-
focused culture,
collective trust,
continuous

develop, and
communicate a
school mission
and vision
designed to
reflect a core set
of values and
priorities that

evaluation with
evidence.,

2. Identify strengths
and weaknesses in
relation to addressing
inclusiveness,
learning-focused
culture, collective

2. Identify strengths and
weaknesses in relation to
addressing inclusiveness,
learning-focused culture,
collective trust,
continuous improvement,
student voice, student
agency, student choice




include data
use, technology,
equity,
diversity, digital
citizenship, and
community.

LEADS: 1.A;
1.B

improvement, student
voice, student agency,
student choice

3. Identify existing
non-negotiables related
to equity, high
expectations, and
personalized learning
(building systems and
processes from
individual student
strengths).

4. Develop a
communication that is
clear and impactful
describing the current
shared vision, mission,
values, and goals of the
school.

Candidates do not
effectively designa
message of the shared
vision, mission, vision,
and goals of their
school using a
contemporary form of
media.

3. Identify existing non-
negotiables related to
equity, high expectations,
and personalized leaming
(building systems and
processes from individual
student strengths).

4. Develop a
communication that is
clear and impactful
describing the current
shared vision, mission,
values, and goals of the
school.

Candidates effectively
design a message of the
shared vision, mission,
vision, and goals of their
school using a
contemporary form of
media.

trust, continuous
improvement, student
voice, student
agency, student
choice

3. Identify existing
non-negotiables
related to equity, high
expectations, and
personalized learning
(building systems and
processes from
individual student
strengths).

4, Develop a
communication that
is clear and impactful
describing the current
shared vision,
mission, values, and
goals of the school
Candidates
effectively design a
message of the shared
vision, mission,
vision, and goals of
their school using a
contemporary form of
media.




[3
Assignment 1 Leading School Improvement Due 2/10/2020

NELP 1.2
LEADS: 3A; 3B

The candidate will identify the types of data and collection tools that are critically essential to
inform school improvement efforts. The deliverable that the candidate will upload has three
sections:

1. A comprehensive list of the types of data (information) that are critical to lead school
improvement efforts. Along with this list should be a clear justification/rationale for each type of
data with reference to relevant literature. This part of the deliverable should be in the form of an
academic paper complete with correct citations and references.

2. An analysis of current deficiencies in the presence of data in your school to inform
school improvement.

Which data are not available, but you think shouid be?
Are there gaps in the data that exist in your school?

3. A plan for data collection that includes the identification of the types of data needed
and a timeline for the collection and analysis of each type of data. This should be in a narrative
that includes a timeline and a clear rationale for when and how the data will be collected.

Assignment 1 Rubric

Criteria Level 1 Level 2 Level 3

Approaching Meets Standard Exceeds Standard

Standard '
NELP Candidates understand | Candidates understand Candidates
Component 1.2 | the importance of the importance of understand the
Program identifying data needed | identifying data needed | importance of
completers to make meaningful to make meaningful identifying data
understand and | change, why this data is | change, why this datais | needed to make
demonstrate the | important (i.e., the important (i.e., the theory | meaningful change,
capacity to lead | theory behind the behind the importance — | why this data is
improvement importance — what the | what the literature says) | important (i.e., the
processes that literature says) and how | and how this data theory behind the
include data this data informs informs decisions for importance — what
use, design, decisions for school school improvement the literature says)
implementation, | improvement efforts, efforts. and how this data
and evaluation. | Candidates do not Candidates demonstrate | informs decisions for

demonstrate the the capacity to: school improvement
LEADS 3A; 3B | capacity to: 1. identify needed change | efforts.

1. identify needed based on data, 2. target

change based on data, | meaningful areas will




2. target meaningful

areas will leverage the

most significant

immediate change, and
3. target areas that will

leverage longer term
change.

leverage the most
significant immediate
change, and

3. target areas that will
leverage longer term
change

Candidates
demonstrate the
capacity to:

1. identify needed
change based on data,
2. target meaningful
areas will leverage
the most significant
immediate change,
and

3. target areas that
will leverage longer
term change.
Candidates use their
understanding and
capacity to
implement this plan
for data collection
within a school
setting as
documented by an
on-site mentor and
appropriate artifacts.




1/3/2019 E Lll

EDLE 5093 — EFFECTIVE LEADERSHIP

Performance-based Internship Assignment: Community Asset Mapping and Resource Directory
This assignment will require students to:

1. Define and describe community within their local contexts.

2. Identify the assets in their communities.

3. Develop a resource directory that includes the identified assets and describes how the
assets contribute to strong family-school-community partnerships.

4. Develop a physical map of identified assets.

5. Develop a plan for disseminating the resource directory and community asset map.

6. Develop a plan for using identified assets to improve family-school-community
partnerships within their contexts.

NELP Standard Component 5.2 Program completers understand and demonstrate the capacity to
collaboratively engage and cultivate relationships with diverse community members, partners,
and other constituencies for the benefit of school improvement and student development.

NELP Standard Component 5.3 Program completers understand and demonstrate the capacity to
communicate through oral, written, and digital means within the larger organizational,
community, and political contexts when advocating for the needs of their school and community.



1/3/2019

Rubric for Evaluation

Criteria — NELP 5.2: Demonstrates the capacity to collaboratively engage and cultivate
relationships with diverse community members, partners, and other constituencies for the
benefit of school improvement and student development.

Level 1:
Approaching
Standard

There is little to no evidence demonstrating the capacity to collaboratively
engage or cultivate relationships with diverse community members for the
benefit of school improvement and student development. No evidence that the
candidate consulted with diverse community members to develop the asset
map and/or no clear plan for how the identified community assets will be used
to support students, families, or school. The identified assets are limited in
scope and do not adequately address the diverse needs of students and families
within the school community.

Level 2:
Meets
Standard

There is evidence demonstrating the capacity to collaboratively engage or
cultivate relationships with diverse community members for the benefit of
school improvement and student development, The candidate consulted with
multiple, diverse community members, partners, and other constituencies to
identify community resources. The identified assets represent a variety of
resources that can be used to support the diverse needs of students and families
within the school community. The candidate developed a clear plan that
details how students and families will be connected to community assets and
how community assets will be used to improve family-school-community
partnerships.

Level 3:
Exceeds
Standard

There is evidence demonstrating the capacity to collaboratively engage or
cultivate relationships with diverse community members for the benefit of
school improvement and student development. The candidate consulted with
muitiple, diverse community members, partners, and other constituencies to
identify community resources that can support students. The identified assets
represent a variety of resources that can be used to support the diverse needs of
students and families within the school community. The candidate developed
a clear plan that details how students and families will be connected to
community assets and how community assets will be used to improve family-
school-community partnerships. In addition, there is evidence that the
development of this plan was a collaborative process involving diverse
community members and partners.




1/3/2019

Criteria — NELP 5.3: Demonstrates the capacity to communicate through oral, written, and
digital means within the larger organizational, community, and political contexts when
advocating for the needs of their school and community.

Level 1:
Approaching
Standard

There is little to no evidence demonstrating the capacity to communicate
through oral, written, and digital means within the larger organizational,
community, and political contexts when advocating for the needs of his or her
school and community. There is no evidence that the candidate understands
his or her community context. There is no clear plan for disseminating the
asset map to students, families, school personnel, or community members nor
a clear plan for how the candidate will access identified resources to support
his or her students, families, or school.

Level 2:
Meets
Standard

There is evidence demonstrating the capacity to communicate through oral,
written, and digital means within the larger organizational, community, and
political contexts when advocating for the needs of his or her school and
community. The candidate adequately described his or her community,
including relevant historical and sociopolitical information. The candidate
developed a clear plan for disseminating the asset map and resource directory
to others within the school community, and the candidate clearly described
how he or she will access identified resources to support his or her students,
families, and school.

Level 3:
Exceeds
Standard

There is evidence demonstrating the capacity to communicate through oral,
written, and digital means within the larger organizational, community, and
political contexts when advocating for the needs of his or her school and
community. The candidate adequately described his or her community,
including relevant historical and sociopolitical information. The candidate
developed a clear plan for disseminating the asset map and resource directory
to others within the school community, and the candidate clearly described
how he or she will access identified resources to support his or her students,
families, and school. There is evidence that the candidate understands the
diverse resource needs of his or her students and families and consulted with
external community members and partners to develop a plan to meet these
diverse needs.
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October 8, 2012

Dr. Howard K. Smith
Dean, College of Education
Pittsburg State University
115 Hughes Hall

1701 South Broadway
Pittsburg, KS 66762-7520

Dear Dr. Smith,

The purpose of this letter is to acknowledge the articulation between the College of Education at
Pittsburg State University and the College of Education and Health Professions at the University
of Arkansas concerning the Doctor of Education program in Educational Leadership. The issues
addressed in this letter are those originally identified in our December 2009 correspondence.

1.

Students enrolling in the doctoral program in Educational Leadership at the University of
Arkansas will pay in-state tuition rates. The student, upon acceptance into the doctoral
program, must request (to the Educational Leadership program) in-state tuition prior to
enroliment, and must maintain consistent and consecutive enrollment to continue paying
in-state tuition rates. If a student takes a break from enrollment, the student must again
request the in-state tuition rate.

The doctor of education program in Educational Leadership is offered as an online
program using a Blackboard based platform. There are several meetings for students that
occur on the Fayetteville campus, approximately one per semester. Students are required
to attend these meetings.

Students coming into the program from Pitt State will take 24 hours of coursework and
18 hours of dissertation research. Students can take two of these courses (6 hours of
coursework) and transfer them back to Pitt State to complete their EdS with your campus,
thus reducing their total overall credits earned.

I hope that these comments address your concerns and that we can help many of the students in
Kansas who have an interest in earning advanced graduate degrees. Additionally, I hope that we
can collaborate with you on our other doctoral degrees in such fields as Higher Education, Adult
and Lifelong Learning, and Human Resource and Workforce Development.

Best wishes for the academic year.

Sincerely,

Thomas E. C. Smith
Dean and University Professor



April 11,2013

Dr. Judy Harrison

Dean, Teachers College
Henderson State University
1100 Henderson Street
Arkadelphia, AR 71999-0001

Dear Judy,

This is a letter of agreement between the faculty of the Educational Leadership Program in the
Department of Curriculum and Instruction, College of Education and Health Professions, University of
Arkansas, Fayetteville, and the faculty in Educational Leadership Program, Department of Educational
Leadership, Teachers College, Henderson State University. The nature of the agreement relates to the
articulation between the EdS degree at Henderson State University and the EdD degree program at the
University of Arkansas, Fayetteville.

1. Admission: Any student completing their masters or Specialist degree at Henderson State University
(HSU) is eligible to apply to the EdD program in Educational Leadership at the University of Arkansas,
Fayetteville (UAF). Students must meet regular admission guidelines as required by the UA Graduate
School and grade point average as outlined by the Educational Leadership Program,

2. Upon admission, any HSU student may petition to allow a faculty member from HSU to serve on the
student's Advisory Committee. The Advisory Committee approves the student's program of study and
administers written and oral comprehensive examinations. The process for appointing the HSU faculty
to the UA faculty must follow all UA guidelines for courtesy appointments of faculty, typically
including the submission of a curriculum vitae, appointment as an adjunct faculty member, and approval
by the UA Graduate Council.

3. The UA EdD Educational Leadership Program will recognize all coursework taken in the HSU
Educational Leadership EdS program as meeting the EdS content requirements of the EdD program.

4. Program of Study. Students who complete their EdS at HSU will complete the following curriculum:
EDLE 6533 Educational Policy and Change, EDLE 699V Qualitative Research, EDLE 6503 Topics in
Educational Research, EDLE 6513 Program Evaluation in Education, EDLE 699V (3) (on the UAF
campus, composed of three one hour seminars), 18 hours of dissertation research, and nine hours of
research, selecting from one of two tracks (track one - EDLE 6553 Advanced Qualitative Methods in
Education Research, EDLE 6563 Advanced Data Collection for Program Evaluation, EDLE 6573
Advanced Empirical Analysis for Program Evaluation, or track two - ESRM 6413 Experimental Design



in Education, ESRM 6423 Multiple Regression Techniques for Education, ESRM 6623 Techniques of
Research in Education).

Our hope and intention is that we will be better prepared to accept and facilitate the timely completion of
doctoral students throughout Arkansas, and that this agreement will help our collective faculties grow
closer in collaboration.

Sincerely,

Tom Smith
Dean
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UNIVERSITY OF

ARKANSAS

Agreement
for
School Administrator Preparation Programs’ Observation, Practicum, and
Internship Placements between the
University of Arkansas Educational Leadership Program
and

[name of district/school]

Effective January 1, 2019



AGREEMENT
The University of Arkansas, Fayetteville — Administrator Preparation Programs (UA or University),

and [name of school/district] agree to a collaboration in field experience for pre-service school
administrator candidates. Placements in this district may include school administrator candidates of
all grade levels, part-time internship experiences, practicum assignments with varying degrees of
student interaction, and general course observations.

Term of ment

This agreement shall be in effect for a period of one year, beginning July 1 of the calendar year
executed through June 30 of the following year. The parties shall discuss any desired changes to the
Agreement that UA or [name of district/school] may propose. This Agreement shall automatically
renew unless one party notifies the other of the intent not to renew by April 30. Further, either
party may terminate this Agreement at any time, provided that the parties will use their best efforts
to allow any students to complete existing placements, subject to all other terms and conditions of
this Agreement.

Part-Time Internship Placements
1. The University of Arkansas Administrator Preparation Programs will:

a. Provide district with the following information no less than ten (10) days before the
internship begins:

i. Name and contact information of the student(s)
ii. Dates and duration of the internship assignment
ili. Philosophy, purpose, and leaming objectives

b. Ensure all interns have a current Arkansas teaching license.

c. Prepare and make available to interns and placements sites a syllabus which includes
all policies and procedures of the internship program(s).

d. Name a contact person who is responsible for carrying out the requirements of this
agreement.

e. Maintain communication with district, administration, and mentor administrators as
appropriate, including providing a primary contact for any concerns or issues
regarding placements,

f. Provide each intern a set number of observations by a University-appointed
supervisor as agreed upon by the University and District.

g Ensure written feedback is provided to the intern by the University-appointed
supervisor after any and all observadons.

2. [School/District] will:

a. Provide a list of potential mentor administrators to the University when requested.

b. Provide each intern with an orientation to the school and its policies and procedures
upon arrival.

c. Provide each intern with a mentor administrator at each grade level (i.e., elementary
and secondary)who holds appropriate credentals and has accepted the responsibility
of serving as a mentor.

d. Name 2 contact person who is responsible for cartying out the requirements of this
agreement.



€.

Return this MOU to the EDLE Program Coordinator,106 Peabody Hall, University
of Arkansas, Fayetteville, AR 72701.

3. Shared Expectations of UA and [School/District] Regarding Part-Time Internships:

4.

Mentor administrators will provide continuing verbal and written feedback to
interns.

b. Mentor administrators will allow intern to work in a leadership capacity in

collaboration with current leaders in the school.
Course Practicum and Qbservation Activities
1. The University of Arkansas Administration Preparation Programs will:

a. Contact the designated placement coordinator prior to the beginning of each
semester to request practicum/observation placements in their district or at their
school.

b. Require all students to possess a valid teaching license prior to beginning course

work.

2. [Name of School/District] will:

a.

b.

3. Sh

Permit pre-service administrator candidates to conduct observations/activities and
performance-based class assignments in their schools.

Provide a list of potential host administrators for observations/activities and
performance-based class assignments when contacted.

ctations of UA hool/District] R in e Practicam an

Observation Activities:

a.

b.
c.

Host administrators are willing to have pre-service administrators candidates observe
school leaders as they work.

Host administrators will provide verbal and/or written feedback when requested.
Pre-service administrator candidates can complete observations/tasks required for
specific course assignments as long as they do not disturb the educational
environment in the school.

Shared Expectations for All Student Placements

a.

UA and District agree to work together to make changes, when possible, when the
initial match is not satisfactory to the mentor or the intern, however, such
modifications are intended to be limited.

UA and District shall notify each other and discuss concerns with any placement that

may arise; when possible, they will seek to develop mutually acceptable solutions that
will allow participating students to continue and complete placements. However,
both UA and District reserve the right to terminate 2 placement at any time if
deemed necessary in the best interest of UA, District or the participating student,
including, but not limited to, where the student’s achievement, competence,
progress, or adjustment, does not warrant continuation in the placement, ot the
student’s behavior fails to conform with the applicable policies of UA or District.



This Agreement is hereby agreed to as the date last signed by authorized representatives of District
and University.

UNIVERSITY: DISTRICT:

Acknowledged by: Approved and Accepted by:

THE UNIVERSITY OF ARKANSAS -
FAYETTEVILLE EDUCATIONAL

LEADERSHIP PROGRAM
COORDINATOR
by by
(Signature) (Signature)
(Printed Name) (Printed Name)
(Title) (Title)
(Date) (Date)

Please name the contact person responsible for cattying out this agreement for the District:

Name:

Position:

Phone: Email:




Agreement
for
School Administrator Preparation Programs’ Observation, Practicum, and
Internship Placements between the
University of Arkansas Educational Leadership Program
and
Cave City, AR Public Schools

Effective January 1, 2020



AGREEMENT

The University of Arkansas, Fayetteville — Administrator Preparation Programs (UA or
University) and Cave City School District agree to a collaboration in field experience for pre-
service school administrator candidates. Placements in this district may include school
administrator candidates of al grade levels, part-time internship experiences, practicum
assignments with varying degrees of student interaction, and peneral course observations,

Terms of Agrecment

This agreement shall be in effect for a period of one year, beginning July 1 of the
calendar year executed through June 30 of the following year, The parties shall discuss any
desired changes to the Agreement that UA or Cave City School District may propose. This
agreement shall automatically renew unless one party notifies the other of the intent to not renew
by April 30. Further, either party may tcrminate this Agreement at any time, provided that the
parties will use their best efforts to allow any students to complete existing placements, subject
to all other terms and conditions of this Agreement,

Part-Time Administrator Internship Placements

1. The University of Arkansas Administrator Preparation Programs will;
a. Provide district with the following information before the internship begins:

i. Name and contact information of the students(s);
ii. Dates and duration of the internship assigninent;
iii. Philosophy, purpose, and learning objectives.
b. Ensure all interns have a current Arkansas teaching license.
¢. Prepare and make available to interns and placement sites a syllabus which
includes all policies and procedures of the internship program(s).
d. Name a contact person who is responsible for carrying out the requirements of
this agreement.
©. Maimain communication with district, administration, and mentor
administrators as appropriate, including providing primary contact for any
concerns or issues regarding placement.
f. Provide each intern a set number of observations by a University-appointed
supervisor as agreed upon by the University and District,
8. Ensure written feedback is provided to the intern by the University-appointed
supervisor afier any and all observations.

2. Cave City School District will:

a. Provide a list of potential mentor administrators to the University when
requested.

b. As appropriate, provide each intern with an orientation to the school and its
policies and procedures upon arrival,

¢. Provide each intem with a mentor administrator at each grade level (i.e.,
elementary and secondary) who holds appropriate credentials and has accepted
the responsibility of serving as a mentor.



d. Name a contact person who is responsible for carrying out the requirements of
this agreement.
e. Retum this MOU to the EDLE Internship Supervisor (Dr. Christy Smith at

cls19@uark.edu ), 105 Peabody Hall, University of Arkansas, Fayetteville, AR
72701.

3. Shared Expectations of UA and Cave City Regarding Part-Time
Administrator Internships:

8. Mentor administrators will provide continuing verbal and written feedback to
interns,

b. Mentor administrators will allow intern to work in & leadership capacity in
coltaboration with current leaders in the school.

Course Practicum and Observation Activities

1. The University of Arkansas Administrator Preparation Program will:
a. Contact the designated placement coordinator prior to the beginning of each
semester to request practicum/obsetvation placements in their district or at their
school.

b. Require all students to possess a valid teaching license prior to beginning
course work.

2. Cave City School District will:
a. Permit pre-service administrator candidates to conduct observation/activities
and performance based class assignments in their school,
b. Provide a list of potential host admimistrators for observations/activities and
performance based class assignments when contacted,

3. Shared Expectations of UA and Cave City School District Regarding Course
Practicam and Observation Activitics:

a. Host administrators are willing to have pre-service administrator candidates
observe school leaders as they work.

b. Host administrators will provide verbal and/or written feedback when
requested,

¢. Pre-service administrator candidates can complete observations/tasks required
for specific course assignments if they do not disturb the educational
environment in the school.

d. In the event the intern is a member of the faculty at the internship site, it is the

expectation that course activities will not interfere with the intern’s regularly

assigned teaching responsibilities.



Shared Expectations for All Student Placements

&. UA and Cave City School District agree to work together to make changes, when
possible, when the match is not satisfactory to the mentor or intern. However, such
modifications are intended to be limited.

b. UA and Cave City School District shall notify each other and discuss concerns with
any placement that may arise; when possible, they will seek to develop mutually
acceptable solutions that will allow participating students to continue and complete
internship placements, However, both UA and Cave City School District reserve the
right to terminate a placement at any time if deemed necessary to the best interests of
UA, the Cave City School District or the participating student, including, but not limited
to, where the student’s achievement, competence, progress, or adjustment does not
warrant continuation in the placement, or the student’s behavior fails to conform with the
applicable policies of UA or District.

This Agreement is hereby agreed (o as the date last signed by authorized representative of Cave
City School District and the University.

UNIVERSITY: DISTRICT:
Acknowledged by: Approved and Accepted by:
THE UNIVERSITY OF ARKANSAS ~
FAYETTEVILLE EDUCATIONAL
LEADERSHIP PROGRAM
COORDINATOR % ﬁ’b’/\’
by: m’w\/{/ by:
(Signarure) d (Signaturd)
HKevin Brady, Ceven Greey
(Printed Name) (Printed Name)
,/%amm Crerd mngtsr S&,ﬂeﬁw{ ended
v (Title) ' (Title)
A-4-80 c)\- 1o - 30

(Date) (Date)



Name;: 0V C L\IR.HI\_,,
>f
Position: Mﬁ[‘ SJU?G( r""‘--"ﬂ'lg
Phone:__ §7% -2§3- 3333 Email: hUa“.“t.h ® Cave City, Nese K1 afl us
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University of Arkansas
Educational Leadership Program

Admissions Dispositions Survey

Applicant’s Name: Date:

1. Share a personal challenge that you set for yourself. Why was the challenge important
and what was your success at meeting the challenge?

2. What strengths do you have that would be helpful as a school leader?

3. What do you see as your role in promoting diversity? How are your views related to
issues of equity in education?

4. Provide an example of a time when you encountered a problem in your workplace or as
a college student and how you collaborated with others to address it.

5. Describe a situation that required you to deal with ambiguity and to be flexible. How did
you address it?
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EDUCATIONAL LEADERSHIP PROGRAM
UNIVERSITY OF ARKANSAS
234 GRADUATE EDUCATION BUILDING
FAYETTEVILLE, AR 72701
(479) 575-7244

GUIDELINES FOR AUTOBIOGRAPHICAL SKETCH

One of the most critical elements of your application is your written Autobiographical Sketch. Consequently, careful
thought and effort should be expended in its preparation. To assist you, an outline of suggested content is included.
Typically, the sketch will require 4-7 double-spaced, typewritten pages. Note: Please do not send a resume — one of
the reasons for asking you to provide a written autobiographical sketch is to assess your writing ability.

Early Home Background
1. Parents’ occupation.
2. Number of brothers and sisters. To what extent are you like or unlike them?

3. Early life experiences that you feel may have influenced your development as an individual such as
significant incidents in your home with parents, siblings, and friends in school and elsewhere.

Work
1. For each full-time position you have held, briefly describe:
a. Yourduties.
b. Those things you liked or disliked.

¢.  Yourreason for leaving.

2. What did you learn aboul your strengths as a result of holding these positions?

3. What docs a job have to offer to give you satisfaction? Some people look for money; some want power;
what is important to you?

4. Discuss any work experiences that influenced or supported your decision to study/work in the field of
educational administration.

5. Asof now, what do you want to be doing in ten years after completing your degree?

6. What is you uitimate career goal?

7. In what professional organizations do you hold current membership?

University of Arkansas

1. Why are you interested in pursuing a degree at the University of Arkansas? How was the University of
Arkansas Educational Administration program brought to your attention?

2. How long do you think it should take you to complete your degree program?




Education

1. Briefly describe you formal college education at all levels.

2. In addition to formal education, describe your participation in other kinds of educational activities
{workshops, seminars, etc.).
3. List the professional journals that you subscribe to and read.

4. Describe any relationships with college or university faculty members or staff that influenced your
decision to enter the field of educational administration.

Other

1. Briefly describe your participation in civic organizations in you community.
What are your present avocation interests and hobbies?
What travel experience have you had?

Submit at least one additional document that you feel is representative of your writing
ability.

AW

Rev, 9/12/08
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EDUCATIONAL LEADERSHIP PROGRAM
UNIVERSITY OF ARKANSAS
216 PEABODY HALL
FAYETTEVILLE, AR 72701
Phone (479) 575-7244
Fax (479) 575-2492

Name of Applicant: Phone:
{Print or Type) (Home Number)
To:

(Print or type name of person wha is 1o complete this form)

Directions for Letter of Recommendation

TO THE APPLICANT: This form should be given to persons able to comment on your qualifications for

graduate study. For the convenience of the person completing this form, it is suggested you include a stamped
self-addressed envelope.

Under the Family Educational Rights and Privacy Act of 1974, students are entitled to review their records,
including letters of recommendation. However, those writing recommendations and those assessing
recomimendations may attach more significance to them if it is known that the recommendations will remain
confidential. It is your choice to waive your right of access to these recommendations or to decline to do so.
Please mark the appropriate phrase below, indicating your choice, and sign your name.

L Iwaive my right to review this recommendation.
Ll Tdo not waive my right to review this recommendation.

Applicant’s signature Date
TO THE PERSON COMPLETING THIS FORM: 1 am applying for admission to the Master’s, Ed.
Specialist (Ed.S.) or Dactoral degree graduate program in the field of Educational Leadership in the College

of Education and Heaith Professions at the University of Arkansas, Fayetteville. I would appreciate having you as a

reference. 1f you agree, please complete the information requested and return the form directly to the address at the
top of this form.

. [ have known the applicant for approximately years.
2. I know the applicant: QO Slightly Q Fairly well Q Very well.
3. I have known the applicant:
Q as a graduate student 0 as a teaching/research assistant

4 as an undergraduate student Q as an advisee

g other (please specify relationship)




RECOMMENDATION

Directions: Please rate the applicant on the dimensions described below. Use as a frame of reference other
persons you have known as successful students/graduates of comparable graduate programs of which you are
aware. (Check the SCALE column which best reflects your rating of this applicant.)

DIMENSIONS
SCALE
INTELLECTUAL CAPACITY: No Busis
Includes such things as the breadth of academic Exceptional Above Average | Acceptable | Definitely Lacking For Judgment
and general knowledge.
INDUSTRY AND APPLICATION: No Basis
Includes such things as initintive, willingness 1o Sclf-Motivated | Above Average | Acceptable Lacks Mativation For Judgment
work, persistence, quality of work produced,
work habits (planning and management of time).
CREATIVITY/ORIGINALITY: Consistently Content with No Basis
Includes the ability to conceptualize ideas and Exceptional Above Avernge | Occasionally Status Quo For Judgment
imagine new solutions to problems/opportunitics.
ORAL COMMUNICATION: No Basis
Includes ability to present ideas in small groups Exceptional Highly Acceptable Has Difficuity For Judgmem
or formal presentations Effcctive
WRITTEN COMMUNICATION: No Basis
Includes written expression skills of clarity, Exceptional Highly Acceptable Has Difficulty For Judgment
correctness, and succinctness. Effective
INTERPSONAL SKILLS: No Basis
Includes ability to cstablish and maintain personal Exccptional Highty Acceptable Has Difficulty For Judgment
and professional relationships. Effective
LEADERSHIP SKILLS:
The ability to influence others so that they strive Definitely Frequently Occasionally Normally No Basis
willingly and enthusiasticalty toward the a Leader a Leader a leader 1 follower For Judgment
accomplishment of objectives.
ANALYSIS: No Basis
The ability to scc the relationship(s) among Exceptional Above Average | Acceptable | Definitely Lacking For Judgment
variables relevant 1o a situation,
INTEGRITY: No Basis
The ability to inspire trust, stand on principles and Exceptional Above Avernge | Acceptable | Definitely Lacking For Judgment
maintain cthical standards in onc’s work and
relationships.
ENERGY: No Basis
The ability to maintain vigor and vitality. Exceptional Above Average Acceptable | Definitely Lacking For Judgment
PROFESSIONAL PROMISE/POTENTIAL: No Basis
Includes a commitment to the field of study, Exceptional Good Fair Definitely Lacking For Judgment
mativation to achieve (Your assessment of
professianal promisc).
OVERALL ENDORSEMENT: Na Basis for
Indicate your overall endorsement of the Highly Recommend Recommend Not Comments on
applicant. Recommend with Recommended Recommendation
Rescrvations

Please amplify and/or clarify any of the above or indicate other information which you believe would be relevant to consideration of this applicant to
pursuc the Master’s, Educational Speciatist or Doctoral Degree in Educational Administration.

Signature of person completing this form:

Title and institution:

Phone #

Address:

{Strect) ({City) (Statc & Zip Code)

Thank you for completing this rating. Please mail directly to the address on the front of the recommendation form.

Rev. 9/12/08
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University of Arkansas EDLE M.Ed. Course Sequence

Students admitted to the EDLE M.Ed. Program can start their program of study in any of the summer 5-
week mini-semesters, the fall semester, or the spring semester. The following is the course sequence for
each of those starting times. Students are required to fill out Program of Study form below indicating
what they plan on taking based on the appropriate sequence. Students can opt to take only one course per
semester if they choose with the understanding that it will take them longer to complete their program of

study.

Summer I Start* Summer II Start Fall Start Spring Start**
Summer I EDLE 5083 Summer I1 EDLE 5073 Fall EDLE 5013 (O & A) § Spring EDLE 5023
{Analytical) (Research) (Princ.)

Fall EDLE 5063 (Inst.
Summer | EDLE 599V Summer II EDLE 599V Supervision) Spring EDLE 5053 (Law)
(Sp. Topics) (Bldg. Fin.}
Summer II EDLE 5073 Aug Inters EDLE 5043 Spring EDLE 5023 Summer 1 EDLE 5083
(Research) (Ethics) (Princ.) {Analytical)
Summer IT EDLE 599V Spring EDLE 5053 (Law) J Summer I EDLE 599V
(Bldg. Fin.) (Sp. Topics)
Aug Inters EDLE 5043 Fall EDLE 5013 (O & A) J| Summer | EDLE 5083 Summer [1 EDLE 5073
{Ethics) {Analytical) (Research)
Fall EDLE 5063 (Inst.
Supervision ) Summer | EDLE 599V Summer Il EDLE 599V
(Sp. Topics) (Bldg. Fin.)
Fall EDLE 5013 (O & A) | Spring EDLE 5023 Summer [I EDLE 5073 Aug Inters EDLE 5043
{Princ.) (Research} {Ethics)
Fall EDLE 5063 (lnst.
Supervision ) Spring EDLE 5053 (Law) § Summer Il EDLE 599V
{Sch.Lev.Fin.}
Spring EDLE 5023 Summer I EDLE 5083 Aug Inters EDLE 5043 Fall EDLE 5013 (O & A)
{Princ.) {Analytical) (Ethics)
Fall EDLE 5063 (Inst.
Spring EDLE 5053 (Law) § Summer 1 EDLE 599V Supervision)
(Sp. Topics)
Fall EDLE 5093 Fall EDLE 5093 Fali EDLE 5093 Spring EDLE 5093
(Effective) {Effective) (Effective) (Effective)
Spring EDLE 574V Spring EDLE 574V Spring EDLE 574V Spring EDLE 574V
(Internship)** (Internship)** (Internship)** (Internship)**

*In the Summer | Start sequence there will be a gap in the Program of study between the spring and second fall semesters if
students take four courses their first summer.
** The internship actually starts in the fall semester; however, because the internship runs from September through April,
students arc not to register for the internship until the spring semester. This will make the spring start sequence the most
challenging as during the final fall semester students will be taking two courses in addition to starting their internship.

4/28/2016
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UNIVERSITY OF ARKANSAS

College of Education
Master’s Degree — Program of Study
Educational Leadership

Student’s Name:

ID#:

Area of Specialization: Educational Leadership Area of Concentration: K-12

Number of Semester Hours Completed in Program: 33

Instructions: Please complete this Program of Study, based on the semester that you are starting
your first course from the schedule above. Type and sign. Return to your major advisor. Use the

following abbreviations for term designation: Su I

(Spring); Int.(Intersession)

(Summer I); Su [T (Summer II); Fa (Fall); Sp

Required M.Ed. Program Courses:

Course Area, No. & Title Grade | Term | Year Inst, Credit

Hours
EDLE 5013 School Orpanization & Administration UofA 3
EDLE 5063 Instructional Supervision, Evaluation, &Planning UofA 3
EDLE 5023 The Principalship Uof A 3
EDLE 5053 School Law UofA 3
EDLE 599V Special Topics (Schools & Society) Uof A 3
EDLE 5083 Analytical Decision Making UofA 3
EDLE 599V Building Level Finance UofA 3
EDLE §073 Research for School Leaders Uof A 3
EDLE 5043 Leadership Ethics (August Intersession) UofA 3
EDLE 5093 Effective Leadership Uof A 3
EDLE 574V Internship Uof A 3
Tatal 33

4/28/2016




List approved transfer course(s) (6 hours maximum — these must be approved by the EDLE
Graduate Advisor):

Credit

Hours

Course Area, No. & Title Grade | Term | Institution

Explanation of any variations:

This Program of Study must be submitted to, and approved by, the department Coordinator of
Graduate Studies before twelve (12) hours of coursework have been completed.

Student’s Signature: Date:
Adyvisor’s Signature: Date:
Coordinator’s Signature: Date:
Associate Dean’s Signature: Date:

4/28/2016



Appendix M



m
UNIVERSITY OF

Record Of Progress — Graduate Certificate
(Submit original to Graduate School)

Name: 1D Number;

ARKANSA G | Gradestechot g intemational ducatin

Department; Certificate;

All program requirements for completion of the certificate (check below)

Have been met.
Will be met (check all that apply).

When current course work is satisfactorily completed

Other
Committee Score*
{minimum of three)
Type or Print Name Signature (Chalrman) T
Type or Print Name Signature T
Type or Print Name Signature -
Type or Print Name Signature -
Type or Print Name Signature o

*A score, either pass or fail or a numerical score, MUST be indicated by each member of the committee.

GRADUATE SCHOOL USE ONLY

Certificate:

Office of the Dean Date

{Alteration of this form Is unacceptable)

Revised: 12/18/2019



UNIVERSITY OF

' ARKANSAS

Request for Time Extension
To be completed by the student’s major advisor
(Attach additional pages, if needed)

Graduate School & International Education

Student Name:

Student ID Number:

Student Major and Degree Program:

If doctoral student, date of candidacy:

Advisor’s Neme:

Semester/Year of Admission to Program:

Semester/Year Anticipated Graduation Date:

NOTE: All requirements for a master’s or specialist degree must be completed within six consecutive calendar years
from the first semester of enroliment in that program. All requirements for a doctoral degree must be completed within
seven consecutive calendar years from the date of admission to the program. Time extension requests are considered for
only onc semester at a time, and out-of-date transfer work cannot be recertified and is therefore not eligible for a time
extension. Please refer to the Graduate School catalog for time extension and transfer of credit policies.

Please explain why this student should be allowed a time extension to complete his'her degree:

If the student is in a master’s or specialist program, please explain how out-of-date course work will be
recertified (that is, that the student’s knowledge of the subject matter is current):

If the student is in a doctoral program, please explain how the advisory committee will
convince itself that the student’s knowledge of the field will be current at the time the degree is granted:

Major Advisor Signature; Date:
(signature)

Department Head/Chair Signature: Date:
(signature)

revised: 12/04/17

Graduate School Use Only:
Time Extension Granted: [_] Yes ] No
Extension Granted Until:

Dean’s Signature:




Annual Graduate Student Academic Review

Due dates are determined by the department. Completed evaluations must be submitted to the
Graduate School by June 30th of each year by the department or interdisciplinary program.

PleaseNote: Areview is notnecessaryif: a, the student graduated. b. the student never enrolled after
acteptanceintoyourprogram c. the student was never offidally admitted to your program.
Please ernall completed form topkoski@uark.edu.

1. Student’s Name:
2. University ID Number: Student’s degree program:
3. Semester and year student entered degree program:

4. Does student have any out of date course work? (Course work Is considered out of date if at the
time of graduation it will be more than six years old for masters and more than seven years old for

PR ves Ono

5. Has degree audit been made current, reflecting all exemptions to date?

OYes ONo

6. This student (checkone):

is making satisfactory progress toward the degree.,

is not making satisfactory progress toward the degree. Please explain:

has withdrawn from the program,
has been dismissed from the program because of unsatisfactory

progress toward the degree.
7. The results of the review were communicated to the student:
3) by face-to-face interview on (date)

(signature of student)

b) by the following procedure because the face-to-face interview was not possible or
practical (include dates of notification):

8. This form accurately summarizes the annual graduate student academic review for this
student for (Academic Year)

Signature of Review Coordinator Name of ReviewCoordinator
Signature of Department Head/Chair Date
For Graduate School Use Only:

Review received (signature of dean):

Revised 03/05/2019
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THE UNIVERSITY IS
RESPONSIBLE FOR
COMPLETION ARKANSAS DEPARTMENT OF EDUCATION
AND SUBMISSION OF STANDARD LICENSE APPLICATION
THIS APPLICATION

BUILDING LEVEL ADMINISTRATOR

Name: S.85.4

Mailing Address:

City, State, Zip: E-mail:

Home Phone: (____ ) Work Phone: (

Institution of Higher Education:
This applicant has successfully completed the following requirements for & Standard Building Level Administrator
License. (Check [v] all applicable items.)
[0 Graduate Degree or [JProgram of Study (based on Current Leadership Standards for Licensure of Beginning
Administrators).
T internship
[] Has a minimum of 3 years as a licensed classroom teacher, school counselor, or library media specialist.
{verification enclosed)
[C] Has successfully passed the School Leaders Licensure Assessment.

| Check the Level of license requested. []P-12 [JP-8 [] 5-12

(Educational Leadership Program Chairperson Signature) (Date of Degree/Program Completion)

(University) (Licensure Officer Signature) (Date)

Applicant:
I have been informed of the requirements for an Arkansas Building Level Administrator License. It is my

responsibility to submit the following required documentation to the University in order to be recommended for
this license.

[J A current Arkansas Standard Teaching License.

[ Documentation of at lcast 3 years as a licensed classroom teacher, school counselor, or library media
specialist.*

[ Official College/University Transcripts reflecting the Master’s Degree/Master’s level program of study or
higher.
[C]Passing scores for the School Leaders Licensure Assessment.

* Documentation of Experience may be a lctter or an official personnel record verifying employment and specifying
the number of years as a classroom teacher, school counselor, or library media specialist. ‘The document must
exhibit the Superintendent’s (or Designee’s) signature.

* Upon employment as a Building Level Administrator, | shall participate in the Arkansas Beginning Administrator
Induction/Mentoring Program. (1-3 years)

(Applicant Signature) (Date)

MAIL COMPLETE ORIGINAL FORM TO:
AFFIX OFFICIAL Arkansas Department of Education KEEP A COPY
INSTITUTION Office of Educator Licensure FOR YOUR
SEAL Four State Capitol Mall Room 1068 RECORDS
IN THIS AREA Little Rock, AR 72201

March 14, 2018




